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John H. Francis Polytechnic High School
 Expected Outcomes of Self-Study

Through the completion of the self-study process John H. Francis Polytechnic High School will have accomplished:

1. The involvement and collaboration of all staff and other shareholders to support student achievement.

2. The clarification and measurement of what all students should know, understand, and be able to do through expected schoolwide learning results and academic standards.

3. The gathering and analyzing of data about students and student achievement.

4. The assessment of the entire school program and its impact on student learning in relation to expected schoolwide learning results, academic standards, and WASC/CDE criteria.

5. The alignment of a long-range action plan to the school’s areas of need; the development and implementation of an accountability system for monitoring the accomplishment of the plan.
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Expected Schoolwide Learning Results

Upon Graduation, all Poly students are expected to be:

1. Critical Thinkers who:

a. Explain, interpret, apply and summarize information from a variety of sources.

b. Apply problem solving strategies in a variety of situations to come to well reasoned conclusions and solutions.

c. Perform proficiently in standards-based academic core classes.

2. Conscientious Members of Society who:

a. Demonstrate knowledge of personal, local, national, and global issues.

b. Know how to identify and become involved in addressing pressing social needs.

c. Make relevant and informed connections among ethics, innovation, and progress.

3. Effective Communicators who:

a. Write and speak logically and coherently.

b. Interpret and evaluate nuances of written and oral communication.

c. Use technology effectively to communicate information.

d. Articulate options and supporting evidence.

e. Collaborate to determine solutions of complex problems.

4. Lifelong Learners who:

a. Take ownership of learning by applying academic “Habits of Mind.”

b. Create plans, options, and opportunities for their future.

c. Develop practical skills that can be applied across industry sectors.


Chapter 1

Student/Community Profile and 
Supporting Data and Findings 


DEMOGRAPHIC DATA

Community

John H. Francis Polytechnic High School (fondly called Poly High School or just Poly) had its beginning in 1897 as a commercial/vocational education branch of the only high school in our city, Los Angeles High School, located on the original site of the Board of Education--  450 North Grand Street in downtown Los Angeles.  In 1905, Polytechnic was moved to the corner of Washington Blvd. and Flower St. in what is now Trade Tech Community College in downtown Los Angeles.  Polytechnic is the second oldest high school in the Los Angeles Unified School District.  To commemorate our distinguished founder and first principal, John H. Francis was added to the school's name in 1935. The bust of John H. Francis (which is presently in our school's auditorium lobby) was first unveiled at the original Poly High School in 1931.  In 1955 it was decided to move Polytechnic to a new site where it could best serve the needs of our changing city. In February of 1957 Poly moved to its present site in the San Fernando Valley and opened its doors to new students. Our present campus was built at a cost of over six million dollars and covers forty-three acres.  Our school is a comprehensive high school, offering courses in all academic fields and several vocational areas.   We are proud to be Poly Parrots, as are thousands who have benefited from Poly’s educational opportunities in the past.


John H. Francis Polytechnic High School is known as the school with a heart.  Our student leadership council is under the direction of two outstanding sponsors, Brian LeClair and Kitt Heilbron.  Brian LeClair has led the leadership council for the past 11 years. The Poly student leadership council has the distinction of having fundraised $135,485 for the Toy Drive held by the LA Fire Department during the last six years (2002 - $16,989, 2003 - $17,774, 2004 - $19,593, 2005 - $26,004, 2006 - $34,041, 2007 - $21,087).  Poly leadership council also organized blood drives to save lives.  Between 2003 and 2006, Poly High School students and staff donated 1,967 unit of blood to the UCLA Blood and Platelet Center (2003 – 216 units, 2004 – 583 units, 2005 – 466 units, 2006 – 702 units).  Many other charitable activities are also organized by the leadership council and other Poly clubs.

John H. Francis Polytechnic High School is a year-round school functioning on three different tracks.  Two of the three tracks are on-site at any one time.  Each track (A, B, and C) has its own faculty.  School administrators are on a year-long schedule and work with the faculty from all three tracks.  Each track is scheduled for 163 instructional days and 2 pupil-free days, for a total of 165 days.  Days are slightly longer than those in traditional schools so that the total time students spend in classes at Polytechnic meets state requirements.

In the 2004-05 school year, stakeholders voted to reform Polytechnic High School to a 4x4 schedule.  The school year for each track is divided into four “mesters” of eight weeks each.  In a mester, each student takes four classes (with each class period 95-minutes in length, except period 1 which is an additional 15 minutes longer for homeroom and sustained silent reading) and earns credit for a full semester’s work in each class.  This schedule allows flexibility for student to take classes on other tracks to make up lost credits when they are not available during intersession.  It also provides for equal access to all programs and classes on each track, as students can schedule classes during the time they would not normally be on campus or take another class offered on another track.

In the 2005-06 school year, Polytechnic High School began the move into reorganization around Small Learning Communities (SLCs).  In the 2006-07 school year this reorganization moved into the restructuring phrase required for Year 4 Program Improvement schools.  Grades 9 and 10 are being served by Freshman and Tenth Grade Centers, and 11th and 12th grade students are being served by career based Small Learning Communities (specifically mirroring the structure outlined in the report of the California High School Task Force published by the California Department of Education in 1992 called “Second to None”). Each SLC serves approximately 400-500 students and is organized around thematic content.  Some SLCs are offered on more than one track at the school.  Students in a particular track who wish to participate in a SLC in another track have the option of either cross-tracking or transferring to that track upon space availability.  The following are SLCs that are available to Polytechnic students:  SPORT/EHS (Sports Opportunities and Recreation Training Academy/Education and Human Services); FAME (Fine Arts, Media, and Entertainment); and HABIT (Hospitality, Agriculture, Business and Industrial Technologies).  The Math, Science and Technology Magnet that has been in operation for 13 years will continue to serve students at Poly, as will the English as a Second Language (ESL) Newcomers Program that meets the needs of students new to the United States.

Because Polytechnic High School is in Program Improvement (PI), many supplemental educational services exist to support student achievement.  The supplemental services, which focus on interventions and recovery of credits, include Beyond the Bell intervention, Intersession courses, Twilight School, Keep Youth Doing Something (KYDS) intervention program, enrichment classes, college classes and Saturday school.  

John H. Francis Polytechnic High School includes a comprehensive high school and a math science and technology magnet school for grades 9-12. Polytechnic currently provides services for a total of 4,246 students with an ethnic population of: 90.3% Hispanic or Latino, 2.9% White, 2.8% Filipino, 1.6 % African American, 1.9% Asian, and less than 1 % each of all other ethnicities.  Approximately 12% of the student population receives special education services; and about 33% are English Learners (EL).  About 85% of students qualified for free/reduced price meals in 2006-07.

There are three distinct English Learner (EL) populations at Poly.  The first EL population of students participates in Structured English Immersion and usually come in as 9th graders from the Middle School setting at the Early Intermediate or Intermediate levels.  These students receive a double period of English Language Development (ELD) instruction for all four mesters. A second population is composed of EL students new to the country, whose primary language is Spanish.  Those students (at parents’ request) receive the Basic Bilingual Program with a double period of ELD instruction and the academic content area instruction delivered in their primary language. If these students arrive at Poly when their scheduled track is not in session, they are placed in one of the Newcomer Program’s intersession classes until the end of the semester, at which time they join the Basic Bilingual curriculum at the appropriate ELD level.  By far the largest numbers of EL students are in the Preparing to Reclassify Program (PRP) in the mainstream setting, receiving SDAIE instruction in the content area classes taught by teachers with the appropriate CLAD credentials or who are in training to acquire such credentials.

There are five distinct special education programs at Poly.  About two hundred students are designated as Resource Specialist Program (RSP) students.  Over 150 students are designated as Learning Disabled (LD) students.  We have approximately 100 Mentally Retarded Moderate (MRM) students divided between 2 programs, a program with modified core curriculum for 9th through 12th graders, and a Community Based Instruction (CBI) program for students over the age of 18.  Approximately 40 students are in an Other Health Impaired (OHI) program.  Poly runs a district award winning full inclusion program for our special education students regardless of their designation.
Socio-economic conditions are, for the most part, at the lower to middle levels, consisting mostly of blue collar and unskilled workers.  As of 2002, 50% of the adults in Sun Valley have a high school diploma, and 10% have a bachelors or masters.  The local jobless rate as of October 2002 was well over 10%, with one fifth of all households below the poverty line.  Annual household income is less than $20,000 per annum (only 7% exceed $75,000 annual income).  To date these percentages remain approximately the same. As a result, 84.6% of our students participate in the federal lunch program in 2006-07. This has resulted in Poly being identified as a Title I schoolwide program school. Polytechnic is in its fourth year of schoolwide Title I status. 

Including the Magnet, the student population of 4,246 students includes approximately 1,419 who are Limited English Proficient (LEP). Of our students, fewer than 500 speak English at home. To accommodate the diverse populations’ academic and language needs, we offer classes ranging from sheltered English to honors and Advanced Placement to Community Based Instruction (CBI) for our Mentally Retarded (MR) special education students.  College classes are offered, through Los Angeles Valley College, on campus for those students who are eligible and interested in the opportunity.  Counselors also help arrange for students to take classes at Los Angeles Mission College, Los Angeles Valley College, and North Valley Occupational Center.  
Our faculty is composed of a combination of veteran, experienced teachers and relatively new teachers with five years or fewer of teaching experience. Poly’s educators have been teaching for an average of ten years with an average of slightly over six years at Poly. A number of the newer teachers are individuals who transitioned into teaching from other careers bringing a different perspective to our educational program. We also have quite a few teachers who are former Poly students, and they really enhance the richness of the Poly school culture.
WASC Accreditation History

In 2002 Polytechnic High School received accreditation by WASC for six years with a three year revisit.  
2002 WASC Recommendations
1. Create a professionally acceptable assessment process to collect and analyze disaggregated student performance data.

2. Align curriculum, instruction, and assessment to the State Standards and the ESLRs.

3. Develop an action plan that clearly delineates the specific steps to achieve the goal of the plan.

a. Schoolwide articulation and focused professional development activities must be focused on research-based literacy strategies to be used in all curricular areas.

b. Opportunities for regular, systematic communication, collaboration, and coaching are provided to support consistent and effective usage of research-based practices to ensure that students meet or exceed grade level content standards in language arts and mathematics.

c. A process for monitoring the implementation of the plan and assessing its effectiveness is in place and clearly communicated to all stakeholders.

4. Develop department and school-wide rubrics for use by teachers and students so that they can assess their own progress.

5. Expand inclusion of more parents in the discussions of student achievement data and in decision-making processes

Critical Areas of Priority for Ongoing Improvement 

from the WASC 3 Year Revisit in April 2005
1. Priority should be given to developing a process to evaluate program effectiveness by using site generated data in addition to standardized testing results (STAR, AP, CAHSEE, etc.). This is particularly critical for the school to assess the impact the 4x4 master schedule, intervention programs, and small learning communities have on student achievement, attendance, and graduation rates, all of which the school cites as critical to the success of its students. 

2. A multi-faceted staff development effort has been implemented that supports many student achievement themes.  This effort is early in its development. Priority should be given to developing a system to monitor and insure the extensive use of these staff development strategies. An assessment process should be designed to insure that these strategies are improving student performance.  Strategies needing this assessment piece may include thinking maps, end of mester and inter-session intervention to make up failures, and other interventions mentioned in the action plan.

3. A school-wide rubric for writing in all content areas should be addressed and developed.  Students should be aware of this rubric and capable of self-assessment in every classroom.

4. Many collaborative groups have been established at the school site.  Priority should be given to invite parents to participate in decision-making that affects the entire school.  The parent center meetings and School Site Council should be aware of the progress and direction of the school.   

School Purpose

Los Angeles Unified School District Mission Statement
The teachers, administrators, and staff of the Los Angeles Unified School District believe in the equal worth and dignity of all students and are committed to educate all students to their maximum potential. 

Local District 2 Vision

All District 2 students will graduate as lifelong learners prepared to succeed in college and/or the workforce.
Local District 2 Mission

District 2 will provide quality professional development and service to District 2 schools to insure that all students receive a rigorous standards-based curriculum, quality instruction, and the opportunity to learn.

Polytechnic High School Vision
John H. Francis Polytechnic High School provides a rigorous, standards-based instructional program that meets the diverse needs of all students supported by classroom instruction that encourages collaboration and communication and where all stakeholders experience a sense of accomplishment and community.
Polytechnic High School Mission

John H. Francis Polytechnic High School will:

· Create a secure environment that encompasses all aspects of a standards-based instructional program to ensure equity and access to high achievement for all students
· Create high achieving, personalized, small school learning environments for all students
· Develop a community of learners (including students, parents, community, teachers, staff and administrators) that will provide active support as our students become life-long learners. 

· Promote all stakeholders as continual learners and facilitators of quality learning through professional development 

· Function as a center for community resources 

· Prepare all students to be successful and responsible contributors in a multicultural, technologically advanced society
Please see the appendix for the vision and mission statements for each Small Learning Community. 
Expected Schoolwide Learning Results (ESLRs)
Upon Graduation, all Poly students are expected to be:
1. Critical Thinkers who:

a. Explain, interpret, apply and summarize information from a variety of sources.

b. Apply problem solving strategies in a variety of situations to come to well reasoned conclusions and solutions.

c. Perform proficiently in standards-based academic core classes.
2. Conscientious Members of Society who:

a. Demonstrate knowledge of personal, local, national, and global issues.

b. Know how to identify and become involved in addressing pressing social needs.

c. Make relevant and informed connections among ethics, innovation, and progress.
3. Effective Communicators who:

a. Write and speak logically and coherently.

b. Interpret and evaluate nuances of written and oral communication.

c. Use technology effectively to communicate information.

d. Articulate options and supporting evidence.

e. Collaborate to determine solutions of complex problems.
4. Lifelong Learners who:

a. Take ownership of learning by applying academic “Habits of Mind.”

b. Create plans, options, and opportunities for their future.

c. Develop practical skills that can be applied across industry sectors.

John H. Francis Polytechnic High School

Small Learning Communities
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Freshman Center:  A specialized one-year program designed to give every ninth grade student the tools they need to be successful in high school, college, and the workplace.  Major objectives are 1) on-time tenth grade matriculation and on-time high school graduation, 2) successful foundation in skills needed for #1, completion of A-G requirements and preparation for college, 3) successful transition to high school with social, emotional, and academic support as needed.
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Tenth Grade Center:  A specialized one-year program designed to give every tenth grade student the tools they need to be successful in high school, college, and the workplace, and continuing exposure to the foundational skills introduced in the Freshman Center.  Major objectives are 1) on-time eleventh grade matriculation and on-time high school graduation, 2) successful foundation in skills needed for #1, completion of A-G requirements and preparation for college, 3) successfully completing the California High School Exit Exam graduation requirement, 4) introduce career path options and begin the transition to Polytechnic’s career-based SLCs.
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SPORT/EHS: Sports Program Opportunities and Recreation Training Academy/Education and Human Services is a 2 year program designed to provide every student the skills they need to be successful in high school, college, and the workplace plus career preparation in all of the sports, recreation, education, and human service fields.  Specific objectives include successful job shadowing and internship experiences and exposure to professionals in their chosen field.
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HABIT:  Hospitality, Agriculture, Business and Industrial Technologies, and Technology is a 2 year program designed to provide every student the skills they need to be successful in high school, college, and the workplace plus career preparation in all of the Hospitality, agriculture, business, industrial technology, and technology fields.  Specific objectives include successful job shadowing and internship experiences and exposure to professionals in their chosen field.
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FAME:  Fine Arts, Media/Entertainment is a 2 year program designed to provide every student the skills they need to be successful in high school, college, and the workplace plus career preparation in all of the fine and performing arts and media/entertainment fields.  Specific objectives include successful job shadowing and internship experiences and exposure to professionals in their chosen field.

The Math, Science, and Technology Magnet is an Integration Program focusing on math and science related to health science and technology, scientific research and engineering.  The Magnet program has been in existence at Polytechnic High School for 13 years and will continue to function under the structure of small learning communities.  It operates under provisions of magnet schools as outlined by the California Department of Education and LAUSD.

The Newcomers Program is a support program available to students who have just moved to the United States.  The purpose of the program is to provide these students with standards-based English language instruction enabling them to be successful in the mainstream school program.

School Status in Terms of Student Performance

· Schoolwide Title I School

· LEARN

· Year-round – 3-Tracks (A, B, and C)

· Program Improvement (PI) 5, in holding
· 4x4 Schedule 

· Small Learning Communities (SLCs): Freshman Center, 10th Grade Center, SPORT/EHS, HABIT, FAME

· Math, Science and Technology Magnet

· Newcomer Program

· School Improvement
· External Evaluations: WASC (2008), CPM (2006), Single Plan for Student Achievement (yearly update)
· Met AYP for school year 2006 – 2007
· Did not meet AYP in 2005 – 2006 due to not meeting participation rate in Math and ELA with the students with disabilities subgroup, not meeting percent proficient in Math with the students with disabilities subgroup 

· Did not meet AYP in 2004 – 2005 due to not meeting participation rate in Math and ELA with the students with disabilities subgroup, not meeting percent proficient in Math with the English Learners subgroup, and not meeting graduation rate.

· Did not meet API for school year 2006-2007—Gained 6 points, but needed 10 points
· Did not meet due to not meeting the following subgroups growth targets:  Hispanic, Socio-economically Disadvantages, and English Learners

· Missed meeting the API by 4 points

· Met API the previous 4 years

· Met Graduation Rates for the last two years (Class of 2005 and Class of 2006) and with a prediction based on data that Polytechnic High School will meet the graduation rate for the Class of 2007.

2007-2008 Student Enrollment

Grade Levels
        Figure 1:  Enrollment History 

	
	Total Enrollment
	Freshman
	Sophomores
	Juniors
	Seniors

	2002 - 2003
	3987
	1631
	1092
	737
	527

	2003 - 2004
	4131
	1604
	1074
	862
	591

	2004 - 2005
	4535
	1842
	996
	906
	791

	2005 - 2006
	4663
	1511
	1275
	1024
	853

	2006 - 2007
	4299
	1204
	1074
	1110
	911

	2007 - 2008
	4246
	1157
	986
	1042
	1061


Figure 2:  2004-2005 

 

 Figure 3:   2005-2006

   
 
  Enrollment by grade

 

  Enrollment by Grade
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Figure 4:  2006-2007 

 

 Figure 5:   2007-2008
   
 
  Enrollment by grade

 

  Enrollment by Grade
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	Critical Findings:

· Total student enrollment increased consistently until the 2005 – 2006 school year, when it reached a high of 4,663 students.

· Two new high schools, Arleta High School and East Valley High School, have opened in the last two years decreasing the number of new students enrolling in Poly High School, especially in the 9th grade.

· Total enrollment in the last five years has exceeded 4,000 students.

· The smaller class of ninth graders in 2006 – 2007 is due to the opening of a new high school and fewer 9R students (students who did not receive enough credits to matriculate to the 10th grade and were retained in the 9th grade). 
· The Freshman Center was formed in 2005-2006 school year with a major focus of eliminating all 9Rs.

· The 4x4 bell schedule started in 2004-05 allowing students to receive an additional 20 credits, leading to fewer students being retained.

· The distribution of students in grade levels has leveled out, changing from a pyramid shape (with 9th grade on the bottom), to a rectangular shape.   


Gender 2007-08
Female:




Male:




Freshman:
550



Freshman:
607




Sophomores:
474



Sophomores:
512




Juniors:
503



Juniors:
539




Seniors:
518



Seniors:
543




Total:

2,045



Total:

2,201

Ethnicity 
Figure 6:  Ethnicity 

	
	Number of Students Enrolled by Ethnicity

	
	American Indian/ Alaska Native
	Asian
	Black
	Filipino
	Hispanic
	Pacific Islander
	White

	2002 – 2003
	8

(0.2%)
	78

(2.0%)
	80

(2.0%)
	121

(3.0%)
	3524

(88.4%)
	13

(3.3%)
	163

(4.1%)

	2003 – 2004
	8

(0.2%)
	73

(1.8%)
	77

(1.9%)
	133

(3.2%)
	3675

(89.0%)
	14

(3.4%)
	153

(3.7%)

	2004 – 2005
	14

(0.3%)
	69

(1.5%)
	83

(1.8%)
	130

(2.9%)
	4048

(89.3%)
	14

(0.3%)
	167

(3.7%)

	2005 – 2006
	7

(0.2%)
	90

(1.9%)
	91

(2.0%)
	136

(2.9%)
	4160

(89.2%)
	18

(0.4%)
	161

(3.5%)

	2006 – 2007
	14

(0.3%)
	88

(2.0%)
	62

(1.4%)
	125

(2.9%)
	3876

(90.2%)
	6

(0.1%)
	128

(3.0%)

	2007 – 2008
	13

(0.3%)
	82

(1.9%)
	66

(1.6%)
	117

(2.8%)
	3834

(90.3%)
	10

(0.2%)
	124

(2.9%)


Figure 7: 






Figure 8:

 Ethnicity Distribution in 2007 – 08 



Ethnicity Distribution Over Time
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	Critical Findings:

· Figure 7 shows that 90% of this year’s student body is Hispanic.

· Figure 8 reflects the stability of the ethnic make-up of the Polytechnic student body over the last six years with the majority of the students, about 90%, being Hispanic.

· There are virtually no problems with race relations at Polytechnic High School. 


Primary Language 2006 – 2007
Figure 9:  Primary Language 2007 - 08

	Arabic:

2

Armenian:
43

Cambodian:
5

English:
449

Farsi:               1

Hindi:

2

Ilocano Fil:
3
	Japanese:
1

Khmu:             2

Korean:
12

Lao:

2

Malay:             1

Marshalles:     1


	Other Chinese:    2

Other Philip:       4

Other Not L:
    2

Pilipino:
    70

Punjabi:
    11

Russian:
    1


	Spanish:
3,590

Thai:

20

Tongan:
5

Urdu:

5

Vietnamese:
14

Visayan:
1


	Critical Findings:

· The primary languages of Poly students include twenty-three languages other than Spanish and English.

· Spanish is the primary language of 84.6% of the student body.

· English is the primary language of 10.6% of the student body.


Title I
Figure 10:  Students who Qualify for Title I Services
	
	Number
	Percent

	2002 - 2003
	3,590
	90.0%

	2003 - 2004
	3733
	90.3%

	2004 - 2005
	4535
	100%

	2005 - 2006
	4663
	100%

	2006 - 2007
	4299
	100%


	Critical Findings:

· Poly has been a schoolwide Title I school since school year 2004-2005; therefore 100% of the students qualify for Title I Services.  

· Polytechnic High School has a full time Title I coordinator who works with the Title I budget and allocates funds for field trips, conferences, supplemental materials, and manages resources to meet the needs of the students.  


Special Needs

Migrant Education 
Figure 11:  Number of Students with Migrant Education Status
	
	Number

	2002 - 2003
	0

	2003 - 2004
	1

	2004 - 2005
	7

	2005 - 2006
	11

	2006 - 2007
	6


Gifted and Talented Education (GATE)
The Gifted and Talented Program is intended to cultivate the extremely important resources that are our special young people, those who exhibit gifts and talents well beyond the norm. Teachers assist in meeting the needs of these students by modifying curriculum to suit individual needs, interests, and abilities. Gifted students are clustered wherever possible to maximize opportunities for peer interaction. Our program gives the students and teachers new ideas and opportunities, and helps give the students direction in promoting and inspiring the special areas of their character. Funds are used to buy supplemental materials, and provide field trips to enrich the student’s education.  Teachers of GATE students are required to attend professional development conferences each year.  

Figure 12:  GATE Enrollment History

	
	9th Grade
	10th Grade
	11th Grade
	12th Grade
	Total
	% of Total Enrolment

	2002 - 2003
	49
	57
	57
	54
	217
	5.6%

	2003 - 2004
	76
	68
	59
	67
	270
	7.0%

	2004 - 2005
	89
	85
	79
	66
	319
	7.3%

	2005 - 2006
	90
	90
	85
	72
	337
	8.3%

	2006 - 2007
	78
	86
	86
	85
	335
	8.0%


Figure 13:  Percent of GATE Students
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	Critical Findings:

· The number of students in GATE hovered around 6% until the 2002 – 2003 school year, when it began to increase.  The number of students has risen since then to around 8% of the student body. 

· There are two GATE coordinators, one for the magnet students and one for the comprehensive students.  The responsibility of the coordinator is to identify new GATE students, and to monitor and assist all GATE students. 


Advanced Placement (AP)/Honors

Per federal mandate Advanced Placement classes are open to all students who are interested in the challenge of college level study.  Materials and experiences are differentiated in content and quality and focus on developing higher level thinking and writing skills.  The 4x4 schedule allows more students to take AP and honors classes, because students may take courses offered on different tracks.  All students have access to all AP and honors classes.   However, since most AP classes are started in Mester 3 and continue through Mester 5, students need come to school during their off track time which is not always possible for all students because of family/personal commitments.  If an honors class is not offered on a student’s track, the student’s are allowed to cross track to take the course, but they will need to attend school during their intersession.  
AP/Honors Classes offered in 2006 – 2007



Number of Honors Classes:
63


Number of Seats:

1,736*



*Only the B section was counted

Number of AP Classes:
30


Number of Seats:   

787*



*Only the B section was counted

	Critical Findings:

· 16 different AP courses offered in 2006 – 07:  English Literature, Micro Economics, Macro Economics, World History, European History, US History, Spanish Literature, Spanish Language, Calculus AB, Calculus BC, Chemistry, Biology, Human Geography, Psychology, Computer Science, and Studio Art

· 20 different honors courses offered in 2006 – 07:  English 9, English 10, American Literature, World Literature, Advanced Comp, Great Books, Geography, World History, Government, US History, Economics, Geometry, Algebra 2, Math Analysis, Research Lab, Physics, Chemistry, Inter Coordinated Science 1, Physiology, and Biology.

· The enrollment in honors classes was higher than in AP classes.

· Since the introduction of the 4x4 schedule, the number of AP and honors classes being offered has increased.  Although with the introduction of the 4x4, there was an initial decrease in the number of students enrolled in an AP class in 2004-2005 as seen in figure 14. 


Students Enrolled in AP Classes
Figure 14:  Seats in AP Classes Over Time

	
	9th Grade
	10th Grade
	11th Grade
	12th Grade
	Total

	2002 - 2003
	24
	182
	695
	593
	1494

	2003 - 2004
	11
	223
	693
	692
	1619

	2004 - 2005
	7
	300
	294
	639
	1240

	2005 - 2006
	41
	366
	565
	694
	1666

	2006 - 2007
	79
	315
	584
	698
	1676





*A and B sections were counted as separate classes



AP Examination Results 
AP Exams are given in the beginning of May.  They are approximately three hours long and are used as a measure of college achievement.  The exams are scored on a scale of 1 to 5.  To receive college credit, a student must receive a 3 or higher.  
Figure 15:  AP Examination Results
	
	Number of Exams Given
	Number of Exams Passed
	Percent Passed

	2002 - 2003
	536
	224
	41.8

	2003 - 2004
	581
	235
	40.4

	2004 - 2005
	353
	110
	31.2

	2005 - 2006
	675
	287
	42.5

	2006 - 2007
	733
	226
	30.8



Figure 16:  Pass Rate of Students

           Figure 17:  History of AP Enrollment, 
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      *Enrollment is for students enrolled in A and/or B sections 

	Critical Findings:

· Enrollment in AP classes reached an all-time high in 2006 – 07, with a total of 787 AP seats per SIS data.

· The passing rate for AP exams (i.e. achieving a score of 3 or higher on a 5 point scale) is consistently below 43%.

· Polytechnic’s AP program has been nationally recognized by the College Board for the pass rate of students taking AP Spanish Language in 2006.

· Even though the enrollment has decreased in 2006-2007, the number of students enrolled in an AP class increased.


Special Education 
The Special Education Program identifies and meets the educational needs of children with emotional, learning, or physical disabilities. Federal law requires that all children with disabilities be provided a free and appropriate education according to an Individual Education Plan (IEP) from infancy until the age of 22.
Poly High School is working towards becoming a fully inclusive school.  The majority of the special education students are in a general education class 50% of the day.  About 90% of the resource students are fully included in general education classes and the remaining resource students attend a resource class for one period a day.

The staff at Poly strives to create programs that include special education students. The following are examples of what Poly staff has created.  In an art class we do reverse mainstreaming.  A special education teacher, who also has an art credential, teaches an art class where MR students work side by side with our general education students.  Poly uses co-teaching for the resource program.  Co-teaching is where the resource students are in a general education class taught jointly by a resource specialist teacher and a general education teacher.  Poly also has 2 learning centers to provide instructional support for general education and special education students.  In the Spring of 2008, Poly began sending a small number of special education students to the local community college to take a college class.  Special education students who are mentally retarded and between the ages of 18 and 22 years old are taking classes at North Valley Occupational Center.  
Figure 18:  Special Education Population

	
	9
	10
	11
	12
	Total
	% of Student Enrollment

	2002 - 2003
	174
	141
	63
	55
	433
	10.9%

	2003 - 2004
	171
	122
	127
	53
	475
	11.5%

	2004 - 2005
	207
	104
	89
	70
	470
	10.4%

	2005 - 2006
	167
	167
	115
	80
	529
	11.3%

	2006 - 2007
	98
	87
	150
	91
	426
	9.9%

	2007 - 2008
	105
	83
	117
	136
	441
	10.4%


2007-08 Special Needs Population:  



Special Day Class (SDC):
239




Resource Program (RSP):
199




Designated Instructional Services (DIS):
441




Number of Active Individual Education Plans (IEPs):     441

	Critical Findings:

· The percent of students classified as special education students has remained very stable over the last 6 years, at or slightly above 10%.

· The number at each grade level varies with class size, but percentage by class generally reflects the schoolwide percentage.  An exception is last year’s (2006 – 07) 11th grade class, with 13.5% designated as special education students.

· Polytechnic started full inclusion of RSP students in 2005 – 06 and the number of included RSP students has increased.  The included RSP students are supported by two new learning centers which began in 2006 – 07.
· Special education students are served by an Assistant Principal, Special Education Bridge Coordinator, and a Special Education Coordinator.


Language Proficiency/ESL Program
The Bilingual Program at Poly High School uses uniform teaching materials, High Point.  The program is fully inclusive, serving special education students to gifted students.  The students served enter with a variety of needs, coming in at all levels, from being illiterate in their home language having never attended school before to being well educated but needing to learn English.  The Bilingual Program was recognized by the local district for the large number of reclassified students in the school year 2006-2007.


EL – English Learner 


IFEP – Initially – Fluent English Proficient



R-FEP – Redesignated –Fluent English Proficient



LEP – Limited English Proficient
EL students are identified by the Home Language Survey and through a state approved oral language and literacy assessment.
Figure 19:  Number of EL Students Over Time

	
	IFEP
	R-FEP
	LEP
	Total

	2002 – 2003
	372

(9.3%)
	1681

(42.2%)
	1487

(37.3%)
	3540

(88.8%)

	2003 – 2004
	367

(8.9%)
	1722

(41.7%)
	1555

(37.7%)
	3644

(88.3%)

	2004 – 2005
	375

(8.3%)
	1959

(43.2%)
	1691

(37.3%)
	4025

(88.8%)

	2005 – 2006
	377

(8.1%)
	1969

(42.2%)
	1784

(38.3%)
	4130

(88.6%)

	2006 – 2007
	343

(8.0%)
	2015

(46.9%)
	1476

(34.3%)
	3834

(89.2)

	2007 – 2008
	344

(8.1%)
	2032

(47.3%)
	1419

(33.4%)
	3795

(89.0%)


	Critical Findings:

· The percent of students classified as EL has remained stable, between 88% and 89%.  

· The percent of Limited English Proficient (LEP) students has decreased slightly over the last six years, from about 37% to about 34%.

· C Track serves the majority of the English Language Learner (ELL) students with ESL classes and Basic Bilingual Curriculum (other core classes where students can receive education in their primary language).

· Students in ESL 3 or 4 are included in the Small Learning Communities.

· The ESL classes are taught in two period blocks. 

· The majority of the ELL students have Spanish as their primary language.  

· ESL teachers use the High Point curriculum program that incorporates assessment to monitor student progress.  


EL students are reclassified from LEP to R-FEP according to multiple criteria, standards, and procedures adopted by the district.  These demonstrate that the students being redesignated have an English language proficiency comparable to that of average native English speakers.  A student must have an overall score of 4 on the California English Language Development Test, a basic score on the English portion on the California Standards Test, and a C or higher in the most recent English course the student has taken when reclassification is being processed.  
Figure 20:  EL Percent Reclassified
	Year
	Number EL
	Number Reclassified
	% Reclassified

	2002 – 2003
	1404
	0
	0

	2003 – 2004
	1393
	14
	1.01

	2004 – 2005
	1379
	121
	8.77

	2005 – 2006
	1576
	54
	3.43

	2006 – 2007
	1622
	207
	12.76


	Critical Findings:

·  There was a large increase in the number of EL students who were Reclassified in 2006-07.


Attendance Data

ADA (Average Daily Attendance) Percentages
Figure 21:  Attendance Rate Over Time 

	
	Attendance Rate

	2002 - 2003
	90.4%

	2003 - 2004
	90.9%

	2004 - 2005
	91.2%

	2005 - 2006
	92.3%

	2006 - 2007
	90.9%


Mobility/Stability/Transience Rate
Figure 22: Mobility Rate

	
	School
	District

	2004-2005
	90%
	93%

	2005-2006
	92%
	94%

	2006-2007
	93%
	95%


Figure 23: Stability and Transience Rate

	
	Stability Rate
	Transience Rate

	2002-2003
	79.91%
	34.56%

	2003-2004
	80.10%
	34.86%

	2004-2005
	78.01%
	36.72%

	2005-2006
	76.35%
	38.14%


Truancy Rate 2005– 06:   33.7%


The truancy rate for 2006-2007 has not been released yet.  
	Critical Findings:

· Student attendance has shown gains since 2000-2001, increasing 5.3% until the school year 2006-2007 where it decreased by 1.4%.
· Over the last 5 years, the attendance rate has been over 90%.

· In school year 2006 – 2007, ISIS was implemented for taking period by period attendance by classroom teachers.  Implementation of the ISIS program and a new way of tracking attendance may account for drop in attendance 
· To help increase Polytechnic’s attendance, the school has hired a Pupil Services and Attendance (PSA) Counselor.  
· One counselor serves as an attendance counselor, working with students at-risk of dropping out and seniors with attendance problems. 

· There is a senior attendance policy, which states that if seniors are absent more than 16 days they will lose graduation privileges. 

· Off track teachers are hired as attendance deans.  These teachers ensure that students are in class during class time by monitoring the school.  They are also in charge of tardy sweeps.


Suspension/Expulsion Data
The Dean’s Office has made a large effort to increase intervention and support to minimize the number of disciplinary actions.  The school has developed a schoolwide  Positive Behavior Support Plan with support from the district.  The plan provides a foundation for clear expectations for all.  Our plan, consist with Culture of Discipline:  Guiding Principals for the School Community and Culture of Discipline: Student Expectations, outlines what is in place for all students.  Supervision is a main focus before school, lunch time, after school, and during the passing periods.  During this time, the deans, administrators, campus security, and other supervisors get a feel for the campus and can detect when there could be a problem.  Instead of waiting for an event to take place, the deans intervene by calling the students in to talk with them. Increasing the number of parent conferences held by the deans is used as a preventative intervention.  New students enrolling in Poly High School that have been either an Opportunity Transfer (OT) from another school or are coming from a camp are brought to the Dean’s Office for a meeting.  In this meeting the students are introduced to many of the people that supervise the school so that the students know they will be monitored, they are told expectations, and they sign behavior contracts.  
The Dean’s Office has also used alternatives to suspensions.  Instead of a normal suspension, they use in-house suspensions where the students stay in the dean’s office and work on their school assignments.  This way they are supervised and are not missing school time.  Another alternative being used instead of suspension is work service, if the behavior did not involve threats or drugs.  
With special education students, the deans are working with the special education coordinators to make updates, amendments, or different accommodations to the student’s behavior plan.  They are working with the teachers to help the students and are using one-on-one aides to escort the students between periods.  A new strategy they are using to avoid an escalation of a problem with a special education student is to give them a Dean Pass, which a student can use if they are being confronted and feel they may lose their temper, to see a dean or special education coordinator.     
Figure 24:  Number of Suspensions, Opportunity Transfers, and Expulsions

	
	Suspensions

Number of Incidents
	Number of Opportunity Transfers
	Number of Expulsion Referrals

	2001 – 2002
	279
	98
	2

	2002 – 2003
	467
	87
	5

	2003 – 2004
	352
	69
	2

	2004 – 2005
	394
	74
	0

	2005 – 2006
	384
	84
	5

	2006 – 2007
	220
	32
	6


Figure 25: Number of Suspensions and Percentages– Disaggregated 

	
	2001-02
	2002-03
	2003-04
	2004-05
	2005-06
	2006-07

	OVERALL
	286

7.4%
	479

12%
	357

8.6%
	394
8.7%
	384
8.2%
	220
5.1%

	American Indian/Alaska Native
	1

10%
	2

25%
	0
0%
	2
14.3%
	2
28.6%
	2
14.3%

	Asian
	3

3.7%
	4

5.1%
	5

6.8%
	1
1.4%
	2
2.2%
	1
1.1%

	Black
	13

20.6%
	20

25%
	11

14.3%
	19
22.9%
	11

12.1%
	7
11.3%

	Filipino
	0

0%
	5

4.1%
	2

1.5%
	6
4.6%
	8
5.9%
	4
3.2%

	Hispanic
	248

7.3%
	428

12.1%
	318

8.7%
	349
8.6%
	349
8.4%
	200

5.2%

	Pacific Islander
	2

15.4%
	2

15.4%
	4

28.6%
	2
14.3%
	0
0%
	0

0%

	White
	19

11%
	18

11%
	17

11.1%
	15
9%
	12
7.5%
	6
4.7%

	Special Education
	62
13.9%
	130
30%
	91
19.2%
	136
28.9%
	72
13.6%
	26
6.1%

	Limited English Proficient
	133
9.3%
	223
15%
	157
10.1%
	199
11.8%
	187
10.5%
	104
7%


	Critical Findings:

· The number of suspensions and expulsion referrals was the highest in 2002 – 2003.

· The number of suspensions has decreased by 164 in 2006-2007.
· The number of OTs has decreased by more than 60% in the last year.  

· There are 4 deans, one for the Freshman Center, one for the 10th Grade Center, and two for the 11th and 12th Grade SLCs.

· Small learning community teachers also work with students on discipline issues.
· There has been a large decrease in the percent of Special Education students being suspended. 


Crime Statistics
Figure 26: Number of Suspensions Shown by Reason for Suspension

	Event
	2004-05
	2005-06
	2006-07

	ASSAULTED/BATTERED SCHOOL EMPLOYEE
	0
	0
	2

	DAMAGED PROPERTY
	25
	24
	15

	DISRUPTION/WILLFUL DEFIANCE
	93
	78
	34

	DRUG PARAPHERNALIA
	22
	16
	8

	FIREARM
	39
	34
	15

	HAD CONTROLLED SUBSTANCE/INTOXICANT
	25
	29
	10

	HAD UNDER 1 OZ. MARIJUANA - 1ST OFFENSE
	1
	2
	2

	HARASSED/THREATENED/INTIMIDATED PUPIL
	0
	0
	1

	HATE VIOLENCE
	0
	1
	1

	IMITATION FIREARM
	0
	1
	0

	KNIFE/EXPLOSIVE/DANGEROUS OBJECT
	16
	18
	11

	OBSCENITY/PROFANITY/VULGARITY
	1
	6
	2

	RECEIVED STOLEN PROPERTY
	0
	3
	1

	ROBBERY/EXTORTION
	1
	5
	1

	SEXUAL ASSAULT/BATTERY
	0
	1
	0

	SEXUAL HARRASSMENT
	1
	1
	0

	SOLD CONTROLLED SUBSTANCE
	1
	3
	1

	STOLE/ATTEMPTED TO STEAL PROPERTY
	8
	15
	5

	SUBSTITUTE SUBSTANCE/INTOXICANT
	12
	18
	5

	THREATENED/ATTEMPTED/CAUSED PHYSICAL INJURY TO PERSON
	9
	10
	30

	TOBACCO
	4
	5
	2

	WILLFUL USE OF FORCE/VIOLENCE
	136
	114
	74

	TOTAL
	394
	384
	220


	Critical Findings:

· The events causing suspensions have gone down or stayed the same except Threatened/Attempted /Caused Physical injury to person in 2006-07.  

· The Threatened/Attempted /Caused Physical injury to person has tripled while Willful use of Force/Violence decreased by half.  A possible reason for this is most likely due to interventions by the deans. 


Socio-economic Status


Students are considered to be socio-economically disadvantaged if their parents do not have a high school diploma or if they participate in the free/reduced price lunch program because of low family income.

Figure 27: Free/Reduced Lunch Status

	2004-05
	2005-06
	2006-07

	# of Students 
	% of Enrollment
	# of Students 
	% of Enrollment
	# of Students 
	% of Enrollment

	3,860
	89.1%
	3,601
	81.7%
	3,529
	84.1%


Figure 28:   Parent Education Levels

	


	2006 – 2007
	2007 - 2008

	Graduate School
	63

(1.6%)
	62

(1.4%)

	College Graduate
	193

(4.9%)
	171

(4.0%)

	Some College
	319

(8.0%)
	338

(8.0%)

	High School Graduate
	686

(17.3%)
	762

(17.9%)

	Not High School Graduate
	1360

(28.3%)
	1360

(32.0%)

	Unknown
	1586

(40.0%)
	1553

(36.6%)


	Critical Findings:

· During the last three years, over 80% of the Poly students qualified for free/reduced lunch.

· 36.6% of the parents declined to state their education level in 2007-08.

· 21% of the parents who stated their education level have had some college education.
· 51% of the parents who stated their education level have not graduated from high school.  


Safety Conditions, Cleanliness, and Adequacy of School Facilities

Our school makes every effort to provide a safe, clean environment for learning. Classroom space is used to support our instructional program. Emergency drills are routinely held for earthquake, fire preparedness, and lockdown for our students and staff. Staff consistently reports that they feel safe while at work.

School Safety Plan 
As required by California Education Code (CEC), Section 35294, the school’s Safe School Plan was revised and reviewed with staff.

School Facility Conditions - General Information 
The District takes great efforts to ensure that all schools are clean, safe, and functional within the available resources. The District has established cleaning standards for all school facilities and standards for assigning and inspecting custodial work. A summary of these standards is available through the site administrator. Food service and restroom facilities are given highest priority on a daily basis to ensure the health and safety of students and staff. Other cleaning functions may be scheduled on less than a daily frequency due to the limitation of available custodial resources.

School Facility Conditions - Results of Inspection and Evaluation 
Data reported are the determination of good repair based on the most recent Safe School Inspection. The assessment areas listed as “No” for being in good repair have been determined to have deficiencies as described in the Department of Education “Interim Evaluation Instrument”. Deficiency details can be found at www.lausd-oehs.org under “School Inspection Results”. 
Figure 29:  School Inspection Results in 2005-2006
	Interim Evaluation Instrument Part
	Facility in Good Repair
	Deficiency and Remedial Actions Taken or Planned

	
	Yes
	No
	

	Gas Leaks
	 X
	 
	 

	Mechanical Systems
	 X
	 
	 

	Windows/Doors/Gates (interior/exterior)
	 X
	 
	 

	Interior Surfaces (walls, floors, and ceilings)
	 X
	 
	 

	Hazardous Materials (interior and exterior)
	 X
	 
	 

	Structural Damage
	 X
	 
	 

	Fire Safety
	 X
	 
	 

	Electrical (interior and exterior)
	 X
	 
	 

	Pest/Vermin Infestation
	 X
	 
	 

	Drinking Fountains (inside and outside)
	 X
	 
	 

	Restrooms
	 X
	 
	 

	Sewer
	 X
	 
	 

	Playground/School Grounds
	 X
	 
	 

	Other
	 X
	 
	 


Staff 
Figure 30: Staff Members
	Year
	Certificated
	Classified*

	2004-05
	201
	112

	2005-06
	226
	109

	2006-07
	216
	112

	*Total numbers are full/part time combined.
	
	


Figure 31: Teachers’ Credential Status and Years in Teaching

	 
	2004-05
	2005-06
	2006-07

	Total Teachers
	178
	197
	181

	Fully Credentialed
	146
	173
	164

	University Intern
	28
	11
	21

	District Intern
	7
	5
	8

	Pre-Intern
	4
	0
	0

	Average Years Teaching
	9.9
	9.3
	9.2

	Average Years in District
	9.4
	8.7
	8.9


Staff 2007 – 2008 
No Child Left Behind (NCLB) Requirements:  



Number of Teachers Highly Qualified Teachers (HQT):  177



Number of Teachers Not HQT:  4


Percentage of Core Academic Classes Taught by NCLB Compliant Teachers:98%


Total Number of Teachers/Counselors/Coordinators:  212


Total Number of Administrators:   9

Teaching Outside of Credential/Committee on assignment and board permits allowing them to teach:   5 


Number of Teachers with EL authorization:  173
Number of Provisional Credentials:  4



Number of 1st Year District Interns:  1



Number of 2nd Year District Interns:   3



Number of 2nd Year University Interns:   5



Number of Probationary 1/Clear Credential:   3



Number of Probationary 1/ Preliminary Credential:   3



Number of Probationary 2/Preliminary Credential:  24



Number of Non-permanent Teachers:   43



Number in Beginning Teacher Support and Assessment (BTSA):  26



Number in Intern Programs:  9


Number of Special Education Aides:   48


Number of Educational Aides:  3



Number of Clerical:   21


Teacher Experience in LAUSD




1 Year:


6



2 – 5 Years:

106



6 – 10 Years:

47



11 or more Years:
53


Teaching Staff Stability – Assigned to Polytechnic High School




1 Year:


6




2 – 5 Years:

86



6 – 10 Years:

46



11 or more Years:
74

Staff Development
During the last 2 years the major focus of school-wide staff development at Polytechnic was training teachers to use five different instructional strategies:  Anticipatory Activities, Vocabulary Development, Reciprocal Teaching, Cornell Notes, and Thinking Maps.  In addition, Poly staff is continuing to work around standards-based instruction using Carl Zon’s Components Rubric, our use of time in a 4x4 block schedule, and deepening our implementation of the Institute for Learning (IFL) clear expectations, accountable talk and academic rigor principles of learning.  In 2006 – 07, the staff was also being trained to focus on evaluating and interpreting student work.

The LAUSD also has supported Polytechnic by instituting cadres in the four content areas of English, science, math and social science.   All cadres meet monthly within our local district 2 and participate in professional development with other schools in our local district within in each content area.

English Language Art cadre learns about use protocols and looking at student work.  Polytechnic high school is developing an inquiry question which is guiding an action research to improve student achievement and close the achievement gap.

The mathematics cadre is engaging in a process for studying teacher practice through an analysis of data to determine student needs: Design of an instructional strategy, lesson or unit to address the need; implementation of the design; collection and analysis of student work samples; evaluation of the design based on data; and possible redesign of the lesson.  Using the principles of the Institute for Learning, concepts lessons are shared with teachers.  The LAUSD Periodic Assessments that are aligned with the mathematics concept lessons are then used to assess student mastery.
The history/social studies cadre is focused on developing an instructional guide for 10th grade World History.

The science cadre is focused on training teachers on the use of the scientific inquiry process.  Teachers are learning how to set up situations that result in students formulating explanations that are evidence based.
 


Professional development has been focused on increasing student achievement.  Dr. Fries-Martinez has collaborated with outside experts to plan professional development to ensure coherence between the professional development and our academic program components.  They are:

· Dr. Jim Cox, Educational Associates, Data and Research Specialist

· Beverly Nichols, Curriculum Auditor

· Valerie Sampson, Curriculum Specialist

· Barbara Knight – University of California, Los Angeles (UCLA), Curriculum Specialist

· Talent Development High School – Johns Hopkins University

· Dr. Rick Castello and Dr. Deborah Leidner – CSUN, Leadership and Curriculum Specialists

· Dr. Jim Rydell, Learning Focus, Leadership and Curriculum Specialist

Coaches provide critical support to teachers for literacy and mathematics. Coaches work in classrooms with teachers, creating a collaborative culture to implement practices that increase teacher effectiveness and student achievement.

Staff development activities support teachers of students with disabilities in the general education classroom with the general education curriculum. Activities that integrate instructional strategies and adaptations to the curriculum to address diverse learner needs are included in all professional development. Coaches include strategies in their training that support students with disabilities to learn core curriculum in the least restrictive environment.

All staff is encouraged to attend conferences related to their field of expertise or program affiliation, when appropriate.  Categorical monies and other grant monies are set aside to pay for these conferences.  Money is also set aside to allow groups of our staff to work on curriculum when necessary or to meet to discuss student needs based upon findings from pertinent data.

All staff is invited to be a part of the Instructional Cabinet.  This cabinet receives on-going staff development in curriculum, instruction, and assessment.  They also receive leadership training to help them facilitate their work with their peers.  The Instructional Cabinet is trained by our outside curriculum consultants and by the administrators to lead professional development on an on-going basis.  Our capacity to have meaningful staff developments led by our own teachers has grown significantly over the past 3 years.  Due to their curriculum and pedagogy expertise, our teachers now serve as “trainer of trainers” for other high schools in the district.

All site-based administrators are provided monthly training within their local district that is focused on literacy, mathematics, and written language. Training is designed to prepare administrators to build “nested” learning communities within schools with comprehensive professional development for teachers.

Additionally, the LAUSD Administrative Academy provides professional development to all entry-level administrators and all first-year principals to extend their knowledge and skills as defined in the California Professional Standards for Educational Leaders and to build a strong knowledge base focused on the core program and management skills.

New Teacher Professional Development

First and second-year teachers are provided with on-going classroom management and instructional support by the Priority Staffing Program (PSP) Teacher Adviser. This support begins at the hiring phase, guiding new teachers through LAUSD processing, assisting with credential concerns, and also providing an orientation to the school, community, and student population. The PSP Adviser is assigned specifically to the high school in order to provide continual classroom support through observations and mentoring (all observations and conversations are non-evaluative and confidential). In addition to this on-site support, the PSP Adviser encourages and coordinates professional development opportunities for new teachers, while facilitating on-site professional development and new teacher meetings. To ensure maximum support, the PSP Adviser also matches qualifying first and second-year teachers with SMP (Subject Matter Preparation), DI (District Intern), or BTSA (Beginning Teacher Support Assessment) support providers.

Beginning and new teachers who are earning their credentials while teaching are provided opportunities for professional development through the District’s Alternative Certification and Teacher Support (ACTS) programs.

New teachers with alternative certification, such as District Interns, complete a 240-hour pre-service orientation that provides an introduction to classroom organization, management, techniques and strategies.  They are provided opportunities to observe experienced teachers in the classroom; learn to develop instructional plans; teach a series of lessons under close supervision; and, learn about District instructional priorities and resources. The District Interns then enroll in a three-year Preparation and Beginning Teacher Support and Assessment Induction Program (BTSA) that provides assistance, guidance and support as they complete the professional development requirements necessary to earn California Professional Clear teaching credentials. 

New and beginning teachers who are enrolled in university credentialing programs complete a 120-hour pre-service professional development program that emphasizes classroom organization, management and District priorities prior to assuming classroom duties.

The Peer Assistance and Review program provides professional development and support to identified veteran teachers when needed.

Figure 32: Professional Development Schedule

2007-2008 Professional Shortened/Banked Day Schedule (Mesters 1-3)

	Date
	Track A
	Track B
	Track C

	July 10
	--------------------
	Shortened Day—Department 
	Shortened Day—Department 

	July 17
	--------------------
	Shortened Day—Whole Group
	Shortened Day—Whole Group

	July 24
	--------------------
	Shortened Day—SLC 
	Shortened Day—SLC 

	August 2
	--------------------
	Back to School Night
	Back to School Night

	August 3
	--------------------
	Shortened Day 
	Shortened Day 

	August 7
	--------------------
	Shortened Day—Whole Group
	Shortened Day—Whole Group

	August 14
	--------------------
	Shortened Day—Department/Home Groups
	Shortened Day—Department/Home Groups

	August 24
	Buy-Back Day
	Classes
	Classes

	August 27
	Buy-Back Day
	Shortened Day—Classes
	Shortened Day—Classes

	August 28
	Pupil Free Day
	Shortened Day –Mester 1 Ends
	Shortened Day—Mester 1 Ends

	August 29
	Mester 2 Begins
	--------------------
	Mester 2 Begins

	September 3
	Labor Day
	--------------------
	Labor Day

	September 11
	Shortened Day—Whole Group

Governance
	--------------------
	Shortened Day—Whole Group Governance

	September 18
	Shortened Day—Whole Group 

Data Results
	--------------------
	Shortened Day—Whole Group

Data Results

	September 25
	Shortened Day—Focus Groups
	--------------------
	Shortened Day—Focus Groups

	September 27
	Back to School Night
	--------------------
	PHBAO Parent Conferences

	September 28
	Shortened Day
	--------------------
	Shortened Day

	October 2
	Shortened Day—Department 
	
	Shortened Day—Department 

	October 9
	Shortened Day—Focus Groups
	--------------------
	Shortened Day—Focus Groups

	October 16
	Shortened Day—SLC 
	--------------------
	Shortened Day—SLC 

	October 23
	Shortened Day—Focus Groups
	--------------------
	Shortened Day—Focus Groups

	October 24
	Classes
	Buy-Back Day
	Classes

	October 25
	Classes
	Buy-Back Day
	Mester 2 Ends

	October 26
	Mester 2 Ends
	Pupil Free
	Pupil Free

	October 29
	Mester 3 Begins
	Mester 3 Begins
	Buy-Back Day

	October 30
	Classes
	Classes 
	Buy-Back Day

	November 6
	Shortened Day—Department
	Shortened Day—Department
	--------------------

	November 12
	Veterans Day
	Veterans Day
	--------------------

	November 13
	Shortened Day—Focus Group
	Shortened Day—Focus Group
	--------------------

	November 21
	Shortened Day
	Shortened Day
	--------------------

	November 22
	Thanksgiving 
	Thanksgiving
	--------------------

	November 23
	Thanksgiving
	Thanksgiving
	--------------------

	November 27
	Shortened Day—SLC
	Shortened Day—SLC
	--------------------

	November 29
	PHBAO Parent Conferences
	PHBAO Parent Conferences
	--------------------

	November 30
	Shortened Day
	Shortened Day
	--------------------

	December 4
	Shortened Day—Department
	Shortened Day—Department
	--------------------

	December 11
	Shortened Day—Focus Groups
	Shortened Day—Focus Groups
	--------------------

	December 18
	Shortened Day—Faculty Meeting
	Shortened Day—Faculty Meeting
	

	December 21
	Shortened Day - Mester 3 Ends
	Shortened Day - Mester 3 Ends
	--------------------

	December 24
	Winter Break Begins
	Winter Break Begins
	--------------------


2007-2008 Professional Shortened/Banked Day Schedule (Mesters 4-6)

	Date
	Track A
	Track B
	Track C

	January 2
	--------------------
	Mester 4 Begins
	Mester 4 Begins

	January 8
	--------------------
	Shortened Day—Department 
	Shortened Day—Department

	January 15
	--------------------
	Shortened Day—Focus Groups
	Shortened Day—Focus Groups

	January 21
	--------------------
	Holiday—MLK, Jr.
	Holiday—MLK, Jr.

	January 22
	--------------------
	Shortened Day—SLC 
	Shortened Day—SLC 

	January 29
	--------------------
	Shortened Day—Focus Groups
	Shortened Day—Focus Groups

	January 31
	--------------------
	PHBAO Parent Conferences
	PHBAO Parent Conferences

	February 1
	--------------------
	Shortened Day
	Shortened Day

	February 5
	--------------------
	Shortened Day—Department 
	Shortened Day—Department 

	February 12
	--------------------
	Shortened Day—Focus Groups
	Shortened Day—Focus Groups

	February 18
	--------------------
	Holiday—Presidents
	Holiday—Presidents 

	February 26
	--------------------
	Shortened Day—SLC/Focus Groups
	Shortened Day—SLC/Focus Groups

	February 28
	Buy-Back Day
	Classes
	Classes

	February 29
	Pupil Free Day
	Shortened Day—Mester 4 Ends
	Shortened Day—Mester 4 Ends

	March 3
	Mester 5 Begins
	--------------------
	Mester 5 Begins

	March 4
	Shortened Day—Department
	--------------------
	Shortened Day—Department

	March 11
	Shortened Day—Focus Groups
	--------------------
	Shortened Day—Focus Groups

	March 18
	Shortened Day—SLC 
	--------------------
	Shortened Day—SLC 

	March 25
	Shortened Day—Focus Groups
	--------------------
	Shortened Day—Focus Groups

	March 31-April 2
	WASC Visit

Shortened Day  - April 1
	--------------------
	WASC Visit

Shortened Day - April 1

	April 3
	PHBAO Parent Conferences
	--------------------
	Open House

	April 4
	Shortened Day
	--------------------
	Shortened Day

	April 8
	Shortened Day—WASC Review
	--------------------
	Shortened Day—WASC Review

	April 15
	Shortened Day—Departments
	--------------------
	Shortened Day—Departments

	April 24
	Classes
	Buy-Back Day
	Classes

	April 25
	Shortened Day—Mester 5 Ends
	Pupil-Free Day
	Shortened Day—Mester 5 Ends

	April 28
	Mester 6 Begins
	Mester 6 Begins
	Pupil-Free Day

	April 29
	Shortened Day—SIC
	Shortened Day—SLC
	Buy-Back Day

	May 6
	Shortened Day—Department 
	Shortened Day—Department 
	-----------------------

	May 13
	Shortened Day—Whole Group
	Shortened Day—Whole Group
	----------------------

	May 20
	Shortened Day—SLC 
	Shortened Day—SLC
	--------------------

	May 26
	Holiday—Memorial
	Holiday—Memorial 
	--------------------

	May 27
	Shortened Day—Department
	Shortened Day—Department 
	

	May 29
	Open House
	Open House
	--------------------

	May 30
	Shortened Day
	Shortened Day
	--------------------

	June 10
	Shortened Day—Whole Group
	Shortened Day—Whole Group
	--------------------

	June 26
	Graduation
	Graduation
	Graduation

	June 27
	Shortened Day - Mester 6 Ends
	Shortened Day - Mester 6 Ends
	--------------------


A more detailed account of the professional development in 2007 – 2008 can be found in the appendix.  The professional development calendars for 2005-2006 and 2006 – 2007 can also be found in the appendix.
Student Participation in Extra-curricular Activities

Figure 33:  Clubs and Organizations

	Art Club
	Band
	Amnesty International 

	Asian Club
	Cheerleaders
	Baseball Club

	Black Student Association/ Young Black Scholars
	National Honor Society 
	California Scholarship Federation

	Drama Club
	Latinos Unidos 
	Yearbook

	French Club
	Interact Club
	History Club

	Gay/Straight Alliance 
	Chess Club
	Animal Lovers

	Journalism
	Teen Task Force
	MEChA

	Teens for Christ
	Green Parrots 
	Project 10

	Leadership
	
	


Figure 34:  Activities

	Pep Rally
	Homeless Program
	Academic Decathlon

	Homecoming Activities
	Clean Campus Campaign
	Athletics Teams

	DJ’s on the Polygon
	Dances
	Football

	College-Career Orientations
	Fashion Shows
	Basketball

	Spirit Week
	Multicultural Fair
	Volleyball

	Drama Festivals
	Grad Night
	Baseball

	Senior Picnic
	Music Programs
	Softball

	Holiday Canned Food Drive
	Senior Prom
	Track

	Holiday Toy Drive
	Fund Raising
	Soccer

	Red Cross Blood Drive
	Talent Shows
	Cross Country 

	Senior Breakfast
	
	


School Financial Support

Poly High School has obtained many grants to support our programs, including the following:
· High Priority School Grant (federal)  -- used for restructuring, curricular, and staffing

· II-USP Grant (federal) – used for restructuring, curricular, and staffing

· KYDS 21st Century Grant (federal) – used for intervention programs

· CA State School Facilities Renovation Grants (QZAB) – used to physically set up small learning communities 

· SSP (School Specialized Program) Grant (state) – used to fund the SPORT small learning community

· 2 federal Small Learning Community Grants 
· Various extra budget grants (all sources) to decrease class size, provide extra counseling, and fund instructional specialists

· 30% + of the Title I, Bilingual, and Grant budgets are set aside for professional development based on students needs as determined by data. 

· Increased resources into attendance improvement by adding additional personnel, i.e., an Attendance Dean from district grant monies.

· CAPP (California Academic Partnership Program) Grant—provides money to strengthen and provide funding for school leadership for the Instructional Cabinet; provides money to visit the 10 other California high schools in the grant program

STUDENT PERFORMANCE DATA

Academic Performance Index (API)

The Academic Performance Index (API) is a score on a scale of 200 to 1000 that annually measures the academic performance and progress of individual schools in California. On an interim basis, the state has set 800 as the API score that schools should strive to meet.

Growth Targets: The annual growth target for a school is 5 percent of the distance between its base API and 800. The growth target for a school at or above 800 is to remain at or above 800. Actual growth is the number of API points a school gained between its base and growth years. 

Subgroups’ API's and Targets: In addition to a schoolwide API, schools also receive API scores for each numerically significant subgroup in the school (e.g., racial/ethnic subgroups, Students with Disabilities subgroup, English Learners subgroup, and socio-economically disadvantaged students). Growth targets, equal to 80 percent of the school's target, are also set for each of the subgroups. Each subgroup must meet its target for the school to be eligible for awards.

Statewide Rank: Schools receiving an API Base score are ranked in ten categories of equal size (deciles) from 1 (lowest) to 10 (highest), according to type of school (elementary, middle, or high school).

Similar Schools Rank: Schools also receive a ranking that compares them to 100 other schools with similar demographic characteristics. Each set of 100 schools is ranked by API scores from 1 (lowest) to 10 (highest) to indicate how well the school performed compared to schools most like it.

API criteria are subject to change as new legislation is enacted into law. Detailed information about API and the Public Schools Accountability Act (PSAA) can be found at the CDE Web site at http://www.cde.ca.gov/ta/ac/ap/ or by speaking with the school principal.


          Figure 35:   




 
   Figure 36:
        API Growth


      API Scores compared to LAUSD and California 
Figure 37:  API Schoolwide

	API Base Data
	API Growth

	
	2002
	2003
	2004
	2005
	2006
	
	From 2002 to 2003
	From 2003 to 2004
	From 2004 to 2005
	From 2005 to 2006
	From 2006 to 2007

	API Base Score
	509
	518
	574
	599
	602
	API Growth Score
	524
	572
	599
	602

After recalculation
	608

	Growth Target
	15
	14
	11
	10
	10
	Actual Growth
	15
	54
	25
	3
After recalculation
	6

	Statewide Rank
	1
	1
	1
	2
	2
	
	
	
	
	
	

	Similar Schools Rank
	1
	1
	3
	8
	7
	
	
	
	
	
	


Figure 38:  API  Growth Subgroups

	
	2002 – 03
	2003 – 04
	2004 – 05
	2005 - 06
	2006-07

	Hispanic/Latino
	513
	562
	590
	596
	602

	Socio-economically Disadvantaged
	522
	574
	596
	599
	608

	Students with Disabilities
	-
	-
	-
	395
	424

	English Learners
	-
	-
	-
	567
	566

	White
	603
	631
	652
	-
	-

	Filipinos
	-
	-
	696
	-
	-




Note: - means that the subgroup was not significant for that school year 
Figure 39: API Growth Report, Subgroups 2006-07

	Subgroups  
	Number of Students
	 Subgroup API   
	Met Subgroup Growth Target

	
	
	2007 Growth 
	2006 Base 
	2006-07 Growth Target 
	2006-07 Growth 
	

	Hispanic/Latino 
	2535
	602
	596
	10
	6
	No

	Socio-economically Disadvantaged 
	2523
	608
	599
	10
	9
	No

	English Learners 
	1999
	566
	567
	12
	-1
	No

	Students with Disabilities 
	283
	424
	395
	20
	29
	Yes


	Critical Findings:

· API scores at Polytechnic High School have increased every year since 1999 – 2000 for a total of 120 points.

· Poly’s API score is below the API score for Los Angeles Unified School District and California.

· Missed meeting API in 2006-07 by four points, although the API was made the previous years.  

· Students with Disabilities increased 29 points, and were the only subgroup to meet the growth target.

· English Learners decreased one point, and was the only subgroup to decrease.

· Poly High School has made more gains on their API score over the past 5 years than any other Local District 2 High School.


California Alternative Performance Assessment (CAPA)


CAPA is an alternative test for cognitively disabled students who are not on the standards-based curriculum.  CAPA is an individualized test to ascertain the strengths and weaknesses of that particular student.  This test is given in place of the CAHSEE and the CST. 

Figure 40: CAPA Results 2006-2007

	
	ELA
	Math

	Students Tested
	47
	47

	Mean Scale Score
	39.0
	36.1

	% At or Above Proficient 
	57%
	55%


California Standards Test (CST)

The California Standards Test (CST) shows how well students are doing in relation to the state content standards.  Student scores are reported as performance levels.  The five performance levels are Advanced (exceeds state standards), Proficient (meets state standards), Basic (approaching state standards), Below Basic (below state standards), and Far Below Basic (well below state standards).  Students scoring at the Proficient or Advanced level demonstrate mastery of state standards in that content area.  Students with significant cognitive disabilities who are unable to take the CST are tested using the California Alternate Performance Assessment (CAPA).

Focus Sub-groups 2006 – 07 

· Hispanic/Latino

· Socio-economically Disadvantaged
· English Learners

· Students With Disabilities

Focus areas:

· English

· Mathematics

Figure 41: Overall ELA Proficiency Level Comparisons

	
	Far Below Basic
	Below Basic
	Basic
	Proficient
	Advanced

	2002 – 2003
	23.5
	29.9
	32.1
	12.1
	2.4

	2003 – 2004
	20.6
	25.6
	37
	14.6
	2.2

	2004 – 2005
	22.4
	27.2
	31.4
	14.9
	4.1

	2005 – 2006
	27.3
	24.5
	27.9
	14.8
	5.5

	2006 – 2007
	21.4
	25.3
	29.7
	17.0
	6.6
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Figure 42: Overall Mathematics Proficiency Level Comparisons

	
	Far Below Basic
	Below Basic
	Basic
	Proficient
	Advanced

	2002 – 2003
	31.1
	45.2
	18.2
	5.4
	0.1

	2003 – 2004
	24.2
	54
	17.9
	3.6
	0.3

	2004 – 2005
	30.9
	48.7
	16.4
	3.6
	0.3

	2005 – 2006
	32.7
	45.3
	15.2
	5.7
	1.1

	2006 – 2007
	29.4
	42.4
	17.7
	9.2
	1.2



[image: image9.wmf]Math

31.1

24.2

30.9

32.7

29.4

45.2

54

48.7

45.3

42.4

18.2

17.9

16.4

15.2

17.7

5.4

3.6

3.6

5.7

9.2

0.1

0.3

0.3

1.1

1.2

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

2002 - 2003

2003 - 2004

2004 - 2005

2005 - 2006

2006 - 2007

Year

Far Below Basic

Below Basic

Basic

Proficient

Advanced


Figure 43:  Overall Science Proficiency Level Comparisons

	
	Far Below Basic
	Below Basic
	Basic
	Proficient
	Advanced

	2002 – 2003
	34.5
	29.2
	28.8
	6.3
	1.2

	2003 – 2004
	23.6
	27.6
	40.8
	7
	1

	2004 – 2005
	19.3
	35.7
	39
	5.3
	0.7

	2005 – 2006
	21.5
	33.7
	34.5
	7.6
	2.8

	2006 – 2007
	24.1
	27.6
	37.2
	7.8
	3.3
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Figure 44:  Overall Social Science Proficiency Level Comparisons

	
	Far Below Basic
	Below Basic
	Basic
	Proficient
	Advanced

	2002 – 2003
	30.2
	25.9
	31.9
	9.9
	2.1

	2003 – 2004
	25.4
	24.3
	35.3
	12.5
	2.5

	2004 – 2005
	30.6
	22.3
	32.7
	11.5
	2.9

	2005 – 2006
	35.9
	21.8
	27.2
	11.1
	4.1

	2006 – 2007
	36.6
	27.6
	22.4
	9.9
	3.5
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Figure 45:  Cohort Data for ELA

	ELA
	Cohort 1 – Class of 2006
	
	Cohort 2 – Class of 2007

	
	9th Grade (2003)
	10th Grade (2004)
	11th Grade (2005)
	
	9th Grade (2004)
	10th Grade (2005)
	11th Grade (2006)

	% Advanced
	2.3
	2.7
	2.4
	
	2.1
	3.2
	4.5

	% Proficient
	11.4
	12.0
	15.3
	
	15.7
	14.3
	14.4

	% Basic
	30.5
	40.0
	32.0
	
	34.8
	36.3
	26.8

	% Below Basic
	32.8
	27.4
	25.1
	
	25.8
	26.8
	24.9

	% Far Below Basic
	23.1
	18.0
	25.1
	
	21.6
	19.5
	29.4


	ELA
	Cohort 3 – Class of 2008

	
	9th Grade 

 (2005)
	10th Grade

(2006)
	11th Grade

(2007)

	% Advanced
	3.9
	3.6
	5.6

	% Proficient
	13.5
	11.8
	13.7

	% Basic
	28.9
	27.5
	25.8

	% Below Basic
	29.7
	24.2
	23.3

	% Far Below Basic
	24.0
	32.9
	31.7


Figure 46:  Cohort Data for Mathematics

	Math
	Cohort 1 – Class of 2006
	
	Cohort 2 – Class of 2007

	
	9th Grade 

Algebra 1

(2003)
	10th Grade

Geometry

 (2004)
	11th Grade

Algebra 2

 (2005)
	
	9th Grade 

Algebra 1

 (2004)
	10th Grade

Geometry (2005)
	11th Grade

Algebra 2

 (2006)

	% Advanced
	0.0
	0.3
	0.0
	
	0.0
	0.0
	0.0

	% Proficient
	6.7
	0.6
	0.6
	
	4.0
	1.6
	0.8

	% Basic
	22.9
	21.2
	7.1
	
	16.6
	8.2
	6.8

	% Below Basic
	46.0
	58.8
	39.1
	
	57.4
	56.3
	29.3

	% Far Below Basic
	24.4
	19.1
	53.2
	
	22.0
	33.9
	63.1


	Math
	Cohort 3 – Class of 2008

	
	9th Grade 

Algebra 1

(2005)
	10th Grade

Geometry

 (2006)
	11th Grade

Algebra 2

 (2007)

	% Advanced
	0.0
	0.0
	0.3

	% Proficient
	1.8
	0.2
	1.6

	% Basic
	19.0
	5.3
	9.5

	% Below Basic
	52.5
	55.5
	27.8

	% Far Below Basic
	26.8
	38.9
	60.8


Figure 47: ELA CST Results
	EXAM
	YR
	# Students Counted
	% Adv 
	% Pro 
	% Basic
	% Below Basic
	% Far Below Basic
	% Meeting Standards

	ELA (GR 9)
	 2002-03
	1,493
	2%
	11%
	31%
	33%
	23%
	13%

	
	 2003-04
	1,415
	2%
	16%
	35%
	26%
	22%
	18%

	
	 2004-05
	1,667
	6%
	15%
	28%
	28%
	23%
	21%

	
	 2005-06
	1,411
	6%
	15%
	29%
	26%
	24%
	21%

	
	 2006-07
	1,053
	9%
	22%
	30%
	26%
	13%
	31%

	ELA (GR 10)
	 2002-03
	969
	3%
	13%
	31%
	32%
	22%
	16%

	
	 2003-04
	976
	3%
	12%
	40%
	27%
	18%
	15%

	
	 2004-05
	918
	3%
	14%
	36%
	27%
	20%
	17%

	
	 2005-06
	1,055
	6%
	14%
	28%
	23%
	30%
	20%

	
	 2006-07
	1,001
	6%
	15%
	33%
	26%
	21%
	21%

	ELA (GR 11)
	 2002-03
	619
	2%
	13%
	37%
	20%
	27%
	15%

	
	 2003-04
	705
	2%
	16%
	37%
	23%
	22%
	18%

	
	 2004-05
	776
	2%
	15%
	32%
	25%
	25%
	17%

	
	 2005-06
	803
	5%
	14%
	27%
	25%
	29%
	19%

	
	 2006-07
	924
	6%
	14%
	26%
	23%
	32%
	20%


	Critical Findings:

·  The percent of students meeting the ELA standards has increased over the last five years in all grade levels.  The 9th grade has increased from 13% to 31%, 10th grade has increased from 16% to 21%, and 11th grade has increased form 15% to 20%.

· The Freshman Center is enrolling all 9th grade students in at least four mesters of English which results in 50% more instruction time over a school year compared to a traditional two mester schedule.

· The 10th Grade Center is identifying struggling students and enrolling them in four mesters of English, all other 10th Grade students are enrolled in only two mesters on English in either the fall or spring.

· 11th Grade students are receiving only two mesters of English in either the fall or spring.


Figure 48: Mathematics CST Results
	EXAM
	YR
	# Students Counted
	% Adv 
	% Pro 
	% Basic
	% Below Basic
	% Far Below Basic
	% Meeting Standards

	ALGEBRA I
	 2002-03
	969
	0%
	4%
	18%
	45%
	34%
	4%

	
	 2003-04
	1,644
	0%
	3%
	17%
	58%
	23%
	3%

	
	 2004-05
	1,563
	0%
	4%
	18%
	51%
	28%
	4%

	
	 2005-06
	1,634
	1%
	7%
	18%
	47%
	27%
	8%

	
	 2006-07
	1,347
	1%
	10%
	21%
	45%
	23%
	11%

	GEOMETRY
	 2002-03
	580
	0%
	6%
	13%
	57%
	23%
	6%

	
	 2003-04
	731
	0%
	4%
	19%
	57%
	20%
	4%

	
	 2004-05
	1,089
	0%
	3%
	13%
	50%
	34%
	3%

	
	 2005-06
	835
	2%
	5%
	8%
	46%
	39%
	7%

	
	 2006-07
	764
	1%
	8%
	13%
	47%
	30%
	9%

	ALGEBRA II
	 2002-03
	392
	0%
	6%
	13%
	34%
	46%
	6%

	
	 2003-04
	398
	1%
	4%
	21%
	39%
	35%
	5%

	
	 2004-05
	291
	1%
	4%
	16%
	40%
	40%
	5%

	
	 2005-06
	452
	0%
	2%
	15%
	36%
	48%
	2%

	
	 2006-07
	413
	1%
	7%
	14%
	27%
	52%
	8%

	HS MATH
	 2002-03
	146
	0%
	16%
	17%
	41%
	25%
	16%

	
	 2003-04
	131
	2%
	12%
	29%
	44%
	13%
	14%

	
	 2004-05
	143
	3%
	13%
	26%
	50%
	8%
	16%

	
	 2005-06
	144
	2%
	14%
	26%
	49%
	10%
	16%

	
	 2006-07
	126
	6%
	11%
	25%
	42%
	17%
	17%


	Critical Findings:

· The percent of student meeting the standards in 2006-07 increased in each math level.
· The math sequencing in the Freshman Center and 10th Grade Center consists of preloading each course with an 8 week readiness class, and having the students enrolled in four mesters of math.  The readiness class utilizes curriculum from the John Hopkins Talent Development program.


Figure 49: Science CST Results
	EXAM
	YR
	# Students Counted
	% Adv 
	% Pro 
	% Basic
	% Below Basic
	% Far Below Basic
	% Meeting Standards

	LIFE SCIENCE
	 2005-06
	1,040
	5%
	11%
	29%
	32%
	23%
	16%

	
	 2006-07
	968
	6%
	9%
	29%
	28%
	27%
	15%

	BIOLOGY
	 2002-03
	846
	1%
	7%
	29%
	30%
	32%
	8%

	
	 2003-04
	1,116
	1%
	8%
	46%
	27%
	18%
	9%

	
	 2004-05
	1,131
	1%
	8%
	45%
	30%
	16%
	9%

	
	 2005-06
	1,064
	4%
	9%
	33%
	33%
	21%
	13%

	
	 2006-07
	907
	4%
	8%
	36%
	30%
	21%
	12%

	CHEMISTRY
	 2002-03
	333
	2%
	3%
	24%
	27%
	44%
	5%

	
	 2003-04
	603
	1%
	2%
	31%
	31%
	36%
	3%

	
	 2004-05
	621
	1%
	3%
	26%
	42%
	28%
	4%

	
	 2005-06
	336
	1%
	5%
	36%
	34%
	24%
	6%

	
	 2006-07
	441
	3%
	6%
	43%
	27%
	21%
	9%

	EARTH SCIENCE
	 2003-04
	268
	2%
	17%
	47%
	20%
	14%
	19%

	
	 2004-05
	83
	1%
	12%
	52%
	21%
	15%
	13%

	
	 2005-06
	462
	2%
	7%
	41%
	30%
	21%
	9%

	
	 2006-07
	337
	0%
	7%
	36%
	24%
	33%
	8%

	PHYSICS
	 2002-03
	34
	3%
	15%
	62%
	18%
	3%
	18%

	
	 2003-04
	93
	1%
	3%
	22%
	32%
	42%
	4%

	
	 2004-05
	21
	10%
	14%
	43%
	19%
	14%
	24%

	
	 2005-06
	14
	0%
	21%
	57%
	0%
	21%
	21%

	
	 2006-07
	74
	0%
	11%
	68%
	14%
	8%
	11%

	INT SCIENCE 1
	 2004-05
	999
	0%
	3%
	40%
	40%
	17%
	3%

	
	 2005-06
	913
	0%
	3%
	39%
	39%
	20%
	3%

	
	 2006-07
	629
	0%
	7%
	44%
	27%
	23%
	7%


	Critical Findings:

· There was an increase in the percent of students meeting the standards in Chemistry, Physics, and Integrated Science 1.

· There was a decrease in the percent of students meeting the standards in Life Science, Biology and Earth Science.

· The Life Science CST is mandated for all 10th grade students as part of NCLB. 

· Most students who take physics do so in the 12th grade.  However in 2006-2007, the Magnet school offered Physics to ¾ of the 9th grade magnet students.  9th grade students demonstrated that they are capable of taking Physics at this early stage as 79% of the 9th grade students who took the exam scored at the Basic level or above.  All of the other 9th grade students (regular school and other magnet school) that year took Integrated Science 1 where 51% scored at the Basic level or above. 


Figure 50: Social Science CST Results
	EXAM
	YR
	# Students Counted
	% Adv 
	% Pro 
	% Basic
	% Below Basic
	% Far Below Basic
	% Meeting Standards

	WORLD HISTORY
	 2002-03
	953
	2%
	8%
	28%
	23%
	39%
	10%

	
	 2003-04
	968
	3%
	10%
	32%
	24%
	32%
	13%

	
	 2004-05
	919
	4%
	11%
	32%
	20%
	34%
	15%

	
	 2005-06
	1,049
	5%
	12%
	25%
	18%
	40%
	17%

	
	 2006-07
	1,156
	3%
	7%
	22%
	25%
	44%
	10%

	US HISTORY
	 2002-03
	601
	3%
	14%
	38%
	30%
	16%
	17%

	
	 2003-04
	699
	2%
	16%
	40%
	25%
	16%
	18%

	
	 2004-05
	773
	2%
	12%
	34%
	25%
	27%
	14%

	
	 2005-06
	790
	3%
	10%
	30%
	26%
	30%
	13%

	
	 2006-07
	897
	5%
	14%
	23%
	31%
	28%
	19%


	Critical Findings and Notes:

· There was a decrease in the percent of students meeting the standards in World History. 
· 44% of the students scored Far Below Basic in World History in 2006-07.
· In previous years, World History was only given to 10th graders, but in 2006-2007 it was given to anyone enrolled in the subject. 
· There were two sections of ESL 1 and 2 level students who took World History in 2006-2007.

· There was an increase in U.S. History after a two year decrease.

· LAUSD has not completed the pacing plans and periodic assessments aligned to the high stakes tests for history.


Figure 51: CST 2006-2007 – Subgroups 
	EXAM
	Subgroup
	# Students Counted
	% Adv 
	% Pro 
	% Basic
	% Below Basic
	% Far Below Basic
	%t Meeting Standards

	ELA
	Hispanic
	2,675
	5.7
	16.7
	29.8
	25.7
	22
	22.4

	
	Socio-economically Disadvantaged
	2,648
	6.5
	17.2
	29.8
	25.1
	21.5
	23.7

	
	LEP
	951
	0
	1.4
	15.7
	39.6
	43.3
	1.4

	
	Special Education
	262
	0
	2.7
	10.7
	27.5
	59.2
	2.7

	Math
	Hispanic
	2,414
	1
	8.9
	17.3
	43.3
	29.5
	9.9

	
	Socio-economically Disadvantaged
	2,399
	1.3
	9.3
	18
	42.2
	29.2
	10.6

	
	LEP
	850
	0.2
	1.5
	8.1
	46.5
	43.6
	1.7

	
	Special Education
	222
	0
	0
	1.4
	40.5
	58.1
	0

	Science
	Hispanic
	3,024
	2.8
	7.5
	36.8
	28
	24.9
	10.3

	
	Socio-economically Disadvantaged
	3,003
	3.3
	7.6
	37.4
	27.5
	24.2
	10.9

	
	LEP
	903
	0
	0.7
	17.6
	36.5
	45.2
	0.7

	
	Special Education
	261
	0
	3.1
	13
	28.7
	55.2
	3.1

	History
	Hispanic
	1,845
	2.9
	9.7
	21.7
	27.8
	37.9
	12.6

	
	Socio-economically Disadvantaged
	1,819
	3.4
	10
	22.2
	27.4
	37.1
	13.4

	
	LEP
	671
	0.3
	1.6
	9.8
	31.3
	56.9
	1.9

	
	Special Education
	199
	0
	2
	6.5
	32.2
	59.3
	2


	Critical Findings:

·  As a subgroup, students that are identified as Socio-economically Disadvantaged are doing the best with meeting standards.
· The LEP students scored below the Special Education students in three of the four areas for percent meeting the standards.


Figure 52: 2006-2007 CST Results by Ethnicity

	
	
	# of Students Tested
	%FBB
	%BB
	%B
	%P
	%A
	% Meeting Standards

	ENGLISH LANGUAGE ARTS
	AMERICAN INDIAN/ALASKA NATIVE
	5
	40
	20
	20
	20
	0
	20

	
	ASIAN
	33
	21.2
	30.3
	42.4
	6.1
	0
	6.1

	
	BLACK
	37
	37.8
	29.7
	24.3
	5.4
	2.7
	8.1

	
	FILIPINO
	73
	12.3
	19.2
	37
	17.8
	13.7
	31.5

	
	HISPANIC
	2,471
	23.7
	27.4
	30
	14.9
	3.9
	18.8

	
	PACIFIC ISLANDER
	4
	0
	50
	25
	0
	25
	25

	
	WHITE
	78
	21.8
	28.2
	26.9
	16.7
	6.4
	23.1

	MATH
	AMERICAN INDIAN/ALASKA NATIVE
	5
	60
	20
	20
	0
	0
	0

	
	ASIAN
	29
	34.5
	44.8
	10.3
	10.3
	0
	10.3

	
	BLACK
	30
	63.3
	33.3
	3.3
	0
	0
	0

	
	FILIPINO
	68
	33.8
	39.7
	17.6
	8.8
	0
	8.8

	
	HISPANIC
	2,215
	31.9
	45.2
	15.8
	6.6
	0.5
	7.1

	
	PACIFIC ISLANDER
	3
	0
	66.7
	0
	33.3
	0
	33.3

	
	WHITE
	57
	29.8
	45.6
	24.6
	0
	0
	0

	SCIENCE
	AMERICAN INDIAN/ALASKA NATIVE
	4
	25
	75
	0
	0
	0
	0

	
	ASIAN
	32
	18.8
	34.4
	43.8
	3.1
	0
	3.1

	
	BLACK
	36
	38.9
	22.2
	36.1
	2.8
	0
	2.8

	
	FILIPINO
	83
	14.5
	21.7
	49.4
	8.4
	6
	14.4

	
	HISPANIC
	2,761
	26.7
	29.8
	35.4
	6.6
	1.5
	8.1

	
	PACIFIC ISLANDER
	3
	33.3
	0
	33.3
	33.3
	0
	33.3

	
	WHITE
	82
	28
	29.3
	37.8
	4.9
	0
	4.9

	SOCIAL SCIENCE
	AMERICAN INDIAN/ALASKA NATIVE
	3
	33.3
	66.7
	0
	0
	0
	0

	
	ASIAN
	20
	20
	35
	40
	5
	0
	5

	
	BLACK
	32
	46.9
	40.6
	12.5
	0
	0
	0

	
	FILIPINO
	51
	21.6
	13.7
	45.1
	15.7
	3.9
	19.6

	
	HISPANIC
	1,713
	40.6
	29.2
	20.2
	8.3
	1.7
	10

	
	PACIFIC ISLANDER
	2
	0
	50
	0
	0
	50
	50

	
	WHITE
	53
	37.7
	34
	22.6
	3.8
	1.9
	5.7


California High School Exit Exam (CAHSEE) Results

Beginning with the graduating class of 2006, students in California public schools must pass the California High School Exit Examination (CAHSEE) to receive a high school diploma. The School Accountability Report Card will report the percent of students completing grade 12 who successfully completed the CAHSEE. 
In the beginning of Fall 2007, 348 out of 1,061 Seniors still needed to pass the CAHSEE

· ELA:  237

· Math:  285 

In the beginning of Fall 2007, 488 out of 1,042 Juniors still needed to pass the CAHSEE

· ELA:   409

· Math:  371

Figure 53:  Grade When Students in the Class of 2007 Passed the CAHSEE

	
	Math
	ELA

	10th Grade Admin
	470
	532

	11th Grade Fall and Spring
	205
	209

	12th Grade Fall and Spring
	107
	76

	TOTAL
	782
	817


In school year 2006 – 2007, 54 special education students were exempted from having to pass the CAHSEE as part of their graduation requirements.  As of 1/8/08 exemptions have not been extended for the class of 2008.  Therefore, all Special Education students will need to pass the CAHSEE to obtain a diploma.

In the school year 2006 – 2007, about 150 students did not pass the CAHSEE.

Students who are retrained their senior because they did not pass the CAHSEE are given several opportunities to continue taking the exam.  Students will have up to two years after they should have completed high school to pass the CAHSEE exam.  If the CAHSEE is the only requirement left to complete for graduation, they are enrolled in an Independent Studies class and are provided with counseling and support on an individualized basis.

Figure 54:  10th Graders First Attempt on CAHSEE

	
	Math
	ELA
	Math and ELA

	
	Pass
	Fail
	Pass
	Fail
	Pass
	Fail

	2002-03
	269
36.9%
	460
63.1%
	496
69.9%
	214
30.1%
	244
36.6%
	422
63.4%

	2003-04
	446

61.1%
	284

38.9%
	475 64.5%
	262

35.5%
	376

54.6%
	313

45.4%

	2004-05
	470

58.5%
	333

41.5%
	532

66.8%
	265

33.2%
	395

44.2%
	498

55.8%

	2005-06
	648

61.0%
	414

39%
	693

65.2%
	370

34.8%
	561

49.3%
	578

50.7%

	2006-07
	666

70.2%
	283

29.8%
	636

66.7%
	317

33.3%
	546

53.4%
	477

46.6%


Figure 55:  CAHSEE Results Grade 10 – First Attempt (Percentage Passed) By Subgroups 
	GROUP
	MATH
	ELA

	
	02-03

Pass
	03-04

Pass
	04-05

Pass
	05-06

Pass
	06- 07 Pass
	02-03

Pass
	03-04

Pass
	04-05

Pass
	05-06

Pass
	06- 07 Pass

	OVERALL
	36.9
	61.1
	58.5
	61
	70.2
	69.9
	64.5
	66.8
	65.2
	66.7

	American Indian
	NA*
	66.7
	50
	66.7
	NA*
	NA*
	50
	100
	66.7
	NA*

	Asian
	45.4
	83.3
	93.3
	64.7
	100
	90.9
	83.3
	93.3
	70.6
	84.6

	Black
	15.4
	58.3
	48.0
	40.0
	50.0
	28.6
	75.0
	69.6
	42.9
	66.7

	Filipino
	65.4
	80.6
	75.0
	88.9
	80.8
	80.0
	83.9
	71.4
	88.9
	83.3

	Hispanic
	35.1
	59.2
	57.0
	59.7
	69.1
	69.5
	62.6
	65.4
	64.2
	65.9

	Pacific Islander
	50.0
	50.0
	66.7
	100
	NA*
	100
	66.7
	0
	100
	NA*

	White
	51.3
	68.8
	71.9
	78.1
	75.8
	76.9
	68.8
	77.4
	75.8
	63.6

	Socio-economic Disadvantaged
	
	54
	58
	60
	69
	
	58
	65
	64
	65

	English Learner
	17.9
	31.8
	25.4
	25.3
	38.2
	30.3
	23.7
	26.5
	22.7
	24.3

	Special Education
	9.6
	9.2
	9.2
	8.2
	27.0
	17.3
	10.3
	16.2
	15.2
	19.3



* No students were tested
	Critical Findings:

· More students passed the math section of the CAHSEE than the English section for the first time in 2006-2007.
· Poly High School enrolls students who are at risk of not passing the CAHSEE in an intervention course that is aligned to and specifically teaches the highly tested CAHSEE standards.

· Seniors who have not passed the CAHSEE are enrolled in “CAHSEE Boot Camp.”

· The percent of 10th grade students passing both sections of the CAHSEE on their first attempt has increased the last two years.
· In the 10th Grade first attempt, each ethnicity increased in percent passing in both ELA and math except Filipino and White.  


Adequate Yearly Progress (AYP) Results

The federal No Child Left Behind Act (NCLB) requires that all schools and districts meet Adequate Yearly Progress (AYP) requirements. To comply with NCLB, California adopted AYP criteria that were approved by the U.S. Department of Education in June 2003. To make AYP, schools and districts are required each year to meet or exceed specific criteria in each of the following:
· Requirement 1: Participation rate on the state's standards-based assessments

· Requirement 2: Percent proficient on the state's standards-based assessments

· Requirement 3: API as an additional indicator

· Requirement 4: Graduation rate (for high schools)

Requirements 1 and 2 apply at the school, district, and subgroup levels. Requirements 3 and 4 apply only at the school and district levels, unless exception or "safe harbor" criteria are used. Detailed information about AYP can be found at the CDE Web site at http://www.cde.ca.gov./ta/ac/ay/ or by speaking with the school principal.

AYP All Criteria - Schoolwide
Data reported indicate whether all AYP criteria were met for all students in a school or a district, or that exception (safe harbor) criteria were met, or that an appeal of the school's or district AYP status was approved. 

Figure 56: AYP

	 
	2004-05
	2005-06
	2006-07

	Met AYP
	No
	No
	Yes

	Met AYP Criteria 
	n/a
	18 of 22
	22 of 22

	Met ELA Participation Rate 
	No
	No
	Yes

	Met ELA Percent Proficient 
	Yes
	No
	Yes

	Met Math Participation Rate 
	No
	No
	Yes

	Met Math Percent Proficient 
	No
	No
	Yes

	Met Academic Performance Index (API)
	Yes
	Yes
	Yes

	Met Graduation Rate 
	No
	Yes
	Yes


Figure 57:  AYP All Criteria – Schoolwide

	Schoolwide
	Polytechnic High School
	District

	
	2003
	2004
	2005
	2006
	2003
	2004
	2005
	2006

	All Students
	No
	No
	No
	Yes
	No
	No
	No
	No


	Critical Findings:

· Poly met the AYP criteria, placing our PI standing on hold.


Annual Measurable Objectives (AMO)
The Annual Measurable Objectives are benchmarks for the AYP criteria made by the state to monitor student performance across significant subgroups.  The AMO target evaluates schools achievement on the percent of students scoring proficient (a score of 380 versus the passing score of 350) or above on the CAHSEE taken by 10th grade students.   
Figure 58: Math and English AYP Scores 6 Year Trend
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Figure 59: AMO English Language Arts: % Proficient and Above 10th  Grade CAHSEE
	 (Target)
	2002-2003

(11.2)
	2003-2004

(11.2)
	2004-2005

(22.3)
	2005-2006

(22.3)
	2006- 2007

(22.3)

	Schoolwide
	24.2
	27.5
	32.6
	34.1
	30.8

	Socio-economically

Disadvantaged
	24.2
	26.3
	32.2
	33.8
	29.8

	Hispanic or Latino
	22.6
	25.4
	30.6
	32.7
	29.2

	Students with Disabilities
	0
	13.1
	15.4

<100 students
	16.9
	12.0

<100 students

	English

Learners
	20.1
	22.4
	27.0
	24.6
	19.1


	Critical Findings:

· Met target in 2007 for: Schoolwide, Socio-economically disadvantaged, and Hispanic

· Did not meet target in 2007 for: Students with Disabilities and English Learners.

· There were not enough Students with Disabilities taking the test to count as a significant subgroup.  
· There was a decrease in all areas for the school year 2006-2007

· Before the school year 2006-2007 there had been continuous increase, except with English Learners   


Figure 60: AMO Mathematics: % Proficient and Above 10th  Grade CAHSEE
	(Target)
	2002-2003

(9.6)
	2003-2004

(9.6)
	2004-2005 (20.9)
	2005-2006

(20.9)
	2006-2007 (20.9)

	Schoolwide
	9.7
	21.9
	24.3
	30.0
	41.5

	Socio-economically

Disadvantaged
	9.6
	21.9
	24.1
	29.0
	41.4

	Hispanic or Latino
	8.3
	19.8
	21.4
	28.9
	40.3

	Students with Disabilities
	0
	12.5
	11.0
	12.8
	12.9        <100 students

	English

Learners
	8.4
	18.5
	20.3
	24.0
	32.4


	Critical Findings:

· Met target in 2007 for all categories

· Over the last five years, the AMO has increased 31.8%.

· There has been continuous increase in all categories. 

· In 2006-2007 EL had the smallest gain, 8.4 points, while Socio-economically disadvantaged had the largest gain, 12.4 points.

· There were not enough Students with Disabilities taking the test to count as a significant subgroup.  


AYP Participation Rates and Proficiency Levels – Schoolwide and Subgroups

Data reported indicate whether AYP criteria for both the minimum participation rates and the percent proficient or above were met in a school of a district.
Note: "N/A" means that the student group is not numerically significant. 

Figure 61:  AYP Participation Rates and Proficiency Levels

	Schoolwide and Subgroups
	School
	District

	
	2003
	2004
	2005
	2006
	2003
	2004
	2005
	2006

	All Students
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes

	African American
	N/A
	N/A
	N/A
	N/A
	Yes
	Yes
	Yes
	N/A

	American Indian/Alaskan Native
	N/A
	N/A
	N/A
	N/A
	Yes
	Yes
	Yes
	N/A

	Asian
	N/A
	N/A
	N/A
	N/A
	Yes
	Yes
	Yes
	N/A

	Filipino
	N/A
	N/A
	N/A
	N/A
	Yes
	Yes
	Yes
	N/A

	Hispanic or Latino
	No
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes

	Pacific Islander
	N/A
	N/A
	N/A
	N/A
	Yes
	Yes
	Yes
	N/A

	White (not Hispanic)
	N/A
	N/A
	N/A
	N/A
	Yes
	Yes
	Yes
	N/A

	Socio-economically Disadvantaged
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes

	English Learners
	No
	Yes
	No
	Yes
	Yes
	Yes
	No
	No

	Students with Disabilities
	No
	No
	No
	No
	No
	No
	No
	No


Graduation Rates
Figure 62:  History of Graduation Rates

	
	Size of Class
	Number Graduated
	Graduation Rate

	2002 – 03
	802
	542
	67.6%

	2003 – 04
	940
	626
	66.6%

	2004 - 05
	1002
	708
	70.7%

	2005 - 06
	926
	687
	74.2%


Figure 63: Graduation Rates 2005-2006 – Comparison 

	
	Graduation Rate

	Polytechnic High School
	74.2%

	District – LAUSD
	63.8%

	County
	77.0%

	State
	83.3%


	Critical Findings:

· Between the class of 2003 and 2004 the percent of graduating students decreased, and has increased over the last three years.
· Base on an evaluation of data, the predicted graduation rate for the class of 2007 is over 80%.

· LAUSD has mandated that the class of 2012 must complete the A-G requirements to graduate high school in addition to passing the CAHSEE.
· The graduation rate of Poly High School was higher than the Los Angeles Unified School District (LAUSD) rate in 2006.


California English Language Development Test (CELDT) Results

The CELDT test is given to students whose primary language is other than English to determine English language proficiency.  In the 2006-07 school year 1,314 students were tested (380 – 9th grade, 398 – 10th grade, 344 – 11th grade, 192 – 12th grade).

Figure 64:  Percent – Proficiency Levels by Grade

	
	9th Grade
	10th Grade
	11th Grade
	12th Grade

	Level
	02-03
	03-04
	04-05
	05-06
	06-07
	02-03
	03-04
	04-05
	05-06
	06-07
	02-03
	03-04
	04-05
	05-06
	06-07
	02-03
	03-04
	04-05
	05-06
	06-07

	Advanced
	0.7
	2.3
	4.5
	4.3
	2.5
	1.5
	4.3
	9.5
	7.6
	1.4
	1.5
	5.9
	11.0
	10.0
	3.7
	1.1
	5.8
	15.1
	14.1
	4.2

	Early Advanced
	15.5
	27.3
	31.8
	32.5
	17.1
	11.3
	36.0
	38.1
	36.8
	18.8
	6.7
	39.8
	41.0
	46.5
	20.1
	5.1
	39.8
	50.5
	49.0
	28.6

	Intermediate
	40.0
	42.1
	34.9
	33.8
	35.3
	39.1
	39.4
	34.5
	31.1
	44.0
	41.0
	36.2
	30.0
	29.6
	41.2
	41.2
	37.2
	21.4
	24.0
	39.9

	Early Intermediate
	22.5
	11.5
	9.2
	9.5
	11.8
	28.1
	9.2
	10.1
	13.1
	17.1
	31.8
	8.1
	8.4
	5.4
	23.2
	24.9
	11.0
	2.6
	3.6
	13.9

	Beginning
	21.3
	16.8
	19.5
	20.0
	33.3
	20.1
	11.1
	7.7
	11.4
	18.8
	19.0
	10.0
	9.5
	8.5
	11.8
	27.7
	6.3
	10.4
	9.4
	13.4


Scholastic Assessment Test (SAT) I Results

The SAT I is a three hour long multiple choice test that measures verbal and mathematical skills necessary for success in college work.  Most colleges and universities require the SAT I for admission.  Starting in Fall 2006, the exam was restructured into three parts: critical reading, math, and writing.  Each section of the SAT I is scored on a scale of 200 – 800.  

Figure 65:  History of SAT I Results

	
	2003 – 04
	2004 – 05
	2005 – 06
	2006 - 07

	Grade 12 Enrollment
	559
	744
	830
	912

	Number Tested
	245
	284
	307
	304

	Percent Tested
	43.83%
	38.17%
	36.99%
	33.33%

	Verbal Average
	410
	395
	405
	407

	Math Average
	426
	408
	407
	415

	Writing Average
	-
	-
	402
	417


Figure 66:  SAT I Scores
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	Critical Findings:

· The Verbal Average has only varied 15 points over the last four years, and the Math Average has varied 19 points.

· The percent of seniors taking the SAT I has decreased as the number of seniors increased.
· Students are performing slightly better in math than in English.  

· The total score has increased slowly over the last two years.


Students satisfying UC A-G Requirements


A-G Requirements are the high school classes a student is required to complete with a grade of “C” or better for University of California (U.C.) and/or California State University (C.S.U.) entrance. 

Figure 67:  Percent of 12th Grade Graduates Completing A-G by Ethnicity

	
	2002 – 03
	2003 – 04
	2004 – 05
	2005 – 06

	OVERALL
	48.7%
	18.1%
	43.4%
	53.9%

	American Indian
	0%
	33.3%
	50.0%
	0%

	Asian
	81.2%
	11.8%
	71.4%
	76.5%

	Black
	100%
	9.1%
	11.1%
	60.0%

	Filipino
	57.1%
	28.6%
	55.0%
	82.4%

	Hispanic
	45.1%
	16.7%
	42.3%
	50.9%

	Pacific Islander
	33.3%
	100%
	0%
	100%

	White
	69.7%
	40.0%
	52.9%
	60.9%

	Female
	46.0%
	19.2%
	50.4%
	58.9%

	Male
	51.8%
	16.5%
	36.3%
	48.1%


Figure 68:  Number of Graduates Meeting UC A-G Requirements, 2005-06

	
	# of Grads
	# Grads with UC/CSU Required Courses
	% Grads with UC/CSU Required Courses

	American Indian or Alaska Native
	1
	0
	0.0%

	Asian
	17
	13
	76.5%

	Pacific Islander
	4
	4
	100.0%

	Filipino
	34
	28
	82.4%

	Hispanic or Latino
	593
	302
	50.9%

	African American
	15
	9
	60.0%

	White (not Hispanic)
	23
	14
	60.9%

	Total
	687
	370
	53.9%


	Critical Findings:

· There was a decrease in the percent of students completing the A-G requirements in 2003-2004, but the rate has increased since 2004.  

· LAUSD is requiring that the Class of 2012 must complete A-G requirements to graduate. 


Algebra taken by Grade Level

Figure 69:  Number of Students Enrolled in Algebra 1A by Grade Level
	
	9th
	10th
	11th
	12th
	TOTAL

	2002 – 03
	274
	107
	42
	8
	431

	2003 – 04
	1109
	375
	54
	16
	1554

	2004 – 05
	2084
	439
	198
	47
	2768

	2005 – 06
	1536
	306
	45
	14
	1901

	2006 - 07
	931
	359
	58
	6
	1354


	Critical Findings and Notes:

· The number of students taking Algebra 1A increased from 2002 through 2005, but has decreased since 2005 – 06.  This may be because fewer students need to repeat Algebra 1 due to the intervention of Transition to Advanced Mathematics (TAM) courses.  

· In 2007-08, our Advantage Plus program within the 9th grade was started to help meet the needs of the higher achieving students entering our Freshman Center.  Historically, most students are enrolled in the Transition to Applied Mathematics which is an Algebra readiness-type course that prepares students for success in Algebra 1.  However, achievement data supported by teachers, counselors, students and parents called for more rigorous courses for higher achieving students.  Therefore, higher achieving students are being placed into an accelerated program that provides them access to more advanced courses such as Geometry and Algebra 2.  These students are also encouraged to enroll concurrently in college level English classes.

· Starting in 2006, students in the 9th grade who were not ready for Algebra 1 were put into TAM for one or two mesters to learn the skills they needed to be successful in Algebra 1 and future math classes.  They then took Algebra 1 their second or third mester in the 9th grade.  
· 90% of the entering 10th grade in Fall of 2007 have successfully passed Algebra 1.


Analysis of % Ds and Fs in All Classes

Figure 70:  Percent of Students with a D or F in any class 

	Semester
	9th
	10th
	11th
	12th 

	Fall 2002 – 03
	38.5
	36.9
	28.5
	19.0

	Spring 2002 – 03
	41.2
	35.9
	29.5
	20.0

	Fall 2003 – 04
	43.1
	33.7
	29.7
	15.4

	Spring 2003 – 04
	39.0
	34.6
	29.4
	15.2

	Fall 2004 – 05
	37.9
	29.6
	24.9
	20.6

	Spring 2004 – 05
	37.2
	26.6
	21.4
	16.2

	Fall 2005 – 06
	35.1
	32.5
	22.8
	18.7

	Spring 2005 – 06
	35.9
	31.4
	22.9
	20.9

	Fall 2006 – 07
	35.3
	34.8
	27.6
	19.2

	Spring 2006 – 07 
	38.2
	27.1
	15.9
	7.2


	Critical Findings:

· Each semester, the 9th graders had the largest percent of Ds or Fs and the 12th graders had the smallest percent.


Physical Fitness Test

The Physical Fitness Test is given to ninth grade students to assess their physical ability.  The Fitnessgram uses criterion-referenced standards to evaluate fitness performance. The standards were established by the Cooper Institute for Aerobics Research to represent a level of fitness that offers some degree of protection against diseases that result from sedentary living. Findings from current research based on the United States national norms have been used as the basis for establishing the Fitnessgram standards. 


HFZ – Healthy Fitness Zone 
Figure 71:  Physical Fitness Tasks 
	Physical Fitness Tasks
	2002-03
	2007104
	2004-05
	2005-06
	2006-07

	
	774 Tested
	1154 Tested
	292 Tested
	849 Tested
	716 Tested

	
	% In HFZ
	% Not in HFZ
	% In HFZ
	% Not in HFZ
	% In HFZ
	% Not in HFZ
	% In HFZ
	% Not in HFZ
	% In HFZ
	% Not in HFZ

	Aerobic Capacity
	24.9
	75.1
	25.0
	75.0
	53.4
	46.6
	32.5
	67.5
	33.9
	66.1

	Body Composition
	45.7
	54.3
	54.4
	45.6
	58.2
	41.8
	56.5
	43.5
	60.8
	39.2

	Abdominal Strength
	59.0
	41.0
	53.1
	46.9
	18.5
	81.5
	63.7
	36.3
	76.3
	23.7

	Trunk Extensor Strength
	61.6
	38.4
	60.1
	39.9
	24.0
	76.0
	94.7
	5.3
	89.2
	10.8

	Upper Body Strength
	45.3
	54.7
	49.2
	50.8
	45.5
	54.5
	55.4
	44.6
	68.6
	31.4

	Flexibility
	36.8
	63.2
	48.4
	51.6
	52.1
	47.9
	67.0
	33.0
	68.3
	31.7


Figure 72: Fitness Standards
	# of Fitness Standards Achieved 
	2002-03
	2003-04
	2004-05
	2005-06
	2006-07

	
	Number
	Percent
	Number
	Percent
	Number
	Percent
	Number
	Percent
	Number
	Percent

	6 of 6 fitness criteria 
	43
	5.6
	70
	6.1
	8
	2.7
	111
	13.1
	109
	15.2

	5 of 6 fitness criteria 
	109
	14.1
	149
	12.9
	12
	4.1
	162
	19.1
	192
	26.8

	4 of 6 fitness criteria 
	134
	17.3
	241
	20.9
	63
	21.6
	200
	23.6
	172
	24.0

	3 of 6 fitness criteria 
	142
	18.3
	237
	20.5
	66
	22.6
	183
	21.6
	122
	17.0

	2 of 6 fitness criteria 
	130
	16.8
	204
	17.7
	71
	24.3
	131
	15.4
	68
	9.5

	1 of 6 fitness criteria 
	92
	11.9
	102
	8.8
	35
	12.0
	53
	6.2
	39
	5.4

	0 of 6 fitness criteria 
	124
	16.0
	151
	13.1
	37
	12.7
	9
	1.1
	14
	2.0

	Total tested 
	774
	
	1154
	
	292
	
	849
	
	716
	


Continuing Education Data

`
Future Plans of Senior Class of 2006:



4 year colleges and universities:
22%



2 year community college:

45.5%



Vocational schools:


3%



Armed Services:


2.5%



Work (No education plans):

13%



Other or undecided:


14%

PROCESS AND PERCEPTION DATA

Public Works Survey

Public Works is an outside Small Learning Community (SLC) evaluator.  In May 2007 they conducted a survey of 10th graders (662 students) and 12th graders (233 students) and 150 staff members.  The following are six of the questions asked to the students, three with positive results and three with negative results.  The full survey results can be found in the appendix.   
My teachers know my name and the names 

I can get tutoring and other help if I’m             of my friends.





having trouble in school.

My teachers are clear about what they expect
I talk to my teachers or a counselor regularly 
from me.





about my high school educational plan.
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I feel that I belong to a school-wide community.
The classes I take relate to my future college 

and career goals.

Based upon the survey results the Small Learning Community (SCL) coordinators and administrators are working to build communities between students and teachers, and to develop a way to create life long learners.  They will also meet to find ways to get students to plan for their futures by using Career Technical Education (CTE) pathways. 
The following are some results from the teacher survey conducted by Public Works.  The complete survey results can be found in the appendix.  

Examination of disaggregated student data is a 
Professional development promotes greater 

regular part of school planning and assessment.
alignment of instruction with academic standards and accountability requirements. 
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Student Survey

This survey was taken by 972 students, 10th – 12th graders, in B and C track in August 2007.  The student survey was used to determine how the students feel and think about Polytechnic High School.  The following are some of the questions asked.  The complete results from the survey and the results from the Class of 2007 taking the same survey in June 2007 are in the appendix.

1. Do you like coming to school at Poly High School?
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3.  Do you feel safe when you are on campus?
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9.  Do you believe Poly is preparing you to get to where you want to be after high school?
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13.   Have you been taught to use a computer/internet for activities at Poly?
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15.    Does the Poly teaching staff do a good job in preparing you to take the CAHSEE?
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21.   Does the Poly staff communicate with you in a positive, supportive manner?

[image: image22.emf]4.8%

21.3%

28.5%

45.4%

0% 10% 20% 30% 40% 50%

No Response

Not Sure

No

Yes


22.   Does the Poly administration and staff seek student participation in making important school decisions?
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32.   Do you believe that you have the same opportunity as any other student to take honors or advanced classes?  
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33.   Do you feel supported and encouraged by school personnel to take challenging academic courses?
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Teacher Survey

During July and August, 2007, 126 Poly High School teachers responded to a survey asking them to indicate their feelings about, and observations of several aspects of the school environment.  The following are some of the results of the survey, and the complete results can be found in the appendix. 

Teachers’ Assessment of the Importance of Content Standards and ESLRs
	
	The Importance of 

Content Standards

N = 114
	The Importance of ESLRS
N = 112

	
	N
	%
	N
	%

	Very important                                                                
	87
	76
	39
	35

	Somewhat Important 
	26
	23
	52
	46

	Not too Important 
	0
	0
	19
	17

	Not At All Important 
	1
	1
	2
	2


Chapter 2

Student/Community Profile – Overall Summary
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Analysis of the Data and Its Implications for the Next Six Years

Over the last eight years, Polytechnic High School’s API (Academic Performance Index) score has risen steadily from 488 to our current score of 608.  Although in 2006-2007 we missed meeting our API by four points and did not meet the API for the Hispanic, socio-economically disadvantaged, and English Learner subgroups.  We made our AYP (Adequate Yearly Progress) in 2006-2007.  The last five years prior to 2006 – 2007 we had failed to satisfy all of the requirements for the AYP.  If we meet the entire AYP requirement this year, we will no longer be in PI (Program Improvement) Status, of which our current status is PI-5, in holding.    

Implications: We must better focus our support of English learner academic achievement, specifically in English language arts.  This subgroup affects the Hispanic and socio-economically disadvantaged subgroup data.  Additionally, if students’ scores do not improve, we will not meet our API target for English learners on the CAHSEE.  This is the second year of our 10th Grade SLC which has added our capacity to focus on 10th grade performance.  Since the Annual Measurable Objectives of the AYP are tied specifically to the 10th grade CAHSEE performance, our 10th Grade center is actively implementing a variety of strategies to increase student success on the CAHSEE.  
The stakeholders of Polytechnic High School are excited about the recent academic improvements and remain motivated to strive for continued progress in the areas that we still need to improve.  In the last several years, Poly has implemented many different programs to help increase student achievement.  Our improvement is reflected in Chapter 1.  The reforms that may have lead to increased student achievement are as follows: CAHSEE Test Prep classes, Talent Development High School curriculum to help prepare students, Twilight school which serves ninth graders in danger of repeating the ninth grade, Keep Youth Doing Something (KYDS) which serves 10th through 12th grade students that are behind on credits, and the 4x4 Block Schedule which allows students to take sixteen classes per year and to take intervention classes.  Polytechnic has also divided into Small Learning Communities (SLCs) to help give students more individualized attention.  
Implication:  The Data Team that includes administrators, coordinators, and department chairs continues to analyze data and look for other researched based programs to implement.  The Data Team needs to evaluate the large number of programs that are offered at Polytechnic High School to help sustain and improve effective programs.  

The Data Team and Instructional Cabinet have become important leading forces in the implementation and monitoring of programs.  By analyzing data and implementing staff lead professional development based on the data and research, these two groups find areas that need improvement, such as the need for CAHSEE test prep and TAM classes.  They do not stop with the implementation, but continue to look at the data to ensure that the program is successful.  They try to analyze which parts of the program are working and which parts need improvement.  Poly does not jump onto the band wagon of any new program, but spends time investigating how in would help students master the academic standards and learn the ESLRs using research based strategies.  


Implication:  We feel like we have hit a plateau in terms of the gains we will see from effective use of summative data.  Our Data Team is now in its 4th year of operation.  We have institutionalized the use of summative data to inform program evaluation and implementation.  The goal for the future is to institutionalize the use of formative data and improve the use of LAUSD Periodic Assessments to foster greater teacher and student ownership in the achievement.  Further analysis of student work using such protocols as the Atlas protocols need to be continued.  Additionally,  the Carl Zon rubrics for standards based education can serve as a tool to help measure ownership of student work (see appendix for Carl Zon rubrics #20)   We are committed to providing teachers with more usable data to inform daily instruction and to better support proficiency of the academic standards and ESLRs.  
Before beginning the Small Learning Communities and the 4x4 schedule, staff at Poly investigated these programs to ensure they would help our school.  They visited other schools that had these programs and analyzed how they could be used at Poly.  With the implementation of the Small Learning Communities and the 4x4 schedule, we have been able to change the composition of our school.  The number of retained students has decreased with the individualized attention, additional intervention, and extra chances to make-up failed classes.  The 9th grade, which includes students retained in the ninth grade, no longer makes up 41% of the school as it did in 2004 – 2005, but now the current enrollment of 9th graders is only 27%.  


Implications:  A larger number of students are successfully matriculating from 9th to 10th grade (92%) and subsequent grade levels.  The matriculation is based on credit completion at their respective grade level.  Student performance on standardized tests needs also to continue increasing despite the fact that more students are making it to the next grade level.  
In the past five years, there have been large gains in the number of students scoring proficient or advanced on the CST.  Polytechnic has increased 9.1 percent in ELA, 4.9 percent in math, 2.6 percent in science, and 1.4 percent in history. Each area in ELA (9th grade, 10th grade, and 11th grade) and math (Algebra 1, Geometry, Algebra 2, and HS Summative Math) has shown an increase in the percent of students scoring proficient or advanced from the previous four years.


Implications:  Grade level desegregation of CST data by content area needs to be continued.  There are important implications to how content is addressed within the small learning community structure.  For example, how students perform on Algebra 1 in the Freshman Center compared to how they perform in the 11th and 12th grade SLCs will have different associated action steps and relevant interventions provided. There are master schedule adjustments that will also need to be done as a result of determining the number or appropriate sections for each content area.
Students with Disabilities showed a large increase by gaining 29 points on the API in 2007, narrowing the gap between them and the entire school to 184 points.  In the last year, the percent of students with disabilities meeting the standards has increased in science by 2.8%, and in history by 2%.  There was a decrease of 0.3% in Math, and 1.2% in ELA.  Data will be collected and analyzed to determine the impact of the full inclusion of Resource students.


Implications:  We believe that the large increase in the special education subgroup on the API was due to more special education students being placed in a general education setting.  In 2006-07 co-teaching was introduced where various general education and special education teachers paired up to deliver the course content.  This allowed for richer content delivery by general education teachers and was supported by the special education teachers.  There does remain a significant achievement gap between general education and special education students.  It will need to be monitored by evaluating the greater use of Least Restrictive Environment, co-teaching and the increased use of other instructional strategies.
The English Language Learner subgroup, which consists mainly of Hispanic and Filipino students, has been showing a decline, which is of great concern to our school.  In the API the subgroup has lost one point.  In the CST, the subgroup has only increased in mathematics.  The percent meeting the standards in ELA on the AMO (Annual Measurable Objective, based on 10th grade CAHSEE) decreased 5.5%, but increased 8.4% in math.  In previous years English Language Learners had been showing great increases in the AMO, growing from 20.1% to 27% in ELA between 2003 and 2005, and from 8.4% to 32.4% in Math between 2003 and 2007.  While this subgroup has shown large gains in math, Poly needs to determine how to help improve the learning of the academic standards in all of the other areas.  Although the English Language Learners have not been showing progress in all areas of the AMO and CST results, the percent of students being reclassified has increased. 


Implications:  The recent data compiled from the 3x3 classroom observations, in which 100 classes were observed by teachers, showed that differentiation of instruction may be decreasing over the last three years.  That is, teachers tended to be doing less variation of activities in our recent observations compared to when they were done three years ago.  Therefore, we have to continue conducting professional development that promotes differentiation of instruction to support English Learners in ELA.  Greater proliferation of the adopted five schoolwide instructional strategies (Anticipatory Activities, Vocabulary Development, Cornell Note-taking, Thinking Maps, Reciprocal Teaching) needs to be pursued.  Writing across the curriculum is another strategy that we need to implement to support the English Learner population.  Additional 3x3 classroom observations in addition to administrative supervision of instruction will be conducted to monitor and support increased use of differentiated instruction.
Socio-economically disadvantaged students show consistent increases in ELA CST results, increasing the percent of students mastering the standards for a total of 9.5% over the last five years, but has decreased in ELA on the AMO (10th grade student results from CAHSEE) results, losing 3.3% where there had been gains in the previous three years.  This subgroup has also shown gains in CST math and science, but losses in history.  In the AMO math, they have shown a huge increase in the percent meeting the standards by increasing form 9.6% to 41.4% in the last five years. This subgroup gained nine points on the API, missing the target by one point.


Implications:  We believe that the decrease in AMO performance of socio-economically disadvantaged students on the CAHSEE last year was due to an implementation dip of a new curriculum in 10th grade English.  The Data Team and English department have studied this at length and have more greatly aligned the curriculum to better support CAHSEE preparation.  In addition, 9th grade students performed better on the CST in 2007 than in 2006, which will carry over on CAHSEE performance for 10th grade students in 2008.  In regards to history, greater analysis needs to be done to determine possible reasons why this subgroup dipped on the CSTs.  The curriculum for the 9th grade Intro to Social Studies will be revisited and redeveloped so that it provides greater support for success in the 10th grade World History course.  In 2008-09, the LAUSD will introduce periodic assessments in World History and these will need to be utilized consistently by World History teachers to inform instruction.
The Hispanic/Latino subgroup has also shown a decrease in the number of students scoring with mastery on the ELA standards on the AMO, decreasing 3.3% last year where there had been a 10% gain in the previous four years.  The percent of students showing mastery of standards in Math on the AMO has shown consistent increase, gaining 32% in the last five years.  On the CST, the percent of students scoring proficient or advanced has increased in ELA, math, and science, but decreased in history.  


Implications:  Since 90% of our schoolwide population is Hispanic/Latino, many times the performance of this subgroup mirrors the performance of the schoolwide population.  The achievement gap between the Hispanic/Latino subgroup needs to monitored and reduced.
Since all of the Poly subgroups have shown a decline in the percent of students advanced or proficient in ELA on the AMO, Poly needs to assess what we are currently doing and plan for improvement.  We offer English the entire year in our 4x4 schedule for 9th and 10th graders.  Perhaps we need to offer English the entire year for our 11th and 12th graders as well.  
Critical Academic Needs
 The following critical needs, and their relationship to the expected schoolwide learning results, represent the work that Polytechnic High School needs to focus on over the next six years.

Critical Academic Need Number One:  Develop and implement a comprehensive plan to decrease the percentage of students who score Far Below Basic and Below Basic on the California Standards Test, with the ultimate goal of increasing the percentage students who score Proficient and Advanced.

Supporting ESLRs: Critical Thinkers, Effective Communicators

· Develop diverse types of formative assessments (including rubrics) aligned to curriculum and standards and ESLRs; develop these collaboratively across departments and SLCs. Increase student knowledge of their own academic progress.
· More targeted professional development that is aligned to local district and school needs that focuses on instructional strategies (including differentiation) and use of technology in the classroom and is based on research proven strategies.

· Teacher efficacy, high expectations

· Address the impact of social and emotional well-being of students and parent/guardian involvement on student academic success. 

· Increase integration of the ESLRS within the SLC units and in the Single Plan; communicate implementation roles for all stakeholders.

.
Critical Academic Need Number Two:  Develop and implement a plan to increase graduation rates and readiness for post-secondary education by increasing the percentage of students who complete A-G requirements and by raising the school’s passing rate on the CAHSEE.

Supporting ESLRs: Critical Thinkers, Effective Communicators, Lifelong Learners, Conscientious Member of Society

· More targeted professional development which is aligned to local district and school needs that focus on instructional strategies (including differentiation) and use of technology in the classroom.

· Develop diverse types of formative assessments (including rubrics) aligned to curriculum and standards and ESLRs; develop these collaboratively across departments and SLCs. Increase student knowledge of their own academic progress.
· Parent knowledge, communication

· Teacher efficacy, high expectations

Critical Academic Need Number Three:  Develop and implement a plan to narrow the achievement gap between Special Education and English Language Learners and the general education population while increasing the achievement results for all groups (per Goals #1 and #2).
Supporting ESLRs: Critical Thinkers, Effective Communicators
· Increase integration of the ESLRS within the SLC units and in the Single Plan; communicate implementation roles for all stakeholders.

· More targeted professional development which is aligned to local district and school needs that focus on instructional strategies (including differentiation) and use of technology in the classroom.

· Develop diverse types of formative assessments (including rubrics) aligned to curriculum and standards and ESLRs; develop these collaboratively across departments and SLCs. Increase student knowledge of their own academic progress.
· Address the impact of social and emotional well-being of students and parent/guardian involvement on student academic success. 
List of important questions that have been raised by the analysis of the student performance, demographic, and perception data.

· Why does World History have a large number of FBB?

· Why have the numbers of FBB & BB increased in World History CST?

· Why aren’t all AP students taking the AP exam?  (College Board Report)

· Why have English Learners proficiency rates gone down for two consecutive years on the English Language Arts (ELA) CAHSEE?

· What can we learn from the CST results from Algebra 2?

· Why did ELA CST scores decrease across the board?

· How much of the Algebra 2 increased proficiency rates are attributed to frontloading (TAM2)?

· What are the CST scores for students enrolled in a Fall Course vs. a Spring Course?

· How can the 9th grade Intro to Social Studies class curriculum be modified to prepare students for World History?

· To what degree did the co-teaching have an effect (improvement) on resource/Special Education Students?

· Was there a difference in improvement between SDC and RSP students?

· Why did our attendance rate go down 1.4%?

· What is the breakdown of suspensions by grade level?

· How can we encourage more students to take the SAT?

· How can we better support newcomers who have lower level fluency in their own language?

· How can we continue to increase success in A – G requirement?

· How do we track and promote more participants in extra curricular?

· What impact does Parent Institute for Quality Education (PIQE) participation have on student achievement?

· How can we make student achievement data more accessible to our parents and teachers?

· How can we increase the percentage of identified/targeted students participating in support programs?

· What is the effect of out of class personnel on student achievement?

Chapter 3
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	IMPORTANT DEVELOPMENTS AT POLYTECHNIC HIGH SCHOOL SINCE THE 2002 WASC ACCREDITATION



Since the last 2002 full WASC Accreditation the Los Angeles Unified School District, like all school districts in California, challenged its high schools to make governance, curricular, and instructional adjustments to meet the CA API and CAHSEE requirements and the federal AYP requirements and mandates.  Meanwhile, the Los Angeles Unified School District also reorganized into 8 local districts from 11 local districts.  Polytechnic High School became part of Local District 2.  The central district also defined the secondary core curriculum in each of the major curricular areas in specific courses.  For example, English 9 and 10, Algebra 1, Biology and World History core curriculum with LAUSD Periodic Assessments aligned to state standards have been developed, tested and implemented (World History Periodic Assessment to be implemented for the 2008-2009 school year).  Plans are underway to develop curriculum and Periodic Assessments for more English, math, science and social studies courses for the years to come.
Also, since the last full 2002 WASC visit, many significant, positive changes have occurred at John H. Francis Polytechnic High School.  The most obvious to the casual observer, is the restructuring of the school into Small Learning Communities.  During the last six years we obtained multiple grants to support school reform into small learning community.  Funding was allocated to develop theme-based curriculum, add key SLC staff, and to complement District and State monies to redesign and renovate areas of the school’s physical plant to better support SLC identity and support career pathways. The results have been positive:  high stakes test scores have increased, student attendance is up while drop-outs are down, the API has increased over 120 points, and Poly met all the AYP targets in 2007 for the first time since No Child Left Behind became law.  Poly has become a model of school reform in LAUSD. 

In the fall of 2003, Dr. Janis Fries-Martinez became the principal of Polytechnic High School.  In addition, all of the Assistant Principals from the 2002 accreditation have retired or moved, leaving Poly High School with an all new administrative staff.  The majority of the new administration were at one point teachers at Poly and have brought an energy and determination to help increase student achievement and learning.  Dr. Fries-Martinez was able to implement many innovative ideas to drive efforts to increase student learning and improve student achievement.  Since September of 2007, Gerardo Loera has served as Interim Principal of the school.  

During the last full 2002 WASC visit the accreditation committee was concerned that no action plan for student achievement existed at Poly.  Further, it was written in the 2002 WASC Visiting Committee report that it appeared that without their urging there was no plan to develop an action plan at Poly.  Dr. Fries-Martinez began to work with the school leadership team and a curriculum auditor to write the original Single Plan for Student Achievement that is reviewed/revised annually and includes an analysis of a variety of student data, takes into account categorical, AYP, state, and district requirements.  Poly’s action plan was written to comply, integrate and support the recommendations from the 2002 WASC  Accreditation Visiting Committee and  Poly’s critical areas of need from the 2005 WASC 3 Year Revisit.   Poly’s usage and annual updating of the Single Plan has allowed us to successfully address all 2002 and 2005 critical areas of need but one, the development of school-wide rubrics.

In 2004 Dr. Fries-Martinez expanded the Poly High School leadership team (now known as the Instructional Cabinet) comprised of administrators, coordinators, support staff and both experienced and new teachers and encouraged considerable staff, students, parent and community involvement through formal and ad hoc groups in discussions, planning and implementation of programs designed to organize the school in such ways that all students would be successful while pursuing a challenging course of  study.  The establishment of the Instructional Cabinet significantly increased the leadership capacity of Poly’s staff and to date continues to provide an essential guiding force to move Poly High School from “good to great”.  
Standards-based instruction always drives our curriculum. We are beginning to integrate our ESLRs into each course curriculum.  Also, with our increased focus on measurable ESLRs, we are incorporating cross-curricular themes and ESLRs into the standards-based curriculum to develop a framework of understanding for our students in each small learning community to enhance their learning.  As a LEARN school, our primary focus is to find means and ways to promote student learning that is real and relevant.  So with the charge from LEARN, our Instructional Cabinet drives the restructuring of the school to examine schoolwide student outcomes in order to ensure that we can and do provide all students with opportunities to excel. We have used the rubrics designed by Carl Zon to address the components of an effective standards-based instruction program.  Additionally, the movement to integrate the ESLRs into the curriculum and increase use of rubrics will help us to improve all aspects of our instructional program. 
Dr. Fries-Martinez also provided more space for a Parent Center (originally a small office space) where parents could not only meet regularly, but hold classes during and after the school day.  This center brought many new parent voices to the school community and a new surge of enthusiasm and support to the school.  In addition parents are encouraged to attend Open House, PHBAO, orientations, Title I, and EL monthly meetings and awards night ceremonies to discuss their children’s well being and school performance.  Poly High School believes that one of the best ways to improve student outcomes is to promote involvement of parents in every aspect of their children’s education.  The physical presence of parents at our school site is a concrete way to demonstrate genuine concern for the student.  The Poly High School Parent Center serves to maintain effective home-school communication established through committees in which parents participate.

Dr. Fries-Martinez’s reform efforts at Polytechnic High School were based on 9 research-based critical components.  These proven components include:  1. Schoolwide focus on an aligned, standards-based curriculum, instructional, and assessment program, 2. Targeted use of budgets and expanded budget sources (grants), 3. Increased staff capacity through development of faculty leadership, 4.  Expansion of enrichment and intervention programs, 5.  Targeted use of meaningful data, 6. Development of schoolwide attendance improvement plan, 7. Implementation of schoolwide restructuring/reform (4x4 class schedule and wall-to-wall Small Learning Communities), 8. Coherent Single Plan for Student Achievement aligned with federal, state, and district mandates, policies, and guidelines, 9. Increased school safety.  Implementation of the components has resulted in dramatic improvement at Poly as represented from the over 120 point API increase in the last six years.

All nine critical components listed above were integrated into the WASC action plan that incorporated the critical areas of follow-up from the last full WASC.   These components were also employed to specifically target 2002 WASC recommendations and the 2005 WASC 3 year revisit follow-up priorities.


Also in response to the 2002 WASC recommendation for the school to establish a professional acceptable means for collecting and disaggregating data, a school Data Team was initiated and led by Gerardo Loera and is now in its fourth year of existence.  The Data Team consists of several teachers, coordinators and administrators that are actively involved in the collection, disaggregation and dissemination to stakeholders.  Initial training of team members by Dr. Jim Cox, Dr. Beverly Nichols and various district professional development has enabled the team to be proactive vs. reactive in regards to use of student data.  Extensive training on program evaluation has resulted in ongoing adjustments to intervention and enrichments programs as well as the master schedule.  This extensive work in analyzing student performance data has allowed a deeper focus to meet individual student needs.  A major goal of the Data Team is to foster a climate of continuous improvement by distinguishing between the important versus the teacher “usable” data.

	Critical Changes Connected to Implementation of the 9 Critical Components: 


4 x 4 Class Schedule

In our on-going effort to help all our students achieve to the best of their abilities, we adopted a new schedule called the 4 x 4 block in the 2004-2005 school year. The 4 x 4 schedule was first implemented by the Johns Hopkins University Talent Development High School and has been shown to help prepare students for fast-paced, rigorous college classes.  The schedule is also very similar to the quarter system used by most University of California schools.  This innovative program allows students to take eight (instead of the traditional six) classes each sixteen weeks.  Students take 4 classes each 8-week “mester.”  With two fewer classes taken at a time, students have more time to concentrate on completing their homework and deepening their understanding of their classes. Each class is now 95 minutes, giving the teachers time to delve more thoroughly into the important concepts that help the students master the standards.  Because the class periods are so much longer now, each semester or “mester” is only eight weeks and an entire year’s course of study can be completed in sixteen weeks (the time we used to spend for just one semester).   Additionally, because a semester’s work can be completed in eight weeks, unabridged intersession classes can be offered for students who are off-track.  These remediation, repeat, and enrichment classes provide students with greater access to rigorous curriculum year round and multiple opportunities to meet grade-level requirements.  The results have been an increasing graduation rate and a reverse in the loss of students from 9th to 12th grades that many schools across the country experience.  In the 2004-2005 school year, Poly had over 1800 9th grade students and only 791 12th graders.  By 2007-2008, enrollment by grade approached equity as there are now 1157 and 1061 students in the 9th and 12th grades respectively.
Reorganization into Small Learning Communities

Beginning in school year 2004-2005, Poly High School also started dividing the school into Small Learning Communities (SLC) with the formation of the Freshman Center.  In 2005-2006, the rest of the school was divided into six different SLCs.  During that year, Poly High School reflected on its progress and determined that the sophomores needed more attention before joining the juniors and seniors in the upper-division, career-based SLCs.  In 2006-2007, the Tenth Grade Center was formed, and the six SLCs were combined to form our current three upper-division SLCs (SPORT/EHS, HABIT, and FAME). Poly High School also houses a Math, Science and Technology Magnet and an ESL Newcomers Program.  Refer back to Chapter 1 for a description of each SLC.
Additional details related to the restructured organization at Polytechnic High are contained in the proposal submitted to LAUSD for approval in their Bulletin 1600 Document and in the Single Plan for Student Achievement updated for school year 2006 - 2007.  An important part of the proposal is the impact study that addresses many of the staffing and facility issues that will impact the restructuring.

Expansion of Intervention Programs

Shortly after the 4x4 block schedule began, Poly High School decided to implement an intervention program for struggling 9th graders.  Again, we looked for guidance from Johns Hopkins University Talent Development High School (TDHS) staff.  Poly used elements of the TDHS “Twilight School” to provide an alternative schedule and increased support for students who have failed 3 or more classes in one mester or 4 classes in two mesters.  Johns Hopkins University research indicates that 85% of students who matriculate to 10th grade on time go on to graduate high school.  Twilight School is designed to provide the extra support for the students who are at greatest risk for not meeting the 55 credit requirement to promote to the tenth grade.  Freshman Center staff work closely with students and parents to support improved academic achievement of Twilight students.  The result has been an over 90% matriculation rate to the tenth grade every year the program has been in existence.
Poly High School has implemented other comprehensive intervention programs that allow 1100-1400 students to participate in interventions opportunities during each 8 week mester.  The following are the different interventions Poly High School offers:

· Extended Learning Academy – Focuses on CAHSEE Preparation

· Required Learning Academy – Serves 1st time 9th grade students that do not score proficient or above on the CSTs in Math or English

· Tutoring – Available to students during lunch and/or after school

· Intersession – Opportunity for students to make up coursework

· Twilight School – Serves 1st time 9th grade students that are in danger of repeating the 9th grade

· Keep Youth Doing Something (KYDS) – Serves 10th -12th grade students that are behind on credits to graduate
Expanded Budget Resources

Poly High School has obtained many grants to support all the critical components mentioned above.  The grants include:

· High Priorities School Grant (federal)  -- used for program restructuring, curriculum development, and staffing

· II-USP Grant (federal) – used for program restructuring, curriculum development, and staffing

· KYDS 21st Century Grant (federal) – used for intervention programs
· CA State School Facilities Renovation Grants (QZAB) – used to physically modify school site to support SLC career pathway classes.
· SSP (School Specialized Program) Grant (state) – used to fund the SPORT small learning community

· 2 Federal Small Learning Community Grants

· Various extra budget grants (all sources) to decrease class size, provide extra counseling, and fund instructional specialists

· 30% + of the Title , Bilingual, and Grant budgets are set aside for professional development based on data driven needs from student results. 

· Increased resources into Attendance improvement by adding additional personnel, e.g., an Attendance Dean from district grant monies.

· CAPP (CA Academic Partnership) Grant—provides funding for increasing leadership opportunities and professional development for the Instructional Cabinet and for visiting the 10 other CAPP high schools in the grant program.
Poly High School has several experienced grant writers that meet and assess which grants would support its restructuring, instructional, and plant improvement initiatives.

Our restructuring and reform initiatives coupled with the incredible talent and determination of the Poly High School staff and other stakeholders have resulted in the measurable achievements for the school related to the critical areas listed in the Poly High Single Plan for Student Achievement, the 2002 WASC recommendations and the 2005 WASC three year revisit critical areas for follow-up.  These measurable achievements are all mentioned in Chapter 1 of the current 2008 WASC Self Study report.

	Implementation and Progress on WASC 2002 Recommendations, Critical Areas of Priority from the 2005 WASC 3 Year Revisit, and the Action Plan Outlined in the 2002 WASC Report


The last full WASC visit occurred in 2002, where Polytechnic High School received accreditation for six years with a three year revisit.  At that time the visiting committee made five recommendations.    The 2005 three year revisit gave Poly High School four additional critical areas to focus on improving.  
	2002 Recommendation #1--   Create a professionally acceptable assessment process to collect and analyze disaggregated student performance data.

2005 Priority #1--   Priority should be given to developing a process to evaluate program effectiveness by using site generated data in addition to standardized testing results (STAR, AP, CAHSEE, etc.). This is particularly critical for the school to assess the impact that the 4x4 master schedule, intervention programs, and small learning communities have on student achievement, attendance, and graduation rates, all of which the school cites as critical to the success of its students. 




 
The central district has developed an accountability system which identifies a broad based set of student outcome indicators and/or targets for performance.  These indicator targets include disaggregated student performance on standardized tests, physical performance testing, academic competitions, drop-out rates, attendance rates, A–G requirement participation and completion rates, results of Advanced Placement examinations, and ESL redesignation.  The local district also provides each school with an assessment profile which analyzes the school’s progress toward meeting district accountability indicators/targets and other school and district goals.  Poly High School uses all these indicators to inform their action plan.


Poly High School has established a Data Team that specifically analyzes targeted data and presents this to the staff and other stakeholders on a regular basis.  The Data Team has also worked with Dr. Jim Cox (a data specialist) and Dr. Beverly Nichols (a curriculum and program auditor) for the past 4 years to help interpret the data and evaluate school programs.  These two school consultants have made school-wide presentations and worked with small groups of teachers to interpret their data and develop action plans to address deficits.  The Data Team has been at the forefront in its usage of data to drive instructional reforms.  One product that was created during the infancy of the Data Team by Gerardo Loera and Larry Berlin is the algorithm that uses students’ 9th grade CST scores in English and Math to predict success on the CAHSEE.  Mr. Loera has presented at numerous meetings about the correlation of the two exams including the monthly Principals’ and Assistant Principals’ meetings and the Principals’ Executive Board meeting. The use of high stakes data and the algorithm has helped us to identify targeted interventions that increased student success on the CAHSEE.  10th grade students have increased proficiency rates on the Math portion of the CAHSEE from 9.7% in 2003 to 40.5% in 2007.  32.4% of English learners were proficient on the 2007 exam, 11.5 points above the AYP proficiency target.

During the last four years the majority of Poly High School teachers have made efforts to develop broader assessment systems (including department-wide course pre-tests and course end exams) to gather department-wide data to further inform their instruction.

Poly High School’s action steps to improve our monitoring process of teaching and learning include the following:

· Formative assessment of student learning where:

1. Key staff leaders provide structured opportunities in grade level, subject matter meetings or small learning community meetings for teachers to study and share practices for providing meaningful, systematic feedback on student performance;

2. The school staff successfully uses a systematic method for providing intermittent  measures of student learning in order to predict and shape student learning outcomes across classrooms and grade levels.

3. Analysis of student work using protocols such as the Atlas protocol

· Summative evaluation student learning where:

1. Evaluations of student performance are based on multiple sources of data including student self-evaluation and/or self reflection

2. School leaders and teachers have more than 5 annual opportunities (special department meetings, banked-time meetings, content specific Cadre meetings, and local and central district content specific/cross-curricular Cadre meetings) to collaboratively reflect on achievement data and redesign the school instructional program in light of the data.

· Formative assessment of teaching where:

1. Faculty meetings use samples of typical or exemplary student performance more than 4 times per year to clarify teaching and learning tasks and to distinguish levels of student performance

2. Use of time in the block informative walk-throughs by staff members (3x3 observations)

· Summative assessment of teaching where:

1. Occasions for evaluation are targeted to measure the staff’s ability to engage in  the school’s major instructional initiatives.

Poly High School has established and implemented a data plan for the collection, analysis, and use of data to improve instruction for all students and evaluate the effectiveness of interventions and programs. The plan will include attention to the following:

· Timely data from middle school

· Disaggregated data

· Timely dissemination of  all data 

· Implementation of data-driven program evaluation

· Appropriate placement of students on the basis of data

Poly High School has continued staff development in data use that includes the following:

· Analysis of data from quarterly assessments

· Use of cluster data to identify problem areas

· Training on collecting and analyzing data

· Staff development to identify strategies to increase student achievement based on data

	2002 Recommendation #2--   Align curriculum, instruction, and assessment to the State Standards and the ESLRs.



At the time of the previous full WASC visit we were in the process of aligning our curriculum to the State Standards. As we addressed the alignment of our curriculum we had worked on pacing plans for a 6 period day.  As a result of transforming our school to a 4 period day on July 3, 2004, we revisited our pacing plans and restructured them for the extended class period. As a result of the need to rework our pacing plans and lesson plans, we have also emphasized the need to integrate our ESLRs into these documents and into each Small Learning Community theme. 

The ESLRs have been reviewed, revised, agreed to, and are being integrated into the curriculum and instruction since the time before the last WASC visit. The process of reviewing and revising the ESLRs was achieved by working in large groups as well as small groups.  
Since the last WASC visit, the Instructional Cabinet updated the indicators of the ESLRs to make them measurable.  The goal of this was to ensure that teachers would be able to monitor whether or not the student’s were achieving the ESLRs.  After the Leadership Team identified the indicators, they presented the updated ESLRs to the Instructional Cabinet for suggestions or further revisions.  After reviewing the updated ESLR document, they agreed that the ESLRs in their current state were satisfactory and approved them.  The updated ESLRs were then presented to the faculty in Professional Development and Buy Back meetings.  The teachers were also satisfied with the ESLRs and were happy to see that the ESLRs still encompassed the work that they put into developing them in previous meetings.   

Currently, during department Professional Development, the departments have spent time aligning the academic State Standards with the ESLRs.  They have created different projects and activities for the students where the objectives are to teach the State Standards and ESLRs.  A group of teachers is also currently developing a Theme-Based Instructional Approach for each subject.  They are dividing each core class into units that are aligned to academic State Standards and ESLRs, and incorporating assessments based on Bloom’s taxonomy to ensure mastery of each.  

Last, we are using the rubrics designed by Carl Zon to address the components of an effective standards-based instructional program -- Element 5 of Zon’s rubric incorporates learning goals into the focus area of Professional Collaboration about Student Learning.  Departments have completed gap analysis charts to identify areas of growth according to Zon’s rubrics.  1 or 2 focus areas have been chosen for departments to focus on for the year.  We are using this rubric to analyze and improve all aspects of our instructional program and ensure schoolwide learning goals help drive instruction.
	2002 Recommendation #3--   Develop an action plan that clearly delineates the specific steps to achieve the goal of the plan.
Recommendation #3- a.   School-wide articulation and focused professional development activities must be focused on research-based literacy strategies to be used in all curricular areas.

Recommendation #3- b.  Opportunities for regular, systematic communication, collaboration, and coaching are provided to support consistent and effective usage of research-based practices to ensure that students meet or exceed grade level content standards in language arts and mathematics.

Recommendation #3- c.  A process for monitoring the implementation of the plan and assessing its effectiveness is in place and clearly communicated to all stakeholders.

2005 Priority #2--  A multi-faceted staff development effort has been implemented that supports many student achievement themes.  This effort is early in its development. 

Priority #2- a.  Priority should be given to developing a system to monitor and insure the extensive use of these staff development strategies.

Priority #2- b.  An assessment process should be designed to insure that these strategies are improving student performance.  

Priority #2- c.  Strategies needing this assessment piece may include thinking maps, end of mester and inter-session intervention to make up failures, and other interventions mentioned in the action plan.




School Single Plan for Student Achievement
The Single Plan for Student Achievement (Single Plan), developed in collaboration with applicable school advisory committees and approved by the School Site Council, establishes a focus for raising the academic performance of all groups of students to state standards. As its name implies, the Single Plan for Student Achievement must align areas of growth to action steps and funding sources to improve student achievement.
Poly’s Single Plan for Student Achievement was developed to provide our school with a systematic, state/district and federally compliant roadmap for improving student learning.  In accordance with Education Code 64001, Poly High School was required to describe:  (1) the educational services provided to improve student performance, (2) the aligned fiscal and human resources, and (3) the measurable objectives for attaining “Adequate Yearly Progress” (AYP) through a Consolidated Application into a Single Plan for Student Achievement (SPSA).  Poly High School has implemented the following guidelines once a year to update, review, and/or rewrite our SPSA:  

· Collaboratively develop, approve, and review annually the SPSA with the School Site Council based on the advice from applicable school advisory committees as specified on the “School Program Identification” form in this document;

· Meet the reporting requirements of each program funded and operated at the school to improve student achievement; and

· Use the SPSA as a three-year systematic guide for School Site Councils, students, staff, parents and community to improve learning of all students including identified under-performing subgroups using scientifically-based research proven practices.

As recommended by the 2002 WASC Visiting Committee, Poly has created and used professional development sessions, including SPSA “Plan Progress” results as a tool to assess the progress of school reform efforts and student achievement.  With a shared commitment to this common focus, Poly High School has increased gains in student learning as evidenced in the achievement data presented in Chapter 1.  The document has focused site conversation by stakeholders on the areas that matter most for student achievement: performance data, research-based professional development and school program reform efforts and funding sources that are aligned to critical academic growth areas.
This Single Plan for Student Achievement (SPSA) is updated each school year based on school data and feedback from school site personnel, students and parents.  We have met our goal each year to provide school staff with a concise, usable plan that has helped inform and drive our educational program. 


The implementation and the monitoring of the School Wide Action Plan is part of the Single Plan for Student Achievement. The Single Plan is a collaborative effort with the Compensatory Education Advisory Committee, English Learner Advisory Committee, II/USP/CSR Action Team, Instructional Cabinet, the LEARN/SDM Governance Council and their sub-committees.  Each group has input and makes recommendations. 


By using disaggregated data to evaluate student achievement, we have been better able to identify areas of need to allocate necessary resources in a timely manner to affect student achievement.  The results have been comprehensively represented in our API growth over the past 6 years.
Coherent, School Wide Professional Development

Professional Development has been focused on increasing student achievement.  During the last two years, Poly High School has implemented five different school-wide instructional strategies: anticipatory strategies, vocabulary development, Reciprocal Teaching, Cornell Note Taking, and Thinking Maps.  Monitoring of their use has occurred through 3x3 observations and administrative supervision of instruction.  Teachers are asked to include these instructional strategies as part of their professional growth during the Initial Planning portion of their evaluation.  Outside experts and coaches conduct classroom observations to monitor the extent to which strategies are utilized.
Dr. Fries-Martinez and the Instructional Cabinet have also collaborated with outside experts to plan a professional development program to ensure coherence between the professional development professional development and our academic program components.  They are:  Dr. Jim Cox, Educational Associates, Data and Research Specialist;  Beverly Nichols, Curriculum Auditor;  Valerie Sampson, Curriculum Specialist;  Barbara Knight – University of California, Los Angeles (UCLA), Curriculum Specialist;  Talent Development High School – Johns Hopkins University;  Dr. Rick Castello and Dr. Deborah Leidner – California State University, Northridge (CSUN), Leadership and Curriculum Specialists;  Dr. Jim Rydell, Learning Focus, Leadership and Curriculum Specialist.

Dr. Fries-Martinez implemented components of standards-based program rubric designed by Carl Zon, Association of California School Administrators (ACSA)  

Poly High School teachers implemented principles and practices from Institute for Learning – Academic Rigor, Clear Expectations, and Accountable Talk

Teachers provide input for various professional development opportunities and lead professional development around student work, standards based instructional rubrics, and around student data.
Language Arts and Mathematics Literacy is stressed and implemented in all courses.
Professional development is deeply aligned and back-loaded around what is tested on high stakes standards based curriculum. 

Parents are active partners in their students’ education.  Classes and professional developments include parents whenever possible.

While determining specific cause and effect relationship between professional development and student achievement can be difficult, there are some definite promising signs of improved student performance as a result of our professional development.  For example, we feel that due to our focus on vocabulary development, student achievement in Word Analysis and Vocabulary (English CST subtest), has improved significantly for the past few years.  Please refer to Appendix for details on subtest data.  Proficiency on the CAHSEE in both math and English has gone up dramatically as well, most likely due to CAHSEE intervention programs and related Language Arts and Mathematics Literacy professional development.
Opportunities for Regular, Systematic Communication, Collaboration, and Coaching
Poly High School uses its banked time days (approximately one a month) for regular, systematic communication about best practices and data to support use of specific targeted research based practices.  Coaches provided by the central and local districts in both math and English meet with teachers on an on-going basis.  Math coaches from John Hopkins Talent Development High School meet semi-monthly with math teachers on effective usage of research-based practices to ensure our students are meeting or exceeding content standards in math and language arts.  See Chapter 1 of this report to see the progress we have made in this regard.  It should be noted that Poly High School gained 6 points on its API and made its AYP this year. 

The following actions are part of our plan to ensure students meet language arts and mathematic targets beyond systemic communication, collaboration and coaching.

1. Continue staff development, coaching, and support in use of research-based strategies in mathematics and language arts.
2. Provide ongoing staff development for teachers in all Small Learning Communities in use of extended class periods (95 minutes in 4x4 block) and appropriate use of pacing guides.

3. Increase vocabulary knowledge of all students in all content areas in all Small Learning Communities to improve reading comprehension and oral and written communication skills.

4. Expand the use of selected research-based literacy strategies in all Small Learning Communities.

5. Continue staff development on use of data, item analysis, and ways to modify instruction based on data.

6. Increase effective communication with parents. Include information about student progress, tutoring options available to students, resources available to students and parents.  This can be in separate documents from teachers, included in other mailers that go out from the school, or available for “pick up” in various school offices.

7. Establishment of an extended structure for classes and provide the teachers with specific materials for the extended classes--  9th and 10th grade English mandatory all four semesters  /  all math courses offer an advanced transition class (1 or 2 eight mesters) to ensure students enter math classes with required requisite skills.

8. Develop a plan (in collaboration with special education staff,  ELA teachers, and the testing coordinator) that will increase the number of special education students completing state assessments (CST, CAHSEE, CAPA) and that will also provide the best testing environment for the students.

9. Develop and implement a master plan for all intervention programs including the Extended Learning Program, Intersession programs, and Supplemental Educational Services

10. Actively recruit teachers who are qualified in mathematics or ensure that open positions are “rainbowed” rather than filling with unqualified long-term substitutes.

11. Provide funds to pay the waiver fee for all 10th and 11th grade students to take the PSAT and for hardship cases in Grade 12.
A result of supporting research based practices in English and math is that students have exceeded the NCLB standards in English and math.  Hence, Poly High School met the Adequate Yearly Progress (AYP) requirements last year.  Student proficiency on the CAHSEE is on a six year positive trend that is exceeding the minimum benchmarks required by the Annual Measurable Objectives outlined in NCLB.  This positive trend should lead the school to meet AYP criteria again in 2008 and thereby remove the school from Program Improvement Status.  Another result is in the improved performance of in the 9th grade in both English and math on the CST.  Fewer students are scoring at the Far Below Basic levels in English and math.  The percentage of students who are scoring Proficient or Advanced has now exceeded the district average and is approaching the state average.  
Data Team 

Poly High School established a school Data Team that meets on a regular basis to provide faculty with meaningful data.  Another function of the Data Team is to further inform the “whats” we need to address in order to ensure our school reform structure and programs meet the needs of all students, provides access and equity to all students to all programs, courses, and co-curricular activities, and provides a rigorous college preparatory education to maximize the achievement of all students.

The components of the Data Plan are designed to help Polytechnic High School accurately assess the school’s governance (Small Learning Communities) needs, evaluate its previous efforts to make its AYP, and inform restructuring decisions to maximize student achievement.  The data that is reported by the Data Team also informs the school as to what aspects of the school’s restructuring plan is impeding the AYP of specific significant student groups.

The Data Team meets (on a continuing basis) with parents and teachers to give them the opportunity to review data and participate in the development of the restructuring plan, curricular and intervention components and programs, and provide feedback on the plan before it is adopted.  

The Data Team will look at data related to the following components listed below:

1. school organization

2. school systems

3. school policies

4. school procedures

5. school practices

6. school personnel

An example of one the profound findings by the Data Team was that they determined that there is a tight correlation between CST and CAHSEE performance.  Therefore, performance on 9th grade CSTs is now utilized proactively to identify students at-risk of not passing the CAHSEE.  Counselors then program students into appropriate pre-intervention courses for both language arts and mathematics (specifically targeting at-risk ELL and Students with Disabilities).

A result of this proactive or frontloading approach to interventions is that identified students are now exposed to high quality interventions before they fail the exam.  Poly High School makes use of the 4x4 block to create during-the-day interventions based on need.  Curriculum and pacing is mapped out to make most use of available instructional time.  Students in 2007 scored over 41% proficient in math on the 10th grade CAHSEE compared to only 9% five years ago.  Additionally, students in 2007 scored 30.7% proficient in English on the 10th grade CAHSEE compared to 13.7% six years ago.  The increase has been steady and consistent for both English and mathematics for the last five years.
	2002 Recommendation #4--   Develop department and school-wide rubrics for use by teachers and students so that they can assess their own progress.

2005 Priority #3--  A schoolwide rubric for writing in all content areas should be addressed and developed.  Students should be aware of this rubric and capable of self-assessment in every classroom.




To date Poly High School has not developed department or schoolwide rubrics for use by teachers and students to assess their own progress.  However, the English department has worked with a Cal State University, Los Angeles professor to develop rubrics for all 9th through 12th grade English courses.  They have been in use for the last 2 years.

Poly High School, like the rest of the LAUSD high schools, has been waiting on the central district to distribute rubrics for all core department courses.  These rubrics have been promised for the last 2 years.  We are, however, starting to develop our own rubrics to be used for all students in all subjects.  This year Poly High School is implementing Carl Zon’s Standards-based component that deals with all students owning their own work.  The schoolwide rubric development is just piece of this component.  When the rubric is completed we will have met this WASC recommendation and taken it one step further. 
	2002 Recommendation #5--   Expand inclusion of more parents in the discussion of student achievement data and in decision-making processes.
2005 Priority #4--  Many collaborative groups have been established at the school site.  Priority should be given to invite parents to participate in decision-making that affects the entire school.  The parent center meetings and School Site Council should be aware of the progress and direction of the school.   



Administrators are asked by the central and local district to set goals and objectives.  In turn department members are asked to set and evaluate objectives in order that they meet school and district goals.  Feedback on Poly’s goals and objectives is provided to the School Site Council, the English Learner Advisory Council, the Compensatory Education Advisory Council, LEARN governance, coffee with the administrators, parent center representatives, and other associated parent groups regarding progress toward meeting our school goals and objectives.  The evaluation tools include standardized test results, class grade distributions, teacher, student and parent perceptions.

As a result of increased parent participation in the above councils and parent groups our parents have experienced far more exposure and inclusion in discussions of student achievement data and decision-making processes. 

In order to increase parent input even more in the decision making progress, the administration and Instructional Cabinet encourage parents to attend and add input to many policy meetings.  At least twice each year Poly High School holds student/faculty/administrative/parent retreats in which a diverse group works on collaborative planning, communication and follow-up actions that directly affect school policy and programs based on data and analysis of the single school action plan components.  Administration has, in the last two years, also made a concerted effort to increase informal contact with parents.  Many of the key policies in the last three years have had their origin in student leadership council, parent and staff contact.  

Parent Involvement Meetings

· Poly High School holds meetings annually to inform parents of the Poly High School Parent Involvement Policy and guidelines provided by Title I to participate in the planning, review, and input in all school programs, including Title I. 

· The meetings also include information about needs of the instructional program or changes in curriculum, high stakes testing dates, results, and impact on students and school.

· A minimum of two meetings are held to include parents of attending students on A, B, and C tracks.

· Meetings are advertised 10 days in advance to facilitate ability of parents to plan schedule to attend.

· The number and/or time of meetings are often changed to facilitate parent participation as requested.

Shared Responsibilities for High Student Academic Achievement

· Poly High School jointly develops a school-parent-student compact that details the responsibilities of each of the three groups of stakeholders to support achievement proficiency of students from all ethnicities and educational needs.

· The compact is revised annually by School Site Council members.

Building Capacity for Involvement and Engagement

· Poly High School provides Professional Development opportunities for parents to increase their understanding of state/local assessments; federal, state, and local compliance requirements; schoolwide intervention and achievement programs, including reform of comprehensive school into Small Learning Communities; school rules; school policies; and coordinator, counselor, or administrative personnel changes.

· Poly High School provides Professional Development for parents to increase literacy and technological skills that support their children’s educational achievement.

· Poly High School revises its professional development program for parents as requested by parent councils ELAC, CEAC, SSC and other parent groups.

· Poly High School allocates at least one professional development workshop during banked-time yearly to train all certificated and classified staff about recommended techniques to increase inclusion of and collaboration with parents to support student achievement.

· Poly High School develops a yearly action plan to focus on implementation and evaluation of school strategies to increase parental involvement to participate in the educational process of students.

Accessibility

· Poly High School Title I funds allocates funds as necessary to provide transportation, childcare, and home visits to facilitate increased parent participation in schoolwide decision making and to better facilitate parental involvement.

· Recommendations and input are solicited and taken from parents as indicated in a specified agenda item in the SSC, ELAC, and CEAC councils to focus training efforts in areas of need requested by parents.

· Poly High School utilizes local community-based organization (Volunteer Center of Los Angeles) resources and expertise to identify model approaches to parent involvement and increasing parent capacity to involve and train other parents to participate at Poly High School in support of student achievement.

· A “Coffee with the Principal” or “Coffee with an Administrator” is held once a month to provide access to Administration and an informal forum for concerns and conversation.

· Parent Training includes:
Ongoing training for parents at Poly High School is provided to include, but not be limited to:  Adult classes in Mathematics and Algebra for parents; English and English as Second Language; Computer Classes; Curricular Trips; College Making it Happen; Central Library (in the Parent Center); Four by Four Training for parents; Smaller Learning Communities; Scholarship Orientations; Lending Library; Saturday: Beyond the Bell; Saturday Spanish GED for Parents.
· Parent/Community Services include:

Friends of the Family (literature and discipline);  Families with Hope (Parenting classes);  Mission Community Clinic (Health awareness);  Back in Control (homework and behavior support);  L.A. City Council Partnership (Community Services and donations);  Tree People (Assemblies /  Community Services);  Washington Mutual Bank Sponsorship (How to manage finances at home); 
“KYDS” Organization (After school program for students and parents); Networking and Information (Parents, school and community)

· Information and Networking for Parents and Community include:

“Coffee with the Principal”; Coffee with the Freshman Center; CEAC Monthly meetings; ELAC Monthly meetings; SSC Monthly meetings; PHBAO Conferences; Back to School Night; Parent volunteers to Curricular Trips; “Toys for Tots”; Arts and Crafts for Parents; PTSA; Individual Parent Phone calls by Staff and Faculty; Progress Reports; Semester Grade Reports; Written Notices; Parent Conferences as needed; Teleparent.
	Polytechnic High School 2002 Action Plan Growth Area  Action Plan




In 2002 Poly High School did write one growth area action plan item.  The following discusses this item and lists the action steps Poly High School took to address this item.
1. Poly High School students in every classroom will be given learning opportunities and explicit instruction that will allow them to meet or exceed grade level standards in Language Arts and Mathematics.  They will develop content knowledge and specific strategies for reading, writing, speaking, and reasoning in all subject areas.

Poly High School has purchased appropriate materials to support research-based instruction.  These have included, but are not limited to, the following:

· TAM materials

· Replacement manipulatives
· Supplemental resources and textbooks

Poly High School has provided staff development and support for implementation of research-based instructional strategies that focus on the following:

· SDAIE (Specially Designed Academic Instruction in English)

· Hands-on activities, including manipulatives

· Use of distributed practice

· Use of technology

· Transition to Advanced Mathematics (TAM) / and English / Language Arts (TAE)
Poly High School has modified instructional guides and pacing plans to meet 4x4 block schedule.

Poly High School has provided ongoing staff development for teachers in use of extended class periods (95 minutes in 4x4 block) that includes the following:

· Long-range planning based on pacing plan

· Teaching to different learning styles

· Implementation of research-based strategies

· Calibration of instructional activities and assessments to match desired rigor and standards

Poly High School has and continues to analyze data to determine student needs.

Poly High School has developed and implemented a department plan for vocabulary instruction to increase students’ mathematical vocabulary and their strategies for learning vocabulary. 

Poly High School has provided staff development for all teachers in vocabulary-development strategies.

Poly High School has provided staff development in and support for implementation of the following literacy strategies:

· Accountable talk connected to academic rigor (IFL)

· Thinking maps

· Note-taking strategies (emphasis on Cornell Notes)

· Anticipatory activities

· Reciprocal teaching 

Poly High School has communicated with parents in a clear, concise, and understandable manner the importance of mathematics and language arts and the steps being taken to address academic needs of their students

· Mathematics and language arts programs for parents themselves

· Extended Learning Opportunities program

· Time within school day (4x4 block) and how that time is extended to support mathematics and language arts classes
· Information relative to student achievement on CST mathematics and language arts portions (schoolwide and individual) as well as classroom performance

· Identify specific content that will be the focus for the school day mathematics and language arts intervention.  We use data from assessments to determine the content.

· Provide staff development related to conceptual development of the content for all mathematics and language arts teachers, including those who will teach intervention classes.

· Poly High School has developed a plan (in collaboration with special education staff, teachers, and the testing coordinator) that will increase the number of special education students completing state assessments (CST, CAHSEE, CAPA) for the mathematics and language arts portion of the tests 
Poly High School has developed and implements a master plan for all mathematics and language arts intervention programs including the Extended Learning Program, Intersession programs, and Supplemental Educational Services.  The plan includes the following:

· Coordination of all activities

· Methods for data collection 
· Ways to monitor implementation

· Provisions for modifying the program based on data (numeric and observational)

Poly High School has provided assistance for collecting and processing information as well as assisting with preparation of mathematics and language arts materials

· Actively recruits teachers who are qualified in mathematics and language arts 

· If qualified teachers have not been hired for open positions, solicit current staff with proper credentials to take a rainbow position or accept an auxiliary class in mathematics and language arts.

The result of addressing the growth area from the 2002 action plan is that the Freshman Center SLC has developed into a strong program with the capacity to sustain improved student achievement.  Students are now matriculating at a 92% rate from the 9th grade to the 10th grade.  The Tenth Grade Center was created and modeled after the school’s successful Freshman Center in the 2006-07 school year.  Not coincidentally, Poly High School met the AYP in 2007.

The KYDS program, the Beyond the Bell program and intersession opportunities provide additional support for students that need help in English and math.  Highly Qualified teachers are now teaching the great majority of the students.  There are only four provisional teachers (non Highly Qualified) in a staff of over 200 teachers.  This results in a greater number of students making it to the 12th grade.  In 2007, the largest graduating class in Poly history walked across the stage in over 720 graduates.
Chapter 4

Self-Study Findings
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Category A:

Organization ~ Vision and Purpose, Governance, Leadership and Staff, and Resources

Group Leaders

April Hood, Assistant Principal – A Track

Ilaina Richter, Special Education Bridge Coordinator– A Track

Lourdes DeSantiago, Assistant Principal – B Track

Brad Katz, Social Science Teacher – B Track

Pia Damonte, Career/ROP/Perkins Advisor and SCL Coordinator – C Track

Eric Brown, Literacy Coach – C Track

Group Members

Credentialed Staff
A. Arhanian, Resource Teacher – B Track

G. Aragon, Math Teacher – C Track

T. Batiste, English Teacher – A Track

R. Bertz, Social Science Teacher – B Track

D. Blackman, Librarian

A. Blanco, Special Education Teacher – B Track

J. Butow, Math Teacher – B Track

C. Chang, ROP Teacher – C Track

K. Daneshvari, Art Teacher – C Track

M. Esparza, Probation Officer, Itinerant  

A. Espinoza, ESL Teacher – C Track

S. Esquejo, Nurse, Itinerant 

J. Feinberg, Math Teacher – B Track

A. Fimbrez, PSP Substitute 

E. Finkelstein, DOTS, Itinerant  

W. Gallegos, Special Education Teacher – A Track

G. Haza – Counselor

K. Heilbron, Social Science Teacher – C Track

W. Hermina, P.E. Teacher – C Track

R. Higgins – ROP Teacher – A Track

E. Hunt, English Teacher – B Track
S. Isaacs, Music Teacher – A Track

P. Johannsen, Science Teacher – C Track

B. Jones, Special Education Teacher – C Track

J. Kenion, Lead Counselor

Z. Leiva, Special Education Teacher – B Track

E. Marroquin, Math Teacher – A Track

M. Marin, English Teacher – A Track

A. Moszkowicz, Math Teacher – A Track

J. Murray, English Teacher – A Track

J. Pacho, Math Teacher – C Track

B. Pemble, Science Teacher – B Track

Y. Pleitez, Dean

E. Rabins, English Teacher – B Track
M. Rivera, Science Teacher – A Track

S. Rodrigues, English Teacher – A Track

T. Savino, English Teacher – C Track

K. Teeter, Theater Teacher – B Track

J. Vamosiu, Foreign Language Teacher – A Track

Classified Staff

L. Aguilar, Clerical

P. Aguirre, Student Store 

E. Anderson, Special Education Aide

J. Arias, Custodian

M. Baltazar, Teacher Assistant

C. Caino, Special Education Aide

D. Cancinos, Special Education Aide

T. Cancinos, Special Education Aide

R. Casillas, Special Education Aide

C. Castro, Special Education Aide

R. Chang, Special Education Aide

K. Cho, Special Education Aide

J. De Leon, Special Education Aide

T. Dickason, Clerical

H. Escobar, Custodian

R. Hechter, Special Education Aide

F. Ines, Financial Manager

M. Madrid-Rojas, Clerical

E. Marcial, Clerical

H. Sepanian, Custodian

D. Taylor, Plant Manager

Parents/Community Representatives

Gilma Cabrera
Patricia Garcia 

Students
Antoni Fajardo – 11C

Jacqueline Portillo – 12C

Karen Vega – 12A

Carlos Rodriguez – 12B

Adriana Andrade – 11B

Category A—Organization: Vision & Purpose, Governance, Leadership & Staff, & Resources
A1. Vision and Purpose

To what extent a) does the school have a clearly stated vision or purpose based on its student needs, current educational research and the belief that all students can achieve high levels and b) is the school’s purpose supported by the governing board and the central administration and further defined by expected schoolwide learning results and the academic standards?

	Summary of Findings 

	The vision statement of John H. Francis Polytechnic High School reflects a commitment to all stakeholders of an instructional program that will prepare students for the future. The vision and expected schoolwide learning results are supported by Local District 2, Los Angeles Unified School District and the Board of Education and the State of California. “The teachers, administrators, and staff of the Los Angeles Unified School District (LAUSD) believe in the equal worth and dignity of all students and are committed to educate all students to their maximum potential.”  Furthermore, our expected schoolwide learning results support our students; in their attainment of the state standards and our vision.



	Findings
	Evidence 

	VISION STATEMENT

John H. Francis Polytechnic High School provides a rigorous, standards-based instructional program that meets the diverse needs of all students.  It is supported by classroom instruction that encourages collaboration and communication and where all stakeholders experience a sense of accomplishment and community.

We believe the only way to achieve the vision is through a challenging and relevant curriculum which will prepare students to be critical thinkers, conscientious members of society, effective communicators and lifelong learners.

Our Restructuring Plan includes the implementation of Small Learning Communities to provide students with a unifying identity, a rigorous standards-based curriculum, instruction and assessment, collaboration with parents and community, personalization and professional development.

The Polytechnic Leadership Council, Shared Decision Making (SDM) Council, and the Instructional Cabinet work to promote the vision of a rigorous instructional program. The School Site Council and the categorical advisory councils make recommendations on categorical budgets, and leadership teams oversee instruction, accreditation, and Small Learning Communities.


	· Vision Statement

· School Governance Plan 

· School Site Council (SSC) Bylaws and Parent Compact
· English Learners Advisory Council (ELAC) District Bylaws
· Compensatory  Education Advisory Council (CEAC) District Bylaws
· Instructional Cabinet Plan

· Small Learning Communities Plan – LAUSD Bulletin 1600

· Literacy and Math Coaches Defined Roles

· Student Leadership Bylaws

· Single Plan for Student Achievement 

· Title I Assurances and Budget Justification 


	RESEARCH BASED INSTRUCTION

The Instructional Cabinet, department chairs and Small Learning Community leaders work together to promote the vision of a rigorous instructional plan that meets the needs of all students. They incorporate a standards-based curriculum and research-based strategies, including anticipatory activities, Cornell Notes, Reciprocal Teaching, vocabulary strategies and Thinking Maps into the plan. Teachers of sheltered classes use Specially Designed Academic Instruction in English (SDAIE) with English Language Learners to prepare for re-designation as fully English proficient.


	· Research-based strategies

· Professional Development Plan and Agendas

· State Standards

· Instructional Cabinet Agendas

· SLC Plan – LAUSD Bulletin 1600 

· Single Plan for Student Achievement



	RIGOR

Rigor is aligned to the performance action of each standard, and pacing is developed by the members of each department to align it to the California standards, LAUSD periodic assessments, and required skills for the California High School Exit Exam (CAHSEE), California Standards Test (CST), Advanced Placement (AP) tests and California English Language Development Test (CELDT).

Rigor in LAUSD is defined by the Institute For Learning (IFL) in their Principles of Learning - commitment to a knowledge core, high thinking demand, and active use of knowledge.  Data Works provides a method to identify that rigor in standards is aligned to lesson plans.

	· Instructional Cabinet Agendas 

· Lesson Study

· Classroom Instructional Observations

· Department Meetings Agendas 

· Lesson Plans

· Institute For Learning Principles of Learning
· Data Works Materials 



	SUPERIOR, STANDARDS-BASED EDUCATION FOR ALL STUDENTS

Polytechnic High School believes all students can and will succeed. Our rigorous program is intended to move all students toward proficient and advanced attainment of the California Content Standards. Students who need additional support to reach this goal are encouraged to attend tutoring and Intersession. Struggling ninth grade students attend Twilight School.

English Language Arts (ELA) and math classes support students to assist them in improving their skills to pass the CAHSEE test. The Keep Youth Doing Something (KYDS) Program offers intervention assistance after school to our students who are not succeeding in core academics. CAHSEE preparation is also part of the core curriculum for math and English.

Polytechnic has an expanded Gifted/Honors Program and offers honors and Advanced Placement classes on all tracks.(Advantage Plus Program-9th Grade)

The Career Technical Education Program provides school to career training in food preparation, graphic arts, early childhood education, construction, and woodworking, entertainment, Emergency Medical Technician (EMT), small business and customer service.  These programs expose students to a variety of career interests and provide a transition from school to the work place and/or a post-graduate program.

The Small Learning Communities: The Ninth Grade Center and Tenth Grade Center focus on a skill-based curriculum to give students success in passing the CAHSEE.  Eleventh and twelfth grade students select one of three SLC’s within a chosen field: SPORT/EHS – Sports Programs Opportunities & Recreation Training Academy Education and Human Resources; HABIT – Hospitality, Agriculture, Business & Industrial Technologies, and Technology; FAME – Fine Arts, Media/Entertainment. Specific objectives include job shadowing and internships. Additional Small Learning Communities include the Newcomers’ Academy comprised of English Language Learners and the Science Magnet which requires the application process.

Regional Occupational Program (Off-Campus) Students are placed at local business sites.

Special Education is represented through the inclusive model with support services. These services include co-teaching, two Learning Centers, CAHSEE preparation classes, after-school tutoring and special education paraprofessionals.


	· Intersession Master Schedule 

· Tutoring Schedules

· KYDS Program Master Schedule

· Saturday School Master Schedule

· Twilight School Master Schedule

· CAHSEE Prep Courses

· Master Schedule

· GATE workshop agendas

· AP workshop agendas

· Career Technical Education workshop agendas

· SLC meeting agendas

· Special Education workshop agendas

· CST Data

· CAHSEE Data 



	BOARD AND CENTRAL ADMINISTRATION SUPPORT

Polytechnic High School belongs to Local District 2 of the Los Angeles Unified School District. We receive support from the district via our high school director, Maria Ochoa and Local District Superintendent, Dr. Jim Morris. Monthly principal and assistant principal meetings provide an opportunity for administrators to raise concerns and gather information about items that relate to our vision. Additional instructional support comes in the form of instructional coaches, and administrative and coordinator positions overseeing Small Learning Communities and interventions, and prioritized staffing that is directly related to Poly’s Schoolwide Single Plan vision.


	· LAUSD organizational structure chart

· Math and Literacy Coaches Defined Roles

· Beyond the Bell additional personnel 


	REVISION OF THE ESLRs
It was determined by the staff that the ESLRs were not relevant to the students’ needs. The ESLRs were revised with measurable descriptors by consensus of the staff. 
     
	· ESLR and Indicator Chart



A2. Governance

To what extent does the governing board a) have policies and bylaws that are aligned with the school’s purpose and support the achievement of the expected schoolwide learning results and academic standards based on data-driven instructional decisions for the school; b) delegate implementation of these policies to the professional staff; and c) regularly monitor results and approve the single schoolwide action plan and its relationship to the Local Educational Association (LEA) plan?

	Summary of Findings 

	The Los Angeles Unified School District School Board implements policies and bylaws aligned to State and Federal law and in support of achievement for all students.  John H. Francis Polytechnic’s governing board (SSC and SDM councils) continuously strives to implement site-based policies and bylaws that reflect Federal, California, LAUSD, and local governing Union mandates. Poly’s governing councils implement these policies to ensure alignment to our schoolwide vision to support student proficiency of academic content standards and schoolwide learning results and supported through our Professional Development Days.


	Findings
	Evidence 

	POLICIES and PROGRAMS TO SUPPORT ACHIEVEMENT OF ACADEMIC STANDARDS AND ESLRS
· Implementation of Single Plan for Student Achievement
· Yearly Professional Development Plan for all 3 Tracks

· Testing of Academic Standards: California High School Exit Exam (CAHSEE), California Standards Test (CST), California English Language Development Test (CELDT), Aprenda, LAUSD Periodic Assessments in Math, Science, and English, and the introduction of this year’s NAEP
· Intervention Programs planned and provided through information obtained by Polytechnic’s Data Team to help assist students in meeting the academic standards and the ESLRs:  After school tutoring, Beyond the Bell Saturday Program, Beyond the Bell CAHSEE Preparation classes, Poly Adult School, Keep Youth Doing Something (KYDS) after school classes.
· Advantage Plus Program (9th Grade).
· Service Learning requirement to be completed in Government classes

· Attendance policy for Seniors;  More than 16 absences – Seniors lose the privilege to participate in 12th grade activities

· Dress Code Policy supporting citizenship values

· Four for Life Behavior Philosophy:

1. Be Safe

2. Be Respectful

3. Be Responsible

4. Be on Time

· Students must maintain a minimum of 2.0 GPA and no more than 1 Fail  to participate in team sports


	· Single Plan for Student Achievement 

· Instructional Cabinet agendas
· School Site Council bylaws and agendas 
· School Governance Plan
· Professional Development Schedule

· Polytechnic Student Handbook

· Polytechnic Parent Handbook

· Polytechnic Data Team agendas 
· LAUSD Periodic Assessment Results
· CAHSEE Results

· CST Results 

· Tardy Sweep data 
· Attendance Policy

· Dress Code Policy 

· California Instructional Guides

· District Instructional Guides for specific subjects

· LAUSD A-G graduation requirements 

· Special Education Federal Guidelines 

· Modified Consent Decree 


	DELEGATION OF IMPLEMENTATION TO STAFF

The Los Angeles Unified School District through Local District 2 and the High School Directors provides curriculum and instructional guidance.  Locally we implement the mandated programs and work with the guidance of our Director, Maria Ochoa, to create effective programs and the means to support them.  These are outlined in the Single Plan for Student Achievement.

The Instructional Cabinet provides members the setting in which to discuss the implementation of new instructional strategies and current instructional strategies by analyzing test results presented by our Data Team.  Decisions made by the Instructional Cabinet are then conveyed to the rest of the staff through professional development, where they are further discussed and then implemented.


	· School Governance Plan
· Instructional Cabinet agendas
· School Site Council agendas
· Cadre agendas
· Professional Development Plan

· Single Plan for Student Achievement 


	MONITORING OF SINGLE SCHOOLWIDE PLAN RESULTS

The Single Plan for Student Achievement is updated annually.  In order to do this, we have reviewed data to identify areas of strengths and weaknesses, and then modify action plans accordingly.  For example, this information led us to select more appropriate teaching material in the CAHSEE Preparation classes. 


	· School Site Council agendas
· Single Plan for Student Achievement 
· WASC Action Plan

· CEAC agendas

· ELAC agendas


A.3. Leadership and Staff

a) To what extent based on student achievement data, does the school leadership and staff make decisions and initiate activities that focus on all students achieving the expected schoolwide learning results and academic standards?  

b) To what extent does the school leadership and staff annually monitor and refine the single schoolwide action plan based on analysis of data to ensure alignment with student needs?
	Summary of Findings 

	The Single Plan for Student Achievement is reviewed/revised on a yearly basis based on the ever changing needs of John H. Francis Polytechnic High School.  Yearly revisions are driven by the analysis of our data.  In an effort to maintain and monitor an accurate school wide plan many people are included in the decision making process, such as: CEAC, ELAC, School Site Council, Administrators, Lead teachers, and Coordinators.  



	Findings
	Evidence 

	DATA ANALYSIS 
Based on the information gathered through analysis of data John H. Francis Polytechnic High School has initiated a number of programs to improve student achievement. The 4x4 along with the Freshman Center were implemented 3 years ago due to our low matriculation, attendance and graduation rates.  Because of the academic need in the 10th Grade and the success of the Freshman Center Polytechnic High School implemented the 10th grade Center. In conjunction with the 4x4 block schedule, the Freshman Center and the 10th Grade Center, we began placing students in individual programs based on their specific needs including: CAHSEE Boot Camp, Twilight School, Extended/Required Academy, CAHSEE Essential classes, AP/Gifted offerings, PSAT schoolwide, and after school tutoring.  Periodic assessments and CST results played a crucial role in introducing our five instructional strategies (i.e. Anticipatory strategies, Thinking Maps, Cornell Notes, Reciprocal teaching and vocabulary development).


	· Data Results - CAHSEE, CST, LAUSD Periodic Assessments, SAT, AP, Reclassification

· Master Schedule

· Attendance Data

· Report Cards

· A-G completion rates 

· 4 year plan (graduation check)

· Reduced Student Drop Out Reports



	SCHOOL SITE COUNCIL
The School Site Council is the decision making body and is required by California law to manage categorical budgets such as Title I and Bilingual.  It is composed of faculty, staff, students and parent representatives from the CEAC and ELAC.  The goal of this council is to fund adequate intervention and supplemental programs to ensure successful student achievement.  It also provides an opportunity for all stakeholders to work collaboratively to improve student achievement. The council meets monthly to oversee the Title I and Bilingual compensatory budgets and make recommendations from other bodies (CEAC and ELAC). 


	· Meeting Minutes

· Agendas

· Categorical Budgets

· Single Plan for Student Achievement



	COMPENSATORY EDUCATION ADVISORY COUNCIL (CEAC)

This advisory council is composed of the parents of students receiving Title I support, and it provides parents opportunities to work collaboratively with our school to improve student’s achievement.  Polytechnic High School is currently a schoolwide Title I school.


	· Meeting Minutes

· Agendas

· Title I Data



	ENGLISH LANGUAGE ADVISORY COUNCIL (ELAC)

ELAC serves the same purpose as CEAC, as it oversees the Bilingual and EL programs.


	· Meeting Minutes

· Agendas

· EL Data



	INSTRUCTIONAL CABINET
The Instructional Cabinet is open to all staff and any other stakeholders who wish to attend.  Currently it is composed of administrators, coordinators, department chairs, instructional coaches, consultants and lead teachers who review school wide needs related to standards-based teaching, learning and professional development.  Discussions and/or recommendations from this cabinet are reflected in our ongoing operational decisions.  This cabinet further develops and leads professional development aimed at improving instruction in all disciplines. This is accomplished through collaboration, reflection, analysis of student work and data, and a review of pedagogy.   Professional development is monitored and assessed regularly for effectiveness and is implemented to reflect the needs of students and to ensure continuous school improvement.


	· Meeting Minutes

· Agendas

· Atlas Protocols

· Leadership Training Institute

· Curriculum Audit Training (Phi Delta Kappan) 

· Feedback regarding Professional Development 

· Public Works evaluation documents

· California Academic Partnership Grant Activities (CAPP) – Teacher and administrative leadership development activities.



	STANDARDS-BASED CURRICULUM
A standards-based educational program at Polytechnic High School holds high expectations for every student so they can achieve grade level standards.  In addition, appropriate technology, district adopted textbooks and materials support instruction and help students meet high school graduation requirements, a-g college entrance requirements, which helps them prepare for post-secondary experiences and the world of work  Students’ performance is measured to report on progress and accomplishments and to inform future instructional practices.  We have identified five instructional strategies to use schoolwide - Reciprocal Teaching, Thinking Maps, Vocabulary Development, Anticipatory Activities and note taking.  These strategies provide instructional support.  The training in these standards-based initiatives takes place in professional development and faculty meetings and many are presented using a “trainer of trainers” model.  New teachers are supported in their efforts to create and maintain rigorous lessons/units through extra professional development.  In addition, the District’s Priority Staffing Program provides new teachers with mentoring and coaching.


	· State Standards Posted

· 3X3 Observations logs and reports on use of the 5 instructional Strategies

· Administrative supervision of instruction – Initial Planning sheets and evaluations

· Department meeting agendas

· Math/Literacy Coaches defined roles and observation logs

· Stull Evaluation

· PSP—Priority Staffing Program Guidelines 



	RESOURCE SPECIALIST PROGRAM (RSP)

RSP teachers are currently using the co-teaching model in the general education classrooms.  Both general and special education teachers were trained in Mathematics and English by a nationally recognized trainer of co-teaching.  The resource teachers co-teach with the general education teachers and provide various modalities of instruction to support not only resource students but all students in the classroom. Polytechnic High school also provides two learning centers for students that need additional academic support.  


	· Special Education Department Meeting Minutes

· Co-teaching Curriculum Lesson Plans

· Training agendas



	COUNSELING AND SUPPORT SERVICES
LAUSD provides funding for our Extended/Required Learning Academy and the state of California provides funding for intersession.  Both these programs provide intervention services for students experiencing difficulty or needing enrichment in the general program.

The essential classes in Math and English are a three tiered intervention program designed to: 1) help remediate basic standards in English and math for 9th grade students, 2) provide 10th grade students with test taking strategies for CAHSEE in addition to remediation of basic standards, and 3) provide 11th & 12th test taking strategies for the students not yet passing CAHSEE.

A Boot Camp Session in the Spring is also offered to seniors to provide them with an overview of as well as intensive instruction on the CAHSEE, as well as instruction in basic concepts as they relate to the CAHSEE.

Counselors meet with students several times a year to manage progress on their four-year plans.  The Crisis Team and IMPACT advisor identify and meet in schedules sessions with at risk students. 


	· Beyond The Bell Extended/Required Academy Guidelines

· After School Tutoring schedule

· Counseling Notes on Four Year Plan

· Individualized Graduation Plan for each student 

· Twilight and KYDS course offerings 

· Extended Learning Academy and Intersession course offerings 

· Attendance Personnel roles and responsibilities

· Crisis Team rosters and responsibilities 

· Behavioral Plans

· Counseling department meeting agendas 

· Counseling conference agendas

· IMPACT session logs

· IMPACT training rosters 



	STUDENT ATTENDANCE POLICY

Students must attend school everyday to be successful in their classes.  Because we are constantly assessing related data, Poly has implemented programs and policies to maintain student attendance over 90 percent.  We have significantly reduced multiple tardies and multiple day absences.  These programs and policies include a more active PSA counselor, who regularly monitors students who are at risk of dropping out.  Our attendance office routinely examines ISIS records to monitor attendance progress and to develop incentives for regular attendance.  Poly also now uses Edulink, an automated telephone calling program that informs parents when their students are absent.  As part of the effort to raise student attendance, Poly has instituted seven small learning communities to promote students’ sense of belonging to a school culture, which has contributed to improved attendance.

	· Attendance Office Reports

· Attendance Counselor Reports

· Attendance Deans Reports

· Tardy Sweep Reports

· PSA Counselor Reports

· Assistant Principal—Secondary Student Services Reports

· ISIS Records

· Edulink records

· Senior Attendance Policy

· Categorical/grant/district budgets



	SINGLE PLAN FOR STUDENT ACHIEVEMENT
The Schoolwide Single Action Plan is updated annually.  In order to do this, we have reviewed data to identify areas of strengths and weaknesses, and then modify action plans accordingly.  For example, this information led us select more appropriate teaching material in the CAHSEE Preparation classes. 

Not all faculty members are familiar with the achievement goals set forth in the Single Plan.  As a result monitoring tends to be on an annual basis when the plan is reviewed rather than on a timelier basis that can impact student achievement. To date, the Single Plan has not been specifically aligned with the WASC School Improvement Plan.


	· School Site Council

· Single  Plan for Student Achievement 
· WASC Action Plan

· Categorical/grant/district budgets




A4.  Leadership and Staff

To what extent does a qualified staff facilitate achievement of the academic standards and the expected schoolwide learning results through a system of preparation, induction, and ongoing professional development?

	Summary of Findings 

	Currently 99% of our teachers are highly qualified as defined by the State of California and No Child Left Behind.  The remaining percentage is in training to complete appropriate classes/ paperwork in order to obtain the appropriate credentials. New teachers at Polytechnic High School complete the state sponsored Beginning Teacher Support and Assessment Process (BTSA).  Our school also offers new teacher support through the Priority Staffing Program, department chairs, colleagues, instructional coaches and/or administrators. 


	Findings
	Evidence 

	NCLB QUALIFICATION

Every attempt is made at both the district and the campus level to hire staff members to meet the requirements for NCLB highly-qualified status. Lack of certified teachers in some areas (such as mathematics, science, and special education) make this difficult at times.


	· 99% of teachers are Highly Qualified.  Principal and Administrators monitor on a year- by-year basis teacher qualifications.

· Human Resources/Personnel Reports 




	NATIONAL BOARD CERTIFIED TEACHERS

Polytechnic High School ten NBC teachers.  We have more teachers who are currently pursuing a certification. 


	· Faculty certification rosters



	HIRING

Hiring of teachers at Polytechnic High School is done by a committee made up of a department representative, administrators, teachers, and PSP teacher.

	· A generic interview protocol is federal law for all prospective applicants. This procedure ensures a fair and equal interviewing process. Hiring is based on the needs of the school and the departments.


A5.   Leadership and Staff

To what extent are leadership and staff involved in ongoing research or data-based correlated professional development that is focused on identified student learning needs?

	Summary of Findings 

	The leadership team—composed of the principal, assistant principals, instructional coaches, department chairs, coordinators, and all interested stakeholders—meets regularly as the Instructional Cabinet to implement and monitor professional development.  The professional development plan focuses on: 1) standards-based instruction, 2) schoolwide practice of research-based instructional strategies, specifically tailored to help students acquire the critical thinking skills they need as lifelong learners, 3) use of data, 4) use of technology, 5) other content specific topics, 6) individual requests for teacher needs, and 7) district mandates reform initiatives.  The leadership team, with the aid of outside consultants, trains the faculty in our selected strategies in the context of whole group, department, and small learning community meetings.  As part of this practice, the faculty reviews pertinent surveys, testing results, and other formative and summative assessment data to monitor the impact of Poly’s professional development plan on student achievement.  



	Findings
	Evidence 

	PROFESSIONAL DEVELOPMENT PLAN

With support of the district professional development initiatives and implementation of our site based professional development program we have strived to improve instruction in all disciplines, particularly within the context of teaching in a 4 X 4 block schedule.  Accordingly, the school has adopted and trained faculty in five instructional strategies, all of which have an extensive research base that shows they promote student engagement, critical thinking, and cross-curricular applications.  They are: Thinking Maps, Cornell Note Taking, Reciprocal Teaching, Vocabulary Development, and Anticipatory Strategies.

For the first year of this plan, Poly focused on introducing the strategies at a school wide level, particularly on our Buy-back Days.  Trained lead teachers and department chairs modeled effective use of the strategies, and teachers then worked collaboratively in departments to incorporate them into their pacing plans.  As part of this process, the Instructional Cabinet took brief walk-throughs (3 X 3 Observations) into teachers’ classrooms to measure the extent to which our strategies were being used.  These observations revealed that not all strategies expected to be in use across the school were utilized to the desired degree. In addition, faculty shared and analyzed student work at both the school wide and departmental levels.  These practices provided the faculty with the opportunity to learn from each other’s work and to refine their implementation of these strategies in the classroom.

In the following years, the Instructional Cabinet devised plans to encourage teachers to deepen their understanding of our instructional strategies and to further collaborate with peers for effective implementation.  In addition to the school wide and departmental work that built on our previous year’s work, teachers meet interdepartmentally in their small learning communities and other mixed groups to learn more about the strategies and to examine student work using protocols.  These activities provide opportunities for teachers to further refine their work through group discussion and to measure the impact of our school wide instructional practices on student achievement.

In addition to these more anecdotal pieces of evidence that show our professional development plan is having a positive impact on student achievement, the Data Team’s regular analysis of numerical information also shows increasing gains in students’ abilities to organize information and engage in critical thinking.  Over the past three years, our students have shown consistent growth in their achievement on high-stakes exams such as the CST and CAHSEE.  This growth is also reflected in our API and AYP data.  Data analysis of this kind continues to drive the formation of our professional development plan.  Accordingly, the school continues to discuss best practices of our instructional strategies in school wide, department, and small learning community meetings.  The data also informs changes in our instructional program.  For example, upon noticing a three-year drop in the achievement levels of our English Learner population on the English portion of the CAHSEE, the 10th Grade Center implemented the Measure Up program in conjunction with our current instructional program to lessen the achievement gap.  The tenth grade team meets regularly to plan successful implementation of this program.

Teacher feedback also informs the Instructional Cabinet’s implementation of the professional development plan.  A Public Works survey shows that 79% of our faculty agrees that our professional development “promotes greater alignment of instruction with academic standards and accountability requirements.”  Feedback from meetings in the 2006-07 school year showed that the staff greatly valued the opportunity to meet in small, interdepartmental groups.  The Instructional Cabinet and administration used this feedback to design professional development for the following year, which currently allows for greater interdepartmental collaboration in our SLC and focus group meetings.  In addition, an in-house survey conducted by the PD Advisory Committee indicates that most teachers are aware of Poly’s comprehensive Professional Development Plan.  However, several teachers feel they have not had a share in designing the school’s plan.  As a result of this feedback, the administration has increased their efforts to promote greater participation in the Instructional Cabinet.


	· Poly’s Professional Development Calendars

· Instructional Cabinet Agendas

· Faculty, Departmental, and SLC Agendas

· Faculty feedback on Professional Development (including in-house surveys and findings from Public Works)

· 3 X 3 Observation Logs
· Departmental Pacing and Lesson Plans

· Cadre Records/Instructional Coaches (Math, English, Science and Social Studies)

· Support for New Teachers/ PSP Program

· Buy-back Days agendas
· Staff meeting agendas

· Conference Attendance agendas

· Data Team agendas
· CST/CAHSEE Results

· API/AYP Data

· Thematic Instruction

· Math Department quarterly assessment for algebra and currently planning geometry.

	SPECIFIC DEPARTMENT/SUBJECT-BASED PROFESSIONAL DEVELOPMENT

In addition to the school wide professional development plan, individual departments engage in subject-specific professional growth activities.  Lesson and pacing plans from each department provide evidence of our collaborative implementation of school wide instructional strategies in the context of particular subject areas. We adjust lesson and pacing plans based on student performance data and district/board of education mandates.  Each department also shows a concerted effort to increase alignment to standards and promote student achievement.

In addition to our in-house professional development, teachers frequently take advantage of Title I funds to attend conferences and training in their subject areas.  As part of this process, teachers are required to return to their departments to share their new learning with colleagues.  Some of the conferences that our teachers have attended include the AP Workshop, Cognitive Behavioral Therapy, Art Therapy & Behavior Conference, California Mathematics Conference, Essence of Adolescence, USA Track & Field, National Council of Teachers of Mathematics, Data Works, Talent Development, Thinking Maps Training, the AP National Conference, California Association of Teachers of English (CATE) Conference, and Attention Deficit/Hyperactivity Workshop.

Departments also attend District-created trainings.  In math and English, teachers have attended trainings in concept lessons that encourage greater critical thinking and development of “Habits of Mind.”  In addition, departmental cadres meet at the site and district level to engage in collaborative inquiry, a research-based professional development program that allows teachers to pursue research questions of particular relevance to their everyday practice.  Cadre findings are then disseminated to their departments.

The District has also provided our departments with instructional guides and periodic assessment programs that correlate to standards and high-stakes assessments.  As part of each department’s professional development plan, instructional coaches guide teachers’ regular study of these guides, discuss ways to implement them successfully in the 4 X 4 block, and analyze periodic assessment data to measure the impact of our instruction on student achievement and to make refinements to our curriculum.


	· Instructional Cabinet Agendas

· Departmental, and SLC Agendas

· Departmental Pacing and Lesson Plans

· Cadre Records/Instructional Coaches (Math, English, Science and Social Studies) 

· CST/CAHSEE Results

· API/AYP Data

· Thematic Instruction

· Math Department quarterly assessment for algebra and currently planning geometry.



	NEW TEACHER SUPPORT
In addition to the school wide professional development program, new teachers receive additional support in a variety of ways.  Our PSP teacher advisor oversees a program that includes coaching, mentoring, and small group lunchtime meetings for the purpose of retaining and developing the professional repertoires of new teachers.  

All faculty members, but newer teachers in particular, receive feedback on their practice and suggestions for professional growth on a regular basis.  This takes form in the Stull process, BTSA mentoring, and observations by instructional coaches.


	· Support for New Teachers/ PSP Program



	NEXT STEPS
As the school looks to the future, Poly is now integrating its current professional development program with strategies that will promote greater cohesion and collaboration within our small learning communities.  To that end, lead teachers, coaches, and department chairs have received training in thematic-based instruction, a strategy that will incorporate backwards planning, multi-level standards-based assessments, and our five instructional strategies into a more interdisciplinary, SLC-specific curriculum.  A support system is being developed for new CTE teachers.


	


A6.   Resources

To what extent are the human, material, physical, and financial resources sufficient and utilized effectively and appropriately in accordance with the legal intent of the program(s) to support students in accomplishing the academic standards and the expected school wide learning results?

	Summary of Findings 

	The staff of John H. Francis Polytechnic High School takes great pride in providing a personalized and caring learning environment.  We provide rigorous, academic standards-based curriculum and expected school-wide learning results in an identifiable context to all students. Every student participates in a quality curriculum that is culturally relevant and linguistically responsive to their unique learning needs.  All programs are focused on student achievement.  Financial resources, both ongoing and time-based grants, are used to supplement and enhance instruction as well as the school’s climate and culture.  This is done through interviewing and hiring of new staff, professional development for all who impact student learning, materials and supplies to assist with instruction, and the maintenance of the plant to provide for a safe and clean campus.     



	Findings
	Evidence 

	FISCAL AND HUMAN RESOURCE SUPPORT FOR ACADEMICS
Professional Development plays a key role with all who impact student learning and achievement. Currently over 30% of our school funds are used for professional development, which includes conferences, consultants, and other key professional educators.  We provide staff development for all teachers in vocabulary development strategies, Thinking Maps, Clear Expectations, Accountable Talk, Academic Rigor, note taking, Reciprocal Teaching and anticipatory strategies.

All students, as required by NCLB, are receiving rigorous instruction by highly qualified teachers.  

The breakdown of data not only drives our professional development it also informs us regarding how we can better impact student achievement and learning.   

Parent involvement is of utmost importance to any successful school.  Communication is made in a variety of ways to keep parents informed regarding students, events, and the school as a whole.


	· Back-To-School Nights/Open House sign-in sheets

· Psychologist logs

· PSA Counselor logs

· Probation Officer logs

· Department Of Transitional Services logs

· Parent Center logs

· Parent Newsletter

· Health and Parent workshop agendas

· Beyond the Bell –Saturday School (CAHSEE preparation, Math/English) logs

· Lists of teachers who teach after school intervention/enrichment programs such as tutoring, Twilight school, KYDS, ROP, College Courses



	MATERIAL RESOURCES
The allocation of funds follows the State and District guidelines.  The funds are distributed to support our academic goal as defined by our expected school wide learning results and the state frameworks.  The different councils, such as, School Site Council, Learn Governance, Departments, Principals Instructional Cabinet, Title I, CEAC, ELAC etc. help in the prioritization of how the funds will be allocated.    

	· Intervention Funds (BTB, KYDS) narratives 

· CTE funds narratives

· Budget narratives included in Single Plan

· Grant Budget narratives 

· Federal, California State, District resource narratives 



	PHYSICAL RESOURCES
In light of our year-round calendar the facilities are satisfactorily maintained as per Williams Resolution.  As a school community we try to help in the maintenance of the school through poly murals class and Hospitality class for campus beautification.  Additionally, the school aggressively seeks grant funding opportunities and has been awarded funding of over 3 million dollars from the state to update school facility buildings for three SLCs.  The District continues its efforts to upgrade and maintain the school effectively.


	· LAUSD Maintenance and Operations logs and computer reports 



	COMMUNITY RESOURCES

John H. Francis Polytechnic High School currently has relationships with several colleges, ROP centers, Occupational Centers, Hospitals, Proyecto del Barrio, The College Board, AP Central, Clean and Green, Opportunities for Youth etc.  These agencies are dedicated in helping to provide alternative education, support of current goals, career technical training, job shadowing, interviewing skills and anything else that will able our students to be successful.

	· Regional Occupational Center enrollment

· Skills Center enrollment

· Opportunities for Youth enrollment 

· Volunteer Center participation logs 

· Work based experience locations

· Community College Course Offerings

· Job shadowing and business internships logs 


	LONG RANGE PLANNING
Within our Instructional Cabinet we continue to analyze the educational findings brought to us by the Data Team, State and District. We are continuously reviewing data, resolving issues and planning for the future.  We currently have administrators, coordinators, lead teachers, Instructional Specialist in place who participate and contribute to the development of strategies that will close or lessen the achievement gap.  

We will continue to encourage parent leaders, students, teachers and staff to increase their participation in long range planning.   


	· Instructional Cabinet agendas 

· Data Team agendas



	EXPECTED SCHOOLWIDE LEARNING RESULTS

ESLRs have been revised in conjunction with the current WASC self study.  Rubrics are being designed from Carl Zon Standards-based Instructional Materials for teachers to illustrate how to assess student attainment of ESLRs in the respective content and instructional areas, and achievement and social/personal domains. 

	


Category A—Organization: Vision & Purpose, Governance, Leadership & Staff, & Resources
	Areas of Strength

	1. Shared vision by all stakeholders focused on student improvement

2. Continuous improvement is an integral part of the Poly school culture

3. Annually reviewed Single Plan for Student Achievement that reflects student needs

4. Data are available to all stakeholders to effectively make decisions about programs and instruction to support student achievement.

5. Stakeholder groups work well together to plan and implement programs.

6. Multiple programs that are integrated with achievement goals operate at the school that are designed to meet the needs of students of varying degrees of ability.  Program structures and assignment of students to the programs are data-based.

7. As a result an intensive focus on students being in class on time, tardiness has significantly decreased.
8. The Data Team provides relevant data on a regular basis regarding progress that students are making in a variety of areas, including CAHSEE results, CST results, graduation rates, and attendance.

9. The Instructional Cabinet disperses information from a variety of sources, including the Department Chairperson and Data Team, so that all faculty members can be informed about areas of strength as well as areas of need.

10. Teachers “train the trainers” model has proved to be an effective model to provide  instructional competence and buy-in of instructional initiatives on the campus

11. A significant number of teachers have accepted active leadership roles within the school.
12. Support for all teachers is available through coaches, cadres, department chairs, PSP, and administrative staff.

13. Teachers collaborate, in formal and informal groups, to support standards based instruction and to provide peer coaching and assistance.

14. A variety of Intervention Programs and enrichment programs exist to meet the needs of our students.  

15. The master schedule is fluid and updated every mester to meet student needs.

16. A proactive Special Education and English Learner department continually seeks to allocate both human and financial resources to areas of need.  Decisions in this area are data-based and in compliance with federal and state regulations.



	Areas of Growth

	1. The Single Plan needs to be more strongly aligned with the WASC School Improvement Plan and the goals and actions steps need to be communicated to all stakeholders and monitored on a regular basis.

2. Communicate the school vision more effectively to all stakeholders and articulate how all schoolwide reforms and programs implemented are aligned to the vision.

3. More time needs to be allocated to implement research-based professional development to plan instructional activities and assessments that address both standards-based content and ESLRs. 
4. Continue to refine the development of the master schedule to ensure that students are enrolled in appropriate Small Learning Communities and meeting all graduation and a-g requirements, while still providing support services for students with special needs.

5. Parent Involvement needs to be increased in all areas.

6. Continue to monitor the availability and success of program offerings designed to meet the needs of all students at different achievement levels (honors, AP, college classes, ROP, etc.). Modify or add programs as needed.

7. The quality and frequency of research-based Small Learning Community professional development must increase to better support theme and/or career-based alignment of core curricular classes.
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Category B:

Standards-based Student Learning ~ Curriculum

Group Leaders

Isaac A La Torre, Freshman Center Coordinator – A Track

Gigi Slezak, Bilingual Coordinator – A Track

Ron Lehavi, Social Science Teacher/Magnet UTLA Representative – A Track

Cheryl Cohen-Thompson, Instructional Specialist, SLC – B Track

Lori Combs, 10th Grade Center Coordinator – B Track

Dharma Hernandez, Priority Staffing Program Teacher Advisor – C Track

Cindy Holsey, Literacy Coach – C Track

Group Members

Credentialed Staff

C. An, Social Science Teacher – C Track

R. Aparcio, Science Teacher – B Track

S. Black, English Teacher – A Track

L. Bonar, Foreign Language Teacher – A Track

D. Bonino, Social Science Teacher – B Track

S. Brown, Counselor – A Track

J. Camberos, Resource Teacher – B Track

H. Colon, Hospitality Teacher – B Track

M. Correa, Foreign Language Teacher – C Track

C. Cuevas, Counselor 

J. Dennison, ROP Teacher – C Track

C. Dongo, Science Teacher – A Track

S. Drucker-Banon, Counselor/Psychologyist, Itinerant 

J. Ebeling, English Teacher – C Track

T. Feeley, P.E. Teacher – A Track

J. Feldman, DHH, Itinerant 

C. Felix, Math Teacher – C Track

L. Fineman, English Teacher – A Track

I. Geyer, VI, Itinerant

R. Goins, English Teacher – C Track

T. Hayes, ESL Teacher – C Track

C. Hollander, PSP Substitute

J. Ickovic, English Teacher – B Track

L. Jesse, P.E. Teacher – B Track

T. Jimenez, Foreign Language Teacher – B Track

C. Kehrmeyer, English Teacher – A Track

J. Keiper, Math Teacher – B Track

D. Kremer, Special Education Teacher – B Track

E. Larson, Counselor – B Track 

J. Lee, Social Science Teacher – C Track

C. Loya, Art Teacher – B Track

R. Martinez, Math Teacher – A Track

P. Miller, OI, Itinerant

N. Morris, Special Education Teacher – A Track

J. Nathan, Science Teacher – C Track

T. Nield, Art Teacher – A Track

E. Oliveros, Health Teacher – A Track

G. Ovanessian, Math Teacher – A Track

C. Schwal, P.E. Teacher – C Track

T. Shertzer, English Teacher – C Track

R. Stuckey, Math Teacher – C Track

L. Woods, English Teacher – B Track

Classified Staff

V. Angel, Clerical

S. Banuelos, Education Aide

C. Brown, Custodian

N. Canales, Teacher Assistant

N. Castellanos, Teacher Assistant

A. Corleto-Cole, Special Education Aide

R. Ejada, Clerical

M. Erazo, Special Education Aide

M. Espinoza, Special Education Aide

J. Figueroa, Special Education Aide
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Category B—Standards-based Student Learning:  Curriculum
B1. Curriculum

To what extent do all students participate in a rigorous, relevant, and coherent standards-based curriculum that supports the achievement of the academic standards and the expected schoolwide learning results?  [Through standards-based learning (i.e., what is taught and how it is taught), the expected schoolwide learning results are accomplished.]
	Summary of Findings 

	The faculty, staff, and administration at Poly have dedicated themselves to developing and implementing a rigorous, relevant, and coherent standards-based curriculum throughout the academic subjects and Small Learning Communities. With the establishment of the 4x4 block schedule, Poly has been able to provide more opportunities for our students to access, participate, and exceed the academic standards and ESLRs. Our inclusion of theme-based curricula (constructed using both the academic standards and grade-designated ESLRs) is furthering a unified vision that extends across the academic and career disciplines. 



	Findings
	Evidence 

	FRESHMAN CENTER:

All comprehensive high school 9th grade students participate in the Freshman Center Small Learning Community. The Freshman Center tailors its programs to meet the needs of its students and ensures that all students receive a rigorous, relevant, and cohesive standards-based curriculum in all their classes. Students have access to a wide range of enrichment and intervention options that enable them to meet and/or exceed a rigorous standards-based curriculum. In order to best serve our population, 9th graders are enrolled in an equivalent of two years of English and math (as a result of our 4x4 block schedule), allowing them the opportunity for either acceleration or remediation. With the guidance of the Talent Development High School (Johns Hopkins University) facilitators, LAUSD curriculum, and literacy and math coach support, the English and math departments have designed innovative, demanding, and scaffolded curricula that address the needs and aspirations of our student community. 


	· Advantage and Advantage Plus Honors Program enrollment

· GATE program enrollment 

· Community College course enrollment

· Freshman Orientation sign-in sheets

· Thematic Unit development

· Math Concept Lessons

· IFL  (Concept) English Lessons

· LAUSD Periodic Assessments

· Math and Literacy Coaches defined roles

· Teacher Collaboration agendas

· Read 180 logs

· Common English and Math Curricula



	10th GRADE CENTER:

All first-time comprehensive high school 10th grade and 9R students are enrolled in the 10th Grade Center.  In its second year, the 10th Grade Center has developed and is refining their academic programs to continue the goals of the Freshman Center. Additionally, the 10th Grade Center also focuses on preparing students to meet the proficiency level of the CAHSEE. Similarly to the Freshman Center, the 10th Grade Center requires that students take an equivalent of two years of math and English. Within both of these disciplines, students engage in a strong CAHSEE test preparation curriculum. The English curriculum continues the innovations of the ninth grade by including 16 weeks of non-fiction reading and writing (expository and persuasive), along with 16 weeks of literary analysis, which are heavily influenced by LAUSD’s IFL program. The math department is now piloting the LAUSD geometry program, looking at ways to make the curriculum more accessible to all students. To meet the needs of our EL students, the 10th grade center is currently piloting SIOP (Sheltered Instruction Observation Protocol) on C track. Students are encouraged to enroll in community college courses, many of which are taught on our campus. For the students who have difficulty meeting the demands of the rigorous curricula, the KYDS program provides intervention and electives that demonstrate the applicability of math and English to their real world. 


	· 10th Grade Orientation sign-in sheets

· Community College Course enrollment

· KYDS Program

· Thematic Units

· Teacher Collaboration agendas

· IFL (Concept) Lessons

· LAUSD Geometry Pilot instructional guides

· Math and Literacy Coaches defined roles

· Common English and Math Curricula

· LAUSD Periodic Assessments data

· CAHSEE Test Preparation materials

· Pilot SIOP Program materials 



	CAREER PATHWAYS/SLC’s (11th & 12th):

All comprehensive high school 11th and 12th grade students choose a SLC with a designated career pathway. This year marks the first year that Poly is “wall-to-wall” SLC’s. The SLC’s are FAME (Fine Arts Media Entertainment), HABIT (Hospitality, Agriculture, Business, and Industrial Technologies), and SPORT/EHS (Sports Program Opportunities and Recreational Training/Education and Human Services). Within each SLC, each student chooses a particular career pathway: For example, career pathways in FAME include journalism, ceramics, drawing, animation, drama, choir, orchestra, and others.  Each SLC incorporates a standards-based academic program that is rooted in the A-G requirements. To reinforce our commitment to preparing our students to enter college at the appropriate level, Poly was one of the first LAUSD high schools to embrace the CSU Expository Reading and Writing Course (ERWC). This program focuses on readying students for College level Freshman Composition. To continue the college-driven curriculum, students are encouraged to take a variety of AP and community college courses.  Along with the academic programs,  these SLC’s also offer a wide range of CTE electives (through ROP)  that include catering, Hospitality, computers (software and hardware), reprographics, carpentry, drafting, entrepreneurship, emergency medical services, and careers in entertainment. In addition to CTE electives, students are offered more traditional career pathways, such as drawing leading into design, drama leading into stage make-up and lighting design, Hospitality leading into floriculture, along with many others throughout the SLC’s. 

Tying these disparate strands together, these SLC’s are developing thematic curricula to link the academic programs with the career pathways, to further highlight the importance of being college-prepared and career-ready.

	· SLC documentation (brochures, choice sheets, etc.)

· ROP class lists

· College course lists

· AP class enrollment
· US History

· English Language & Composition

· English Literature

· Calculus

· Government

· Economics
· Etc.
· Expository Reading & Writing Curriculum (ERWC)

· Thematic curriculum plans

· KYDS program enrollment
· Various academic elective enrollment
· Master Schedule


	MATH, SCIENCE, AND TECHNOLOGY MAGNET

The magnet program offers a wide variety of learning activities and experiences, which provide for individual differences in ability, interests, needs, and multi-cultural backgrounds.  The curriculum gives many opportunities to correlate science, mathematics and technology with language arts, social science, foreign languages, and the creative arts.  Utilizing the wealth of resources available in the community allows each student unique learning experiences emphasizing science, research, communication and/or computer skills in preparation for a productive career and/or college education.  Students take classes including many honors and Advanced Placement classes so that they will have what is required for admission to UC schools and private universities.  Students are prepared to begin fields where a strong background in mathematics and science is required.  Students may participate in the Early Start program where they begin taking college classes while still in high school.  The classes are offered at Los Angeles Valley College and on the high school campus.  


	· Magnet orientation sign-in sheets

· Teacher collaboration agendas

· LAUSD Periodic Assessments

· AP and honor class enrollment

· Community College class enrollment

· Various academic elective enrollment
· Master schedule offerings

	NEWCOMERS PROGRAM
Students have access and equity to standards through primary language instruction.  This ensures exposure to a rigorous core curriculum aligned to state standards.  Given that students have two 95 minute periods of English Language development, the 4x4 allows students the opportunity for acceleration or remediation according to their needs and have access to take more rigorous classes.  

	


B2.   Curriculum

To what extent do all students have access to the school’s entire program and assistance with a personal learning plan to prepare them for the pursuit of their academic, personal and school-to-career goals?
	Summary of Findings 

	Students have access to a variety of classes and programs to prepare them to meet their high school and post-secondary goals.  In addition, the school’s 4 x 4 schedule allows students to take courses on different tracks.  Students also develop a personal learning plan beginning in the 9th grade with the assistance of counseling staff.  Counselors help students select a course sequence, including career pathways, based on their interests, needs and goals.  Students meet with counselors regularly to monitor their progress and make adjustments to their learning plan as needed.



	Findings
	Evidence 

	With the assistance of counselors, students use their Individualized Graduation Plan to guide their choice of classes and other learning opportunities. Students are expected to share these plans with their parents.

Students have access to any class regardless of track, including honors and APs.
Students learn about post-secondary options and have the opportunity to explore them. This is facilitated through counselors, the College counselor, and representatives from the various colleges.

Poly has restructured into a SLC organizational plan for students in grades 9 through 12.  

Poly SLC is structured on Second to None which advocates personalized learning communities -grades 9 and 10 focus is on attaining academic rigor and grades 11 and 12 also includes career pathways.  Each of the students in the 11th and 12th SLCs have access to a growing number of ROP courses.  Poly is developing a method so that each student also selects a CTE pathway.

	· Students receive a learning plan (4-year plan) as incoming freshmen, and use it as a roadmap for selecting courses and monitoring their progress toward meeting graduation and college entrance requirements.

· All students have access to 4 extra classes per school year.

· In the 10th grade, students choose a small learning community for their 11th and 12th grade years and identify a career pathway they’d like to explore.

· 10th grade students attend the SLC Fair in order to an informed choice about which SLC they want to join.
· CTE course sequencing 




B3.   Curriculum

To what extent are students able to meet all the requirements of graduation upon completion of the high school program?
	Summary of Findings 

	 The size of each year’s graduating class, in comparison to the size of the incoming freshman class, has increased slightly over the last few years.  Even with the increase, last year’s graduating class was just 80% of the same students as an entering freshman class.  At graduation time, approximately 95% of students who walked across stage received a diploma; the remaining five percent who walked across the stage received a certificate of completion, which acknowledges that they had met all other graduation requirements except they had not passed the CAHSEE.



	Findings
	Evidence 

	GRADUATION RATES
Graduation rates have steadily increased since the institution of the 4x4 academic program, allowing students to fulfill requirements easily.


	· Graduation Data 



	COLLEGE PREP
All students are given access to college preparatory programs (A through G requirements), providing a rigorous, standards based curriculum. Counselors and Coordinators meet regularly with students to monitor progress and set up classes for next semester.  Discussions about post- secondary options, career exploration and SLC choices are part and parcel of these conversations.   


	· Individualized Graduation Plan
· Flyers from college counselor

· Daily Bulletin/Announcements 

· SB813 printouts from Counselors documenting parent meetings

· SLC Choice Handouts

· Schedule of SLC Fairs



	CTE PATHWAYS

The 4x4 schedule has allowed students to complete graduation requirements and still have the opportunity to explore Career Technical Education Pathways.  Real world applications of their educational interests are sequenced in Small Learning Communities Programs which begin in the 10th Grade with exploratory electives.  This puts Poly on course to deal with California Senate Bill 672 for students to complete two CTE courses.


	· CTE Student enrollment 

· Course Syllabi

· Letter to parents

· Medical Explorer Program at Kaiser Permanente

· Firefighter Program through L.A.F.D.

· Articulation with community colleges in career pathway courses 



	SUPPORT PROGRAMS
Academic support programs are available to students to ensure that they are able to meet all graduation requirements including passing of the CAHSEE.  Staff monitors progress of students and offer all available support.  Beyond The Bell and Intersession offers Intervention and Enrichment classes for students who require more instruction to pass the CAHSEE English and Math. These Saturday sessions are offered throughout the year close to the CAHSEE administration dates. Information about student CST scores, EL status and CAHSEE results are sent home by mail on a regular basis, in addition to the 3 progress reports each semester.  


	· BTB Saturday classes flyers

· Twilight School Intervention enrollment

·  Intersession class enrollment

·  X-tracking enrollment

· KYDS Intervention classes with tutoring and Vocational/technical exposure to Culinary Arts and Digital Photography enrollment

· Math and English tutoring - Mon-Thurs sign-in sheets



	POST-SECONDARY OPPORTUNITIES
Poly High School maintains linkages with

Post-secondary institutions to provide students with access to alternative career pathway courses and college-level general education courses that help prepare students for post-secondary academic or career opportunities. All students are advised about ETS, (Educational Talent Search); Outreach and Recruitment Internship Program for the CSU System; Community College classes are available on campus and offered to all students by Counselors and Coordinators.  The College Counselor distributes information weekly about College representatives’ visits to Poly.  Signed up students receive summons to attend presentations.  The school collects yearly data on choices made by graduating seniors who actively enroll in institutions after graduation.  The numbers show a markedly upward trend.


	· UCLA Outreach Weekly visits sign ups

· College Counselor information sessions sign-in sheets

· College admission representatives sign-up sheets

· College counselor yearly reports on student post-secondary plans



	ACCOMMODATING STUDENT INTERESTS

The school’s educational program, the 4x4, provides added flexibility to accommodate changes in students’ interests and areas of career exploration.  Public Works, the outside evaluator for SLC Implementation, conducts teacher and student surveys.  The data are shared with the Data Team and faculty to accommodate changes that stem from the collected data.  Counselors meet with students regularly to discuss individual interests to ensure appropriate academic and career pathway placement.


	· Public Works Surveys and analysis

· Counseling logs

· Individualized Graduation Plans

· Small Learning Community agendas

· SLC Fair Agendas

· 10th Grade SLC Choice Sheets



	DATA TEAM

The Data team provides a process to regularly review student data which informs decisions to assist students to complete graduation requirements including the CAHSEE.


	· Data Team agendas

· Power Point presentations



Category B—Standards-based Student Learning:  Curriculum
	Areas of Strength

	1. Due to the 4x4 schedule, we have been able to increase time on task in the core academic courses by offering longer sessions, e.g. 4 mesters of mathematics and language arts per year in 9th and 10th grade, 3 mester AP courses.  

2. The 4x4 has allowed he school to frontload academic classes with skill building development.

3. Use of data has allowed the school to place students proactively rather than reactively into the correct core content class.
4. Due to double blocking of ESL classes, Poly High School has a higher student reclassification rate.

5. In its fourth year, the Freshman Center has consistently matriculated over 90% of its students into tenth grade.

6. The 10th grade math CAHSEE passage rate increased 9.2%, while the proficiency rate in creased 11.5%.  This showed the preparation curriculum has proven successful.

7. The ninth grade year-long Algebra I curriculum with a pre-algebra component has increased students’ CST scores and made them more proficient in math.

8. The ninth grade year-long English curriculum has increased students’ CST scores and has strengthened their reading and writing skills.

9. Students’ Individualized Graduation Plans are used for course selection and exploring future options.

10. Special education students are encouraged to and do participate in mainstream school activities.

11. Students have multiple opportunities to explore career and other post-secondary options through the ROP and Perkins programs, their small learning communities, community college articulations, and the college office.

12. Faculty and staff are highly committed to student success and high achievement.

13. There is a willingness to look at thematic instruction across content areas with the aim to make course content real and relevant for students and aligned to SLC pathways.  

14. Most teachers demonstrate a high level of efficacy, believing in both themselves to deliver quality instruction and students to achieve at a high level.

15. Poly offers a large number of interventions during the school day.



	Areas of Growth

	1. Provide more opportunities for SLC and departmental teacher collaboration, especially in the 11th and 12th grades to revise curricular pacing to better align to CST and 4x4 block schedule.
2. Counselors need additional time to meet with students regarding Individual Graduation Plan (IGP), particularly at the 11th and 12th grade levels.  These efforts are limited by case load, which is determined in part by the district norms for counselors.

3. Continue to refine preparation and intervention curriculum to increase pass and proficiency rate for students on the CAHSEE.

4. Extend ROP and CTE offerings and increase articulation with community college, technical college programs, and occupational centers.
5. Continue development and implementation of theme-based curricula and career-based electives.

6. Increase communication to students about SLC career pathway options, and include students and parents in SLC curriculum design.

7. Although students are encouraged to share their learning plans with their parents, the school needs to improve overall communication with parents to ensure that they are informed of their children’s progress and goals; increase use of Teleparent and other communication.
8. In our effort to implement wall-to-wall SLCs, it has become increasingly difficult for counselors to make changes to student schedules due to master schedule “gridlock”.

9. Although the information is made available to the students via morning announcements, letters home, automated phone calls, individual phone communications and individual contact with students, some students fail to take advantage of the many intervention opportunities to complete the graduation requirements.
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Category C:

Standards-based Student Learning ~ Instruction
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A. Gutierrez, Health Teacher – C Track
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J. Gray, LRE, Itinerant

G. Guerra, Science Teacher – A Track

J. Hampton, English Teacher – C Track

J. Hwang, Math Teacher – A Track
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Category C—Standards-based Student Learning:  Instruction 
C1.   Instruction

To what extent are all students involved in challenging learning experiences to achieve the academic standards and the expected schoolwide learning results?
	Summary of Findings 

	Many students at Poly are involved in challenging learning experiences to achieve the academic standards.  Almost all teachers provide learning experiences that support our students’ ability to become critical thinkers, conscientious members of society, effective communicators, and lifelong learners.  These challenging learning experiences are aligned to academic standards in all core curricular areas.  Our school is striving to increase rigor in the classroom through the use of structured collaboration: on-going team-teaching, cognitive coaching by literacy and math coaches, and additional planning time to review student periodic assessments and create user friendly common formative assessments. Additionally, Poly’s English Learner Professional Development Coordinator and Special Education co-teaching trainers support differentiated instruction across the curriculum to increase the capacity of teachers to provide accessible but rigorous learning opportunities for all students.



	Findings
	Evidence 

	SCHOOLWIDE INSTRUCTION

Poly’s standards-based educational program embodies high expectations so that every student has the opportunity to achieve grade-level standards, meet high school graduation requirements and college entrance requirements.  Instruction is adapted based upon learning needs within rigorous, culturally relevant and linguistically responsive curriculum. Student performance is measured by multiple forms of standards-based assessments, including district periodic assessments, to report on progress and accomplishments and to inform future instructional practices.

According to a teacher survey administered during the summer of 2007 (Table 1: “Responses of Teachers To Ten Important Issues”), over 90% of the 124 teachers that responded believe there is an emphasis at Poly to assess, evaluate, and refine instructional programs to foster increased academic standards proficiency for all students including English learners and Special Education students.  42% of the teachers surveyed believe they observe the emphasis a great deal on a daily basis. 56% of our teachers surveyed observe the use of standards to determine pacing plans and instructional strategies a great deal.  The percentage increases to 97% when asked if teachers observe their colleagues specifically using standards to refine their instructional approach at least some of the time.

75% of teachers believe Poly is doing a “somewhat positive” job in using student performance data of all students including English learner and Special Education students to inform resource allocation. 

Students concur that Poly’s teachers’ provide challenging learning experiences.  76% of 233 12th grade students surveyed by Public Works in 2007 believe teachers teach academic subject matter at a high level, while 83% said their teachers provide clear expectations.  When 662 10th grade students were asked the same questions, the numbers dropped to 68% and 80% respectively.  This drop indicates the need to evaluate if the degree of rigor is less consistent in the 9th and 10th grades than in the 11th and 12th grades. 

Almost 80% of teachers occasionally observe colleagues using ESLRs when lesson planning, developing assessments and communicating with students and parents.  

Institutionally, Poly hasn’t done enough to emphasize the importance of ESLRs to provide a context for student learning and the power that ESLRs can have to focus common interdisciplinary goals.  This is demonstrated by only 22% of teachers regularly using ESLRs to monitor student learning.  Additionally, 35% of teachers believe ESLRs are very important compared to 76% of teachers who believe that standards are very important.  The emphasis statewide on high-stakes, standards-based assessments can partially explain the contrast of teachers’ assessment of the importance of content standards and ESLRs.


	· Table 1 in “Responses of 

     Teachers To Ten Important         

      Issues” (Teacher Survey)
· “2006-2007 Small Learning   

     Communities Confidential      

     Student Survey,” by Public        

     Works

· CST data

· Periodic Assessment data

· A-G completion rate

· Classroom Connection 

     Matrices

· Program Improvement Plan

· Bulletin 1600

· Schoolwide Professional 

     Development Plan

· Student work

· High Point Unit Assessments

· Math, English, History, Science Cadre 

    work



	ENGLISH LEARNER INSTRUCTION

Students are consistently provided challenging learning experiences in English as a Second Language (ESL) classes.  Because curriculum, assessments, and portfolios are uniformly implemented there is a certain degree of standardization for students regardless of teacher.  All teachers receive district professional development to support implementation of HighPoint curriculum.  English Language Development students in ESL 1 or ESL 2 classes receive instruction in Spanish for their other core content classes. Poly has demonstrated a strong emphasis to ensure that all English learners receive access to rigorous learning opportunities.  The past two Math Department Chairs have been bilingual teachers who have demonstrated great leadership in this capacity by devoting at least 2 classes in their schedule to teach primary language math courses.  Primary language courses are also available for Biology, Health, Algebra, Algebra 2, and World History despite curricular resources still being inadequate.

English learners also have access to CAHSEE prep classes, Saturday math and English intervention courses, and Advanced Placement.  

32.4% of English learners scored proficient or higher on the math portion of the CAHSEE, 12.5 points higher than the Adequate Yearly Progress target of 20.9%.


	· API data reports

· AYP report

· English learner Redesignation rate

· CELDT Results
· CAHSEE Data
· Single Plan for Student Achievement
· HighPoint Curricular Series

· Student work
· Observations

· Student Portfolios


	SPECIAL EDUCATION INSTRUCTION

Poly is in full compliance with all District, State, and Federal Least Restrictive Environment regulations and the Modified Consent Decree Outcomes providing special need students with access to the most rigorous classes available.  Additionally an increased number of co-taught classes are being offered to support instructional differentiation and challenging learning experiences for all students.  Evidence is demonstrated by the 26 point increase in the Academic Performance Index for Special Education students, higher than for any other statistically, significant subgroup at Poly.

Even with this increase, the API for special education students is 424, compared with 608 for the school-wide API—a difference of 184 points.

	· Single Plan for Student Achievement
· API growth report

· Master Schedule

· IEPs

· Modified Consent Decree Outcome   
     reports

· Special Education student graduation 
     rate

· Special Education a-g completion rate

	MATH INSTRUCTION
Poly’s goal is for 100% of students to complete Algebra 1 in the 9th grade.  The attainment of this goal will provide more students with access to the highest level math classes at Poly like Calculus, and increase the likelihood that students will successfully complete Algebra 2, traditionally the most difficult of the “a-g” university requirements.  To this end, Poly has become increasingly successful as Johns Hopkins University curriculum and Coaching is supporting greater success of students in 9th grade Algebra courses.  38% of 9th graders scored at the Basic level and above on the Algebra 1 portion of the CST.  This is up from 21% only 3 years ago.   Increased rigor and relevance for students in math is demonstrated by the incredible proficiency level gains for 10th grade students on the math portion of the CAHSEE from just over 9% 4 years ago to over 40% in 2007. 

Additionally, Poly Math Coaches continuously work with teachers to support student achievement at the highest level.  Collaboration, modeling lessons, and team-teaching have all been utilized to increase engagement of Poly students in challenging learning experiences in Math.  This translates beyond Algebra 1 courses to Geometry and Algebra 2 as demonstrated by increasing our “a-g” completion rate (students complete 3 years of math through Algebra 2) from 18.1% in 2003-2004 to 53.9% in 2005-2006.

Concept lessons in Algebra and Geometry are providing students with a clearer connection to real-world application of the skills they are learning which in turn better supports development of ESLR skills for all students.  Teachers use ESLR classroom connection matrices to align assessments to ESLRs and standards, and lesson objectives.


	· Classroom observation forms
· Lesson plans aligned to math content standards

· Student work

· Math coach meeting agendas
· Surveys

· LAUSD Periodic Assessment data
· CAHSEE data

· CST data

· A-G completion rate

· ESLR Classroom Connection Matrices



	ENGLISH INSTRUCTION

Student engagement in challenging learning experiences is facilitated by use of theme-based instructional units focused around the ESLR “Effective Communicators.”  Framing student understanding with a Poly learning result helps students access the curriculum in a way that makes the content more meaningful and relevant.  All teachers make use of a culminating essay for each of the four units: expository, persuasive, literary, and research-based.  Teachers meet regularly to share their challenges and successes.  They often share samples of proficient, basic and below basic student work in order to fine tune their instructional practices.

Students take ownership of their learning as they deconstruct model papers then pre-write, and in teams of two, peer edit one another’s work.  
In the 9th Grade “Twilight School” intervention classes, teachers make use of high interest materials in a highly structured setting to increase engagement of the highest risk students.  They employ a variety of activities, and limit each to 20 minutes within the 95 minute class.  
Through the District, all English teachers and coaches are trained on the proper use of Readers Writers Notebooks and developing concept lessons.  The implementation of the Readers Writers Notebook was designed to support student success in the 12th grade Expository Reading Writing Course.  This course was designed by the District, in partnership with California State University Northridge, to engage students in rigorous skill-based activities with a focus on non-fiction to develop the necessary skills of high school seniors to be successful at the university level. 

	· 9th and 10th grade pacing plans

· Classroom observation forms
· Standards

· Lesson Planning

· English Coaches meeting agendas
· Student work

· LAUSD Periodic Assessment data
· Readers and Writers notebooks

· CST data

· CAHSEE data

· Department achievement data

· District course instructional guides 
· ESLR Classroom Connection Matrices

	SCIENCE INSTRUCTION

All students have access to a minimum of 2 years of science instruction to meet university “a-g” requirements.  Increasingly rigorous opportunities are provided for students through a 9th grade non math-based physics course and Advanced Placement Biology class open to all 10th grade students.  Students think critically as they analyze infer, evaluate, calculate, and describe the world around them.  Through lab work and experiments, students are engaged in real-world learning that supports their proficiency as critical thinkers and lifelong learners.


	· Student work

· Lesson Plans

· CST Data

· Department Data

· Pacing Plans

· Classroom observations

· Department surveys

· LAUSD Periodic Assessment Data

· ESLR Classroom Connection Matrices



	SOCIAL STUDIES INSTRUCTION

A bridge class to World History is taught in the 9th grade to develop skills and background knowledge necessary for students to be successful in the tenth grade.  Teachers engage students in an exploration of major themes in World History, including the development of individual rights, the rise of democracy, industrialization, causes and effects of wars, and the effects of all of the above on society today. There have been questions as to whether or not this course is adequately preparing students for World History, so the course is currently under review. World History teachers participate in department meetings to develop a standardized ESLR classroom connection matrix aligned to standards-based assessments. World History teachers meet to review Pacing Plans and develop standardized rubrics.   Social Studies teachers also attend monthly Cadre workshops to develop lesson plans and prepare them for 2008-09 periodic assessments in the 10th grade.  World History teachers have CLAD credentials to meet the needs of English Language Learners and diverse learners.  Teachers use multi-modalities to guide student-centered instruction.  U.S. History, Government and Economics curriculum all have clear connections to the ESLR conscientious member of society.  This ESLR is applied when students perform their service learning senior project in their Government class.  District standards and common planning help support a more uniform rigor although more collaboration is planned to develop a tighter rubric to be implemented by all service learning teachers.

Even though students have the opportunity to be engaged in challenging courses in social studies, performance on the CST is still far below what is desired. Only 34 and 42 % of our students are scoring at the Basic or above performance band on the World History and U.S. History CST.

	· Classroom Observation

· Lessons aligned to content standards

· Student Work

· CST data

· Department data

· Department surveys

· ESLR Classroom Connection Matrices



	PERFORMING AND VISUAL ARTS INSTRUCTION

Teachers provide standards-based instruction in music, theater and visual arts.  Fine arts classes are available for all students enabling them to meet one of the a-g requirements for California State and University of California Universities.

ESLR classroom connections are used to frame student learning.  All students are taught to be conscientious members of society, lifelong learners, critical thinkers and effective communicators through engagement in arts education.

Unfortunately at this time, Poly doesn’t offer a Dance program for our students to access.  As part of the program evaluation our Arts Department is engaged in for 2007-2008, we are looking to recruit a highly qualified dance instructor to complement our other visual and performing arts programs.

Advance Placement Studio Art is offered to students allowing them to engage in the highest level of rigor and further developing their ability to succeed in core curricular classes by supporting interdisciplinary academic skills. 


	· Lesson plans aligned to state performing and visual art standards

· ESLR Classroom Connection Matrices



	PHYSICAL EDUCATION INSTRUCTION

Teachers provide standards-based lesson in preparation for state high-stakes physical fitness test.  Presently, Poly leadership must do more to support the Physical Education instructional program.  Teachers are struggling without the resources, large class sizes, and inconsistent student enrollment from mester to mester of 9th and 10th grade students.  However, funding from the state will help support development and implementation of a schoolwide action plan to better support student achievement of physical education standards.

Another issue is that a newly required Physical Fitness test is given at a single time in the spring; many students will not be enrolled in a PE course at that time due to complicated nature of matrix in a 4x4 block schedule.


	· Master schedule

· Fitness Gram Testing Report

· Lesson plans aligned to state standards 

· ESLR Classroom Connection Matrices



	HEALTH EDUCATION INSTRUCTION

Relevant curriculum, from brochures, media and the Internet is integrated into lessons that have clear objectives and goals.  The ESLRs are addressed on a consistent basis.  Students distinguish between truth and myth by going on the “Quackwatch” website and checking sources of information as they take ownership of their learning.


	· TISHE Conference Agenda

· Observations
· Lesson plans aligned to state performing and visual art standards

· ESLR Classroom Connection Matrices




C2.   Instruction

To what extent do all teachers use a variety of strategies and resources, including technology and experiences beyond the textbook, and the classroom, that actively engage students, emphasize higher order thinking skills, and help them succeed at high levels?
	Summary of Findings 

	From theme-based interdisciplinary units in the Freshman Center to project-based learning activities in all the Small Learning Communities, Poly emphasizes use of engaging strategies, realia, media, and supplementary resources beyond the textbook.  These are used to develop positive “Habits of Mind” and metacognitive proficiency and to help students to achieve at the highest level.  Poly’s schoolwide professional development program supports increased capacity of teachers to actively engage students through use of anticipatory activities, reciprocal teaching, thinking maps, vocabulary development activities, and note taking.  Career pathway courses and project-based lessons are moving us toward our goal to increase the engaging experiences provided to our students beyond the textbook and classroom while simultaneously moving us to a collaborative professional learning community.  The results are demonstrated by the 76% of seniors that indicated (in a Public Works administered survey) their classes were interesting and challenging.  In addition, over 720 students graduated from the class of 2007, the highest number in the history of Poly.



	Findings
	Evidence 

	SCHOOLWIDE INSTRUCTION

There has been a strong emphasis at Poly over the past 5 years to align the schoolwide instructional program to mandated curriculum and high stakes assessments to better support student achievement.  The implementation of reciprocal teaching, Cornell note taking, vocabulary development strategies, anticipatory activities, and the use of Thinking Maps was to facilitate student access to the most rigorous curriculum and provide tools for teachers to develop students’ “Habits of Mind” as lifelong learners and critical thinkers. School-wide staff development has been provided in these areas.  In addition, teachers attend staff development sessions offered by the local district.  

Poly teachers use a 3X3 Peer Observation Protocol “Use of Time in the Block,” to assess our evolution from a school that supports teacher-centered lecture to one that promotes student-centered inquiry-based learning in which teachers act more as coaches or facilitators.  Based on preliminary data from peer observations, 95% of teachers observed used at least 2 different learning activities while 62% used 3 or more learning activities.  

Facilitating through interaction and using learning probes were strategies used by teachers approximately one-fourth of the time in each of the time periods (beginning, middle, and end).   There was more variety in facilitation strategies during the beginning of the period than later in the class period.  
Start-up activities and reviewing prerequisites were teacher activities most prevalent at the beginning and middle of the class period.  This was to be expected.  Teachers used a variety of methods to begin the lesson and to review prerequisite knowledge.   This is relevant because one of Poly’s schoolwide instructional strategies is the use of anticipatory strategies to engage students in standards-based learning activities.

Further evidence of teachers’ increased capacity to use a variety of strategies to engage students, 77% of seniors from the class of 2007 indicated they had the opportunity to do assignments and projects about interesting topics (Public Works SLC Survey).  Additionally 81% of the seniors surveyed indicated they had the opportunity to receive career planning and guidance in the form of career inventories and assessment, job shadowing opportunities, field trips and career fairs.

Technology is also finding its way into Poly’s professional culture as all teachers have received professional development on at least one of the following web-based data inventory systems.  Teachers use ISIS, CLAS, BTS, DSS, and Welligent data tools in a variety of ways to support student achievement.  Presently some Poly teachers are accessing information about previous Individualized Education Plans on Welligent, while others are able to identify the standard strand patterns of students in their class to inform academic strengths and weaknesses of their classes.  A new software program was developed by one of Poly’s science teachers to allow all teachers to access a bank of CST questions by core content area, standard, and strand to integrate into formative and summative assessments in support of instruction and curriculum.  While many data tools including software programs are available to teachers, access to these tools, programs, and labs is limited for a variety of reasons.  Technical failures at times may be a problem.  In addition, some teachers need staff development in both technical issues and in ways to use technology as an instructional tool.  

Assessment methodologies used by teachers include multiple choice, extended response, and performance-based projects.  Students complete periodic assessments in the English, mathematics, and science.  Slow return of assessment results limits the usefulness of these assessments in making instructional decisions.  Teachers across the content areas have not consistently implemented the use of rubrics to assess student progress and to inform instruction.  Rubrics are specifically needed in the area of writing across the curriculum.

According to the Public Works survey, 44% of over 600 10th grade students surveyed believe that the classes they take incorporate their life experiences and culture.  On the flip side, this means that 56% do not. At the 12th grade the results were slightly more positive, where just over half of senior students reported that instruction incorporates real-life applications and experiences.

	· Peer Observation Protocol – Use of    

     Time in the Block logs
· SLC Professional Development   agendas
· ROP class enrollment
· Technology classes enrollment
· Student and teacher file server that houses student work for Poly’s active student body data (currently 75% of students actively use the server)
· Technology Requirement completion rate
· 11 computer labs plus 2 sets of additional wireless carts are used daily on campus

· Over 1,000 computers are on campus
· Enrollment in program courses leading to industry certification
· LAUSD Periodic assessment results

· Curricular Fieldtrips 

· Service Learning Projects
· 3x3 Observations

· Data Works training agendas

· Thinking Maps training agendas

· Instructional Strategies training agendas

· Enrollment in experiential learning opportunities 

· Public Works Inc. survey results

· Use of Carl Zon’s Standards-based Instructional Rubrics 

· Administrative supervision of instruction as evidenced by teacher performance evaluations

· Instructional Cabinet trainings by consultants related to the use of protocols when examining student work


	ENGLISH LEARNER INSTRUCTION

All teachers receive district professional development to support implementation of High Point curriculum.  PD supports writing process, accessing students’ prior knowledge, enhancing vocabulary development, and strategic planning and pacing.  

Poly’s schoolwide instructional strategies were implemented in part to support English Language Development for all of our English learners including those who have recently redesignated as Reclassified Fluent English Proficient (RFEP).  

These strategies in combination with budgeting a half-position for an English learner Professional Development Coordinator to support use of SDAIE strategies across the curriculum has demonstrated Poly leadership’s multi-pronged effort to support quality instruction for English learners.

English learners have access to a computer lab located in the ESL department chair’s classroom.  The department chair supports the use of technology in the classroom and provides learning opportunities by coordinating with other teachers the use of computer lab time and making the lab available at lunch and after school.  


	· Learning Zone Professional Development Calendar

· Single Plan for Student Achievement 
· Program Improvement Plan

· Bulletin 1600

	SPECIAL EDUCATION INSTRUCTION (LEAST RESTRICTIVE ENVIRONMENT)

All Special Education teachers participate in schoolwide professional development and attend department and SLC professional development meetings in addition to receiving district specialized professional development in areas such as Oral Interpretations Training, Co-teaching, School-wide Positive Behavior Support, Student Success Teams, etc.  

Use of concept lessons, project-based learning, and other real world connections has helped students who are not traditionally successful with lecture to the text lessons, to become increasingly successful. 
 
	· Least Restrictive Environment  

     Action Plan

· Special Education API growth

· Percentage of modified consent decree that have been met

· Courses co-taught 

· Learning Center logs



	MATH INSTRUCTION

Professional Development for math instructors is focused on developing capacity of teachers to facilitate conceptual understanding.  Students participate in activities to create multiple representations of solutions.  They are able to both explain solutions with a visual representation and verbally.   Students also solve problem statements using graphs, charts, verbal models and Algebraic equations. Students apply higher order math skills to non-routine problems and continue to improve their basic computational skills using estimations, eliminations and comparisons.  They are able to check patterns and solutions in math and develop higher order thinking skills.

Talent Development High School (TDHS) Transition to Advanced Mathematics courses in Algebra I, Algebra II and Geometry provide students with the opportunity to learn mathematics through the use of manipulatives and real-life applications.  TDHS provides coaches to support and advise teachers on a regular basis. 

Algebra 1 classes use the LAUSD District Concept Lessons that are linked to key Standards identified for that particular unit.  These lessons encourage students to explore multiple solutions while analyzing patterns in application problems, i.e. organizing tables, charting graphs, and developing formulas.  Algebra 1 teachers observe and assist each other during instruction of model lessons and are supported by the math coaches and math department chair.

Teachers also share student samples and analyze the work. Other courses are developing their own lessons and sharing them with the department as well.  We are piloting Grading Rubric Common Tests and using the District Assessment Small group planning around a unit or topic.  Teachers in the 10th grade participate in professional development to create lessons for the CAHSEE preparation classes, participate in the Geometry Pilot to help them develop and implement concept lessons, and utilize school wide learning strategies such as: note taking, vocabulary development activities and Thinking Maps.


	· Classroom observation

· Lesson Plans that are aligned to course content standards

· Student work

· Math coach meeting agendas and logs
· Surveys

· LAUSD Periodic Assessment results
· CAHSEE data

· CST data

· Periodic Assessment data

· A-G completion rate

· ESLR Classroom Connection Matrices



	ENGLISH INSTRUCTION

Most teachers utilize one or more of the five schoolwide instructional strategies: anticipatory activities, vocabulary development, Cornell note taking, reciprocal teaching and Thinking Maps.  9th grade curriculum spirals, as teachers are able to re-teach and reinforce skills as needed.  Teachers meet regularly to share their challenges and successes.  All teachers routinely scaffold lessons and differentiate instruction for both high and low achievers.
In English courses, students also explore the human condition through several authors such as Sandra Cisneros, Sherman Alexi, Harper Lee, and Malcom X.  To do this, students read and retell, explain plots and themes, engage in peer evaluations, analyze, critique, compare, and defend points of view, and explore the many varied writing forms of expository, persuasive and response to literature.  English teachers work together on LAUSD Periodic Assessments and meet on Saturdays to reflect on concept lessons (IFL).  They also work together on developing an Expository unit and CAHSEE Preparation classes.  Tenth grade English classes have also begun to develop common theme planning, and focusing on Personal Literary Narratives. 

6 Poly teachers, 2 Literacy Coaches, and one site administrator make up the Poly English Language Arts Cadre.  The Cadre is supported with lesson study professional development in which our focus begins on developing a research question.  The Cadre has focused on identifying the instructional strategies that best motivate at-risk students.  English teachers and coaches have the opportunity to observe lessons, refine approaches, and collect data all in the name of providing students with the richest most engaging learning experiences to support their achievement.

	· 10th grade pacing plans

· Classroom observations by coaches and administrators
· Lesson plans aligned to core content state standards

· Literacy Coach logs
· Student work

· LAUSD Periodic Assessment data
· Readers and Writers notebooks

· CST data

· CAHSEE data

· Department achievement data

· District course instructional guides

	SCIENCE INSTRUCTION

A wide variety of resources including lab assignments and hands-on learning are used to present biology students the principles of cell structure, DNA, photosynthesis, ecology and evolution.  Hands-on learning inquiry and experiments are connected to textbook learning and classroom discussions, with additional resources of magazines, newspaper articles, videos, Power Point presentations and field trips.  In some classes technology is used, including computers equipped with the internet to further research topics covered in Standards. Students think critically as they analyze infer, evaluate, calculate, and describe the world around them.  Students study the principles of genetics with an emphasis on real life applications such as sex-linked characteristics, genetic disorders, and pedigrees. Students prepare lab reports, posters, projects, graphs, and diagrams to demonstrate learning.  Students use reading, listening, writing, math, art, and technology skills in their science courses. Teachers attend monthly Science Cadres offered by District 2, and Department Professional development meetings to constantly assess and expand on different teaching techniques and to refine subject’s pacing plans according to power standards.

Real world learning experiences will continue to play a part in learning in science as Small Learning Community electives such as Agricultural Science and Exercise Physiology provide a balance between theory and practice.  Textbook learning becomes applied almost immediately in the garden or with patients administering sophisticated kinesiology tests.


	· QZAB Proposal

· CTE Career Pathways

· Master schedule

· Science Cadre PD Plan

· District Instructional Guides

· CST data

·  Lesson plans aligned to the core state    standards
· LAUSD Periodic Assessment data

	SOCIAL STUDIES INSTRUCTION

World History is taught to students in the tenth grade.  Teachers engage students in an exploration of major themes in World History, including the development of individual rights, the rise of democracy, industrialization, causes and effects of wars, and the effects of all of the above on society today.  Teachers use a variety of techniques to help students decipher these thematic threads including: essential questions to guide inquiry, vocabulary development, art and visuals, and the school wide instructional strategies (Cornell notes, vocabulary development, graphic organizers and anticipatory strategies).  World History teachers participate in department meetings to develop a standardized curriculum, assessment, align instruction and learn strategies that are standards-based. World History teachers meet to review Pacing Plans and develop standardized rubrics.  Social Studies teachers also attend monthly Cadre workshops to develop lesson plans and prepare them for 2008-09 periodic assessments in the 10th grade.  World History teachers have CLAD credentials to meet the needs of diverse learners, including English Language Learners.  Teachers use multi-modalities to guide student-centered instruction.


	· Classroom Observation logs
· Lessons aligned to core state standards

· Student Work

· CST data

· Department achievement data

· Department surveys

· Pacing plans

· Department Rubrics



	HEALTH EDUCATION INSTRUCTION

In 9th grade Health, teachers work closely and share strategies and methodologies.  This summer our four teachers attended the weeklong TISHE, Training Institute for Sexual Health Education, conference in Connecticut.  Teachers have learned to be value neutral and to discuss sensitive issues in a supportive and nurturing manner.  Our grant with Teen Valley Clinic provides a weekly guest speaker for students to gain information directly from the source.  Teachers utilize accountable talk in order for students to learn to listen and respond critically and appropriately.  Students collaborate on lessons that raise students’ awareness and compassion, and give them opportunity to express themselves, understand the opinions, and reach consensus. Warm-ups tied to specific goals are utilized almost daily by all teachers.  Interviews on topics from smoking to sex and love are designed to facilitate communication at home.  Double bubble and flow chart Thinking Maps are used to help students organize information on their body processes and healthy and unhealthy choices.


	· Student Work

· Teen Valley Clinic grant

· Lesson plans aligned to state standards




Category C—Standards-based Student Learning:  Instruction 
	Areas of Strength

	1. Advanced Placement courses are open to all students: 698 exams were taken across              20 different subject areas. 

2. Spanish-speaking, beginning and intermediate English learners have access to primary language core classes.

3. Poly is in full compliance to Least Restrictive Environment mandates for Special Education students.

4. Students on all tracks have access to all programs through intersession, Beyond the Bell and cross-tracking opportunities provided by the 4x4 block schedule.

5. Poly’s 65% rate for graduating students who have completed a-g requirements far exceeds the district average of 45.3% for the 2005-2006 school year (data for 06-07 will be available in Spring of 2008).

6. More career-based courses are being offered to students to provide hands-on learning   opportunities. Math and English concept lessons, theme-based instruction in Freshman Center classes, and service learning projects in the 12th grade provide additional opportunities for engaging learning experiences for students.

7. Schoolwide Instructional strategies are being used by most teachers.

8. Teacher collaboration occurs through Principal’s Instructional Cabinet and by department and  SLC to develop curriculum, plan and calibrate learning opportunities and assessments, and revise budgets and instructional plans to meet the most up to date learning needs of our students.



	Areas of Growth

	1. There is a need to increase rigor across all grade levels and standards-based curricular areas as indicated by the high percentage of students scoring at the Far Below Basic and Below Basic performance bands on the CST.

2. There is a need to increase differentiation and scaffolding to better support English learners and Special Education students as indicated by the 42 point and 184 point achievement gap respectively on the Academic Performance Index.

3. Improve CAHSEE performance of English Learners and decrease the amount of students who are not able to graduate due to not passing the CAHSEE: English Language Learners scored 11.7 percentage points below the schoolwide English Language Arts proficiency rate of 30.8% on the CAHSEE. English learner proficiency rate on the ELA CAHSEE has dropped for two consecutive years. 

4. Approximately 65% of students from the 2006-2007 graduating class graduated and met all a-g requirements which has to rise to 100% per board policy.
5. More opportunities need to be provided for contextualized learning aligned to standards and ESLRs for students in all academic areas in order to connect new knowledge and skills to student experience.  

6. There needs to be more access to district technology, on-site technological resources, and ongoing staff development to make use of available technological resources including increased technological support to maximize efficiency in data management, programming, and tracking student a-g and graduation progress.

7. Communication regarding SLCs “theme-based instructional units” must improve among stakeholders interdepartmentally and inter-SLC.

8. Improve student/teacher ratio to maximize differentiated instruction.
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Category D—Assessment and Accountability
D1.   Assessment and Accountability

To what extent does the school use a professionally acceptable assessment process to collect, disaggregate, analyze and report student performance data to the parents and other stakeholders of the community?

	Summary of Findings 

	Polytechnic High School has made significant progress in the last four years and is more successful and innovative at collecting, disaggregating, analyzing and reporting student performance data to the staff, parents, students and other stakeholders of the community.  We collect and analyze student performance data from multiple assessments (STAR, CAPA, CAHSEE, CELDT and others.)  

We have participated in extensive staff development led by outside experts that include a curriculum auditor and program evaluation specialists.  The capacity of our staff to understand and analyze data has greatly expanded in the use of data.  A Data Team is in its fourth year of implementation and is responsible for implementation of the school’s Comprehensive Student Assessment Plan.

A core group of parents actively participates in the discussion and decision making as it relates to student achievement data.  Parents and other stakeholders are members of the English Learner and Compensatory Advisory Councils as well as in the School Site Council.  

The school Data Team has the capacity to and will take an active role in monitoring of the WASC action plan.  A systematic review of the WASC action plan that presents progress towards meeting the defined measurable outcomes needs to be conducted.  A deeper presentation of findings from the action plan progress report will be shared with all stakeholders.  



	Findings
	Evidence 

	DATA COLLECTION

Data is collected from multiple sources.  Some of these include the school based Student Information System, the district Decision Support System that provides longitudinal high stakes data, the College Board and external evaluator data such as Public Works Inc.  Other sources include data provided by the universities, such as student EAP performance.  Periodic Assessment data is beginning to be utilized more readily by the content area teachers.  Survey data is also collected from various sources and the school is working on increasing its capacity to implement large scale surveys (e.g. surveying the thousands of parents) using both online systems and a sophisticated Scantron system.


	· Student Information System extracts

· Decision Support System reports

· College Board reports

· Public Works Inc. surveys

· Formative assessments

1. Periodic Assessment reports 

2. Teacher generated tests and quizzes and projects

· Small Learning Community/ Faculty/Department meeting agendas

· Data Team meeting agendas



	DATA DISSAGREGATION

The Data Team takes an active role in disaggregating the data into the critical subgroups.  The Data Team participates both in district facilitated and school based professional development on the use of the district’s Decision Support System.  The Data Team has significant expertise in disaggregating student performance data.   

	· Professional Development agendas for teachers that includes the use of Subtest data.

· Single Plan disaggregated data

· CAPP implementation plan that includes disaggregated data

· Data Team meeting agendas and sample reports



	DATA ANALYSIS

The Data Team and teachers use the Dennis Fox Protocol for looking at data (for an example, see the appendix).  This process involves looking at data to find patterns and descriptors.  The Data Team understands the dangers of making rapid assumptions or conclusions that are not directly supported by data.  Therefore a conscious effort is made to determine “hunches” as to why the results end up the way they do.  However, the training provided by Dr. Beverly Nichols and Dr. Jim Cox enables the Data Team to implement best evaluation practices. The Data Team also utilizes the Data Inquiry Process where the analysis begins with a question in mind.  


	· Sample teacher reports showing use of looking at data using the Dennis Fox protocol (included in Appendix)

· Training materials and agendas from Dr. Beverly Nichols and Dr. Jim Cox 

· Examples questions on student data that were answered using the Data Inquiry Process



	DATA REPORTS

The Data Team produces a comprehensive yearly update to the school staff about the critical academic areas that includes CST, CAHSEE and graduation data etc.  The Data Team also prioritizes finding ways to present data to teachers in usable, teacher friendly fashion.  

These results measure long term outcome data and are disaggregated by grade level, magnet and comprehensive school, significant subgroups such as English Learners and students with disabilities.


	· PowerPoint presentations that are shared with the staff

· Example reports that are given to teachers that includes data on student performance

· Data Team meeting agendas

· School Accountability Report posted online



	PARENT COMMUNICATION

Two Back to School Nights and two PHBAO conferences are held each year for each track, making it six times parents can meet with teachers after school.  This allows parents to meet with teachers and discuss the academic standards being taught and how the students are performing. 

Parents are mailed home the test results for the CAHSEE, CST, CELDT, CAPA, and AP tests.  The results are also posted in the students’ cumulative record, and CST and CAHSEE results are recorded in SIS (Student Information System).  Teachers are provided these results and information about our API and AYP standings during professional development.  Also, on the Poly webpage, there is a link which shows graphically how the students at Poly are doing overall.  

Poly needs to continue to find ways to present data in an understandable manner for all stakeholders, specifically parents.

Parents can request daily or weekly progress reports of their child’s performance.  Poly has recently purchased Teleparent which allows the teachers to communicate with parents daily about student performance.

Letters and newsletters are sent home to the parents to inform them of different activities and classes that are being offered.  
	· Parent newsletters (various) 

1. Freshman Center

2. 10th Grade Center

3. Schoolwide

4. Magnet

· Website with links to the LAUSD and  District 2 home page, and a link to “Poly Academic Scoreboard”
· Student/parent orientation sign-ins:

1. 9th grade parent/student orientation

2. 10th grade parent/student orientation

3. Magnet school orientation

· Parent Center 

Coffee with the principal monthly meeting sign-ins
· CEAC Monthly meeting sign-ins – offered both in the morning and evening to include more parents

· ELAC Monthly meeting sign-ins – offered both in the morning and evening to include more parents

· Back to school night / Predominately Hispanic, Asian, Black, and Other (PHBAO) conference sign in sheets

· School newspaper both print and online versions

· Teleparent usage logs

· AB425 meeting logs (10th grade counseling)
· Scheduled yearly parent conferences with counselors/parents/students and other stakeholders. (AB1802/AB825)

· Logs from parent conferences with counselors, deans and SLC coordinators

· Monthly report cards and other progress reports such as daily behavior/ attendance reports

· Outside consultant contracts 

· School Site Council meeting agendas

· Parent advisory meeting agendas
1. English Learner Advisory Council 
2. Compensatory Education Advisory Council

· School accountability report card is posted online in multiple languages

· Individualized student CST/CAHSEE/ PSAT/CELDT/APRENDA/CAPA etc. results are mailed home.

· The Beyond the Bell (intervention) office communication sent home via letters and phone calls.

1. Required Learning Academy

2. Extended Learning Academy



	STUDENT WORK

Teachers examine student work to inform instruction and improve practice.  Teachers have been trained in the Atlas Protocol to collaborate and assess effective practice based on student achievement of performance standards. Teachers also use student work from Concept Lesson activities to inform student strengths and weaknesses.

	· Student work

· Concept lesson training agendas

· Department meeting agendas

· Instructional Cabinet agendas 

· Cadre meeting agendas




D2.   Assessment and Accountability

a.) To what extent do teachers employ a variety of assessment strategies to evaluate student learning? b.) To what extent do students and teachers use these findings to modify the teaching/learning process for the enhancement of the educational process of every student?

	Summary of Findings 

	Clearly, assessment of student learning and of programs is an essential part of the school’s vision, mission and Expected Schoolwide Learning Results.  A school knows students “experience a sense of accomplishment,” are “high achieving,” and “meet competency standards” only if the school looks closely at results and at the programs that produced those results.

For the past four years, Polytechnic High School has been engaged in a very intentional study of how to gather, interpret and use evaluative data.  There is an established Data Team at the school, consisting of about twenty teachers, counselors, coordinators and administrative staff representing all three tracks, led by an Assistant Principal.  They have set up a schedule of data-related needs and events and meet monthly.  Part of their charge is to build curricular integrity.  

Polytechnic High School uses data from students as well as programs to determine whether research-based decisions, such as implementing the 4 x 4 schedule, are meeting needs better than earlier programs.   In addition, the school Data Team looks at data, brings trends, patterns and “red flags” to the Instructional Cabinet (composed of all department chairs, small learning community lead teachers, coordinators, counselors, academic coaches and administrators) which then informs professional development.  This professional development is introduced to the entire faculty, and then is explored in greater depth for applicability in departments.  The departments also conduct discussions based upon data results.  Again, these discussions are framed through the Instructional Cabinet meetings.

School personnel are beginning to use results from the data analysis by department to identify performance trends in specific standards and subtests and to determine appropriate interventions; these efforts have begun to make a difference in subtest performance.



	Findings
	Evidence 

	FORMAL ASSESSMENTS
We use CST results to gauge alignment of instruction at Polytechnic High School with California State Standards.  Tools: comparison to periodic assessment results and grades.

We use results from the CST to guide staff development related to standards-based instruction.  Tools:  instructional cabinet with guidance from curriculum specialists and consultants.

We use scores for all grade levels to allocate resources to areas of need.

We use 9th grade scores on the CST as one indicator for possible success in 10th grade in English Language Arts and Mathematics CAHSEE (see appendix for more information about CST/CAHSEE Correlation).  We use these scores from 9th grade for English and Math for placement in CAHSEE preparatory courses.

We use 9th grade scores for placement in Extended Learning Academies so that students who are extremely low can receive immediate help at the high school level.

We make specific comparisons relative to individual courses at different grade levels.  For example: CST results for 9th and 10th graders in Biology have been compared to determine if Biology for 9th graders is a good placement.

Use of 3x3 Observations to monitor what instructional strategies teachers are using.  Poly has conducted four 3x3 observations between 2004 and 2007, and will begin conducting them at least two times a year.  


	· CST (California Standards Tests: English, Math, Social Studies, Science)

· LAUSD Periodic Assessments in Math, English and Science

· CAHSEE (California High School Exit Exam) results correlated to CST performance in 9th grade (see appendix for full report)
· High Point (English Language Development Placement)

· SAT I and II (College entrance practice exam) performance per College Board reports
· PSAT (College entrance practice for all 9th-11th grade students) per College Board reports
· ACT (College Entrance) performance per College Board reports
· KTEA (Special Education Placement and Advancement)

· CAPA results 
· Woodcock-Johnson (Special Education Placement and Advancement)

· CELDT (R-designation of English Language Learners) performance
· APRENDA results
· Advanced Placement Test results per the College Board Results (AP)

· Annual Fitness Gram Test

· Talent Development Assessments – Mathematics 
· 3x3 Observation Report



	VISUAL AND PERFORMING ARTS ASSESSMENTS
Teachers use projects, performances, and competitions to assess students’ mastery.  Students also compete and their work is furthered assessed by outside field experts during the competition.  Poly student artwork has been exhibited at California State University, Northridge.       

	· Murals

· Performances

· Student-self Evaluation

· Gallery walks

· AP test results



	ENGLISH LANGUAGE DEVELOPMENT ASSESSMENTS
There are common assessments for English Language Development classes which are part of the High Point curriculum. 
	· High Point assessments

· Portfolio rubrics

· CELDT

	ENGLISH LANGUAGE ARTS ASSESSMENTS
Trend data is studied by the school Data Team and literacy coaches for both schoolwide results and as individualized as possible for teachers and students.  This is done in an effort to distinguish between the important and the useful data to inform instruction. 
CST/CAHSEE results are collected, analyzed and distributed by the school Data Team.  These data are disaggregated by individual teacher and compared to schoolwide averages as well as the California average for students that are scoring at a proficient level. 

CST /CAHSEE data are analyzed at the subtest level by individual classroom in order to help teachers identify critical academic areas of need within their individual classrooms.


	· Gates McGinity test results.

· English curriculum that includes integrated  assessments

· Classroom audit processes

· departmental self-assessments

· comparison to periodic assessment results and grades

· Summary of current students rosters for English teachers that demonstrates graphically the baseline performance of those students in the classroom
· Department and teacher generated quizzes, tests and other assessments. 

· LAUSD Periodic Assessment Results 
· AP test results

· Decision Support System (DSS) Reports



	FOREIGN LANGUAGE  ASSESSMENTS
Department or teacher developed tests, projects, presentations or performances are utilized to measure student progress


	· Teacher generated quizzes, tests, and projects

· AP Spanish test results

	HEALTH ASSESSMENTS
Health assessments are department or teacher generated tests, student projects, and presentations are employed to measure student progress
 
	· Teacher generated quizzes/tests

· Student projects

· Student presentations

	LIFE SKILLS ASSESSMENTS
Teachers use the Holland survey to help students choose a career pathway.  In addition teacher assessments are utilized to help students to make informed career decisions.


	· Holland survey
· Teacher assessments

	INDUSTRIAL ARTS / CAREER TECHNICAL EDUCATION - ROP ASSESSMENTS
The assessments are performance-based and provide real-world, hands-on experiences.

We are in the beginning stages of identifying sequential courses of identifying career pathways within the Small Learning Communities.

Data is collected on student progress towards establishing career pathways.  Each Small Learning Community has several pathways.  This data will be used to enhance instructional programs and to align resources within schools, expand partnerships with community colleges and local businesses, and solicit greater support from District ROP office.

	· Student projects

· Teacher generated quizzes/tests

· OSHA (Occupational Safety and Health Program) Safety test
· Internships and work study

	COMPUTER AND TECHNOLOGY ASSESSMENTS
All students in the LAUSD must meet the computer literacy requirement in order to receive a diploma.  

Most students meet this requirement by taking a course that meets this requirement.  The remaining students are assessed using a district assessment to verify that they are computer literate.


	· Computer Literacy assessment survey

· Student Information System extracts (TRO4)

· Teacher generated quizzes, tests and projects.



	MATHEMATICS ASSESSMENTS
When students enter the 9th grade, they are assessed using the UCLA mathematics diagnostic and the Talent Development assessments.  These results are used to help determine student ability level and placement into appropriate math class (i.e. Transition to Advanced Math Algebra I or Transition to Advanced Geometry).  

The counseling department collaborates with the math department during the course of the year to collect data on student progress in all math classes.  Students with a grade of “D” or below do not continue on to the next class.  Using these data, the master schedule is modified to grant each student an alternate experience with another teacher, to the best extent possible, and students are encouraged to enroll in intersession classes.

At the beginning of the 10th grade year, the 9th grade CST score in mathematics are used to predict likely success on the CAHSEE and at-risk students are identified.  The master schedule is modified during the year to best provide during-the-day intervention in math CAHSEE preparation for all at-risk students.  The 10th grade center is responsible for monitoring the CAHSEE pro-active interventions for students up to the time of testing in the spring.

After the CAHSEE results are collected for these students, an analysis is done to measure the added value of the CAHSEE preparation program to the students.

A similar program is in place for the 12th grade students.  Data is collected for the students in the 12th grade that have not yet passed the CAHSEE and the master schedule is creatively modified to best serve the needs of those students with during-the-day interventions.  This is part of the district’s Boot Camp program that is modified for our 4x4 block schedule.

The LAUSD Periodic Assessments are administered to Algebra I students and the math coaches and department chairs collect and share the results with the math department.  The Periodic Assessments are linked to the concept lessons that are part of the district’s instructional guide.

CST/CAHSEE results are collected, analyzed and distributed by the school Data Team.  These data are disaggregated by individual teacher and compared to schoolwide averages as well as the California average for students that are scoring proficient. 

CST /CAHSEE data are analyzed at the subtest level by individual classroom in order to help teachers identify critical academic areas of need within their individual classrooms.


	· Talent Development materials
· UCLA diagnostic test in 9th grade

· Teacher generated quizzes and tests

· CST results demonstrating an increase of performance in Algebra 1 in 9th grade
· CAHSEE results

· LAUSD Periodic Assessment results

· Correlation of 9th grade mathematics CST performance to 10th grade mathematics CAHSEE performance

· Decision Support System (DSS) Reports

· Master schedule that demonstrates CAHSEE intervention classes

· Department meeting agendas

· AP test results

	PHYSICAL EDUCATION ASSESSMENTS
The PE Department uses the following assessments to gauge students’ fitness and promote healthy lifestyle choices.


	· Annual Fitness Gram Test

· Athletic Competition

· Teacher/department generated quizzes 

	SCIENCE ASSESSMENTS
Make specific comparisons relative to individual courses at different grade levels.  For example: CST results for 9th and 10th graders in Biology have been compared to determine if Biology for 9th graders is a good placement as opposed to the Intercoordinated Science 1 course.

In the 11th and 12th grade, placement in a science course is based on science and math CST results, and by teacher recommendation.
CST results are collected, analyzed and distributed by the school Data Team.  These data are disaggregated by individual teacher and compared to schoolwide averages as well as the California average for students that are scoring proficient. 

CST data are analyzed at the subtest level by individual classroom in order to help teachers identify critical academic areas of need within their individual classrooms.


	· Laboratory projects

· Student projects

· Department/Teacher generated quizzes and tests

· CST Results for all science subject areas including Life Science

· AP test results

· Decision Support System (DSS) Reports

	SOCIAL SCIENCE ASSESSMENTS
Teachers use a wide range of assessments to assist students critically think of social issues faced by society. All students are required by LAUSD to complete a Service Learning Project to receive a high school diploma.

CST results are collected, analyzed and distributed by the school Data Team.  These data are disaggregated by individual teacher and compared to schoolwide averages as well as the California average for students that are scoring proficient. 

CST data are analyzed at the subtest level by individual classroom in order to help teachers identify critical academic areas of need within their individual classrooms.


	· Student projects

· Department/Teacher generated quizzes and tests

· CST Results for World and U.S. History

· AP test results

· Service Learning Project

· Decision Support System (DSS) Reports

	SPECIAL EDUCATION ASSESSMENT
The KTEA (Kaufman Test of Educational Achievement) is given as an individual assessment for an upcoming IEP.  The student’s yearly academic goals are taken from this assessment each year.  Parent, teacher, student, and administrator approve and sign-off on these goals.  The student is assessed on the goals throughout the school year through classwork, testing, and teacher observation.  

Special education follows the same curriculum and assessment as the general education academic classes, but modified to fit student need.


	· Individualized Education Plans (IEP)

· CST/CAPA Results

· CAHSEE Results

· Teacher generated quizzes/tests

· Informal assessments:  work samples, verbal responses, teacher observations

· Woodcock-Johnson Test Results

· KTEA Results


D3.   Assessment and Accountability

To what extent does the school with the support of the district and community have an assessment and monitoring system to determine student progress toward achievement of the academic standards and the expected schoolwide learning results?

	Summary of Findings 

	A culture of data driven accountability has been fostered at Polytechnic through a series of factors.  At the state level, the California State Standards Test (CST) and the California High School Exit Exam (CAHSEE) have given the school a basis for diagnosis of critical areas of need that prompts the establishment of an action plan to improve student achievement. At the district level, the District Periodic Assessments provide formative assessment to teachers to improve classroom instruction in most of the major subject areas (English, Math, Science, and Social Science to begin in 08-09) and prepare them for the high stakes tests later in the year. At the department level, some departments have common assessments and benchmarks that are shared and evaluated by the departments.  Also, within the Small Learning Communities, staff members have developed thematic curriculum that incorporates the Expected Schoolwide Learning Results and academic standards tied to their SLC theme.  At the classroom level, teachers use assessments that are well-aligned with instructional goals that demonstrate achievement of the standards, which are shared among department members. A large portion of these assessments either explicitly or implicitly guide our students to the achievement of the Expected Schoolwide Learning Results (ESLRs), such as critical thinking and effective communication.    

In addition to assessment of student progress by Polytechnic High staff members, school building personnel also use external evaluators to assist in analyzing student progress.   For example, Public Works assesses effectiveness of programs within Small Learning Communities.  In addition, surveys conducted of current and former students, staff, and parents provide additional information about student progress and ways that progress can be enhanced.



	Findings
	Evidence 

	DISTRICT SUPPORT
Poly’s Data Team, with the support of the district’s DSS system, is able to assess and monitor school data down to the teacher and student level to assist in developing instruction. 

The District Periodic Assessments have been used to identify instructional strengths and areas of instructional need.

District/Department pacing plans have allowed for a cohesive instructional program within departments that is aligned to the academic standards.  Departments have started aligning the ESLRs with standards. 

The Math and Literacy coaches assist in the implementation and monitoring of student progress on district assessments and standards. 

Data is collected on student progress towards establishing career pathways.  Each Small Learning Community has several pathways.  This data will be used to enhance instructional programs and to align resources within schools, expand partnerships with community colleges and local businesses, and solicit greater support from District ROP office.

	· Public Works Reports

· LAUSD Periodic Assessments

· District/Department Pacing Plans

· SLC Thematic lesson plans
· Math and Literacy Coaches

· Priority Staffing Program Advisor

· DSS Reports
· Data Team Agendas

· Student Surveys


D4.   Assessment and Accountability

To what extent does the assessment of student achievement in relation to the academic standards and the expected schoolwide learning results drive the school’s program, its regular evaluation and improvement and usage of resources?

	Summary of Findings 

	Polytechnic High School in the last 4 years has directed funding to programs that have shown increased student achievement in the academic standards and the expected schoolwide learning results.  By researching successful programs, we have implemented a Freshman and 10th Grade Center.  The leadership provided by the Instructional Cabinet has been instrumental in assessing the effectiveness of existing programs and aligning the curriculum to standards based instruction and the expected schoolwide learning results.  Use of data has allowed Poly to focus resources in areas where student achievement needs improvement.   



	Findings
	Evidence 

	SMALL LEARNING COMMUNITY DATA

Data is collected on student progress towards establishing career pathways.  Each Small Learning Community has several pathways.  This data will be used to enhance instructional programs and to align resources within schools, expand partnerships with community colleges and local businesses, and solicit greater support from District ROP office.
The creation of the Freshman and 10th grade Centers has increased student achievement measured by CST scores, matriculation rates, and CAHSEE results. 


	· Freshman Center (Twilight School)

1. 2 counselors

2. dean

3. administrator

4. coordinator

· 10th Grade Center

1. 2 counselors

2. dean

3. administrator

4. coordinator

· SLC Grants



	INTERVENTION DATA
Beyond The Bell has established a system for intervention to assist struggling students primarily in language arts and mathematics. 

The district has provided resources for PSA and Diploma advisors to support in servicing at-risk students. 

Poly utilizes its grant resources to focus on instruction and services to increase student achievement. 


	· Title 1 Budget based on student needs

· Beyond The Bell 

1. Extended Learning Academy

2. Required Learning Academy

3. KYDS (Keep Youth Doing Something)
· PSA Counselor reports

· Diploma Project Advisor 

· Grant narratives and evaluation reports



	OUTSIDE EXPERT – PROGRAM EVALUATION

The use of professional consultants has assisted in evaluating and implementing programs that focus on the diverse needs of all students. 

Poly has also devoted its resources to the development of standards based and ESLR aligned curriculum.


	· Professional Consultants reports
· Single Plan for Student Achievement updates

· PSP Advisor reports
· Instructional Cabinet reports
· Curriculum Coordinator reports



Category D—Assessment and Accountability
	Areas of Strength

	1. Polytechnic has a formal process for collecting, disaggregating, and communicating data to staff members. The formation of the Data Team has assisted in this process for the last three years. 

2. We have been developing software analysis programs which serve the specific needs of the school. 

3. Increased communication with parents has been a goal of the Schoolwide Plan for the last three years.

4. A wide variety of state, district, department and teacher generated assessments are utilized in evaluating student performance and areas of need. 

5. With the accumulation and analysis of the data, administration, SLCs, departments and individual teachers have implemented measures to address critical needs of individual students and student groups. Poly High School has created, adopted, or revamped programs, curricula, and positions to help improve student achievement.  School support staff and teachers have been given student data to inform them about students that they currently support/instruct or have had relationships with in the past so that they can address various factors about student achievement (e.g. specific skill weaknesses, improved student achievement, students on the verge of increased levels of achievement, standardized testing apathy). 

6. Certain departments have also been using a multi-level assessment approach, which dissects state standards into manageable student objectives that build to the complete standard and will help to ensure student achievement. 

7. Polytechnic has been willing to reflect and evaluate the effectiveness of programs on a continuous basis and adopt new programs and adjust existing programs for increased student achievement.  We have been able to procure funding from various federal, state, district and private sources to establish and improve essential programs. We pilot ideas with input and leadership from the Instructional Cabinet, made up of a cross-section of Poly staff.

8. The Freshman and 10th Grade Centers have been innovative models for efficient use of resources in helping raise student achievement and create positive learning environments. 



	Areas of Growth

	1. All departments need to develop and utilize formative assessments and refer to respective benchmarks to diagnose student strengths and weaknesses and adjust their curricula and instruction as necessary.

2. Improve curriculum alignment to standards and ESLRs to address weaknesses in the relationship between standards based curriculum, instruction and assessment.

3. Increase student ownership of learning.

4. Use of rubrics tends to be limited to assessments created outside the school, such as district periodic assessments and High Point assessments for ESL students. A common writing rubric to be used in English classes as well as a rubric to be used for writing across the curriculum needs to be developed and implemented.

5. The school needs to improve efforts to increase parent understanding about the data results they receive about their children and its relevance to student performance;  all test reports must be translated into Spanish for Spanish speaking parents.

6. Results from the periodic assessments need to be expedited to ensure sufficient time for re-teaching important skills and content. 

7. The upper grade small learning communities need to continue to develop and assess student data to evaluate program effectiveness.  
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Category E:

School Culture and Support for Student Personal and Academic Growth

Group Leaders

Jayne Couchois, Magnet Coordinator – A Track
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S. Gonzalez, Parent Center

W. Grigsby, Special Education Teacher – B Track

J. Herrald, English Teacher – B Track

R. Ho, Computer Teacher – B Track

D. Hopkins, Social Science Teacher – B Track

K. Kowalski, Social Science Teacher – A Track
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A. Maadanian. ESL Teacher – C Track
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I. Maliwan, Science Teacher – B Track

D. Mendoza, Foreign Language Teacher – A Track

R. Mendoza, Resource Teacher – C Track
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M. Newcomb, English Teacher – A Track

L. Pak, English Teacher – B Track

K. Patterson, Music Teacher – C Track

B. Smith, ROTC Teacher – A Track

J. Student, PSP Substitute 
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Z. Tararache, Social Science Teacher – B Track

L. Terry, Dean

S. Thatt, Counselor – C Track 

E. Thornburgh, Special Education Teacher – C Track

I. Toerien, Life Skills Teacher – C Track
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L. Zahorik, Special Education Teacher – A Track
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J. Beasley, Campus Aide

D. Cruz, Student Store

M. Delgadillo, Clerical

T. Di Mario, Custodian

E. Feri, Campus Aide 

I. Guerra, Clerical

J. Lara, Clerical

R. Lozano, Custodian

J. Ramirez, Special Education Aide

Y. Reynoso, Special Education Aide

E. Rivera, Teacher Assistant 

C. Rojas-Clements, Special Education Aide

E. Ruiz, Special Education Aide

A. Salas, Special Education Aide

F. Sanchez, Custodian

D. Urgenson, Special Education Aide

P. Valencia, Teacher Assistant

G. Vargas, Clerical

J. Vasquez, Campus Aide

N. Villanueva, Clerical  
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Parents/Community Representatives

Ada Madrid
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Students
Guadalupe Soto – 10B

Valerie Gonzalez – 9B

Nereida Verdin – 9B

Richard Cortez – 11A

Jonathan Hernandez – 11A

Category E—Support for Student Personal and Academic Growth
E1.   School Culture and Student Support

To what extent does the leadership employ a wide range of strategies to encourage parental and community involvement, especially with the teaching/learning process?

	Summary of Findings 

	The staff at Polytechnic High School recognizes the importance of parent and community involvement in student success.  To this end, we employ a wide range of strategies to increase and maintain this vital involvement.  Parents have many opportunities for participation in a variety of activities and much is done to communicate with parents.  However, in spite of the opportunities open to parents, we still have not come up with a system that has allowed more parents to take advantage of the opportunities to become more involved in the teaching/learning process.  Communication is often a one-way street with communication going from the school to the parents, with no way of knowing which method of communication is most effective.  Involvement of the community is sought on an ongoing basis.  Yet community involvement in the teaching/learning process remains limited.



	Findings
	Evidence 

	NEWSLETTERS

Parents of Polytechnic High School students receive numerous periodic newsletters providing them with helpful information and updating them on school events. 


	· Schoolwide newsletter in English and Spanish
· Freshman Center newsletter

· Tenth Grade Center newsletter

· Magnet newsletter

· Monthly notification of ELAC and CEAC meetings



	POLY WEBSITE

Polytechnic High School maintains a website which includes information for parents and community.  The website provides a page for parents.  Parents may access the school calendar and policies, parent class offerings, as well as other resources. The website can be translated into eight different languages.  It also provides parents an opportunity to communicate with Polytechnic staff through email. Many parents may have limited access to this information because they do not have a computer with internet access in their home.


	www.polyhigh.org
Includes information on the following:

· Block schedule 

· Small learning communities

· School information

· Policies

· Academics

· Magnet program

· Faculty

· Student page

· Parents page

· Technology

· Alumni 

· 10th Grade Center 

· Freshman Center

· Poly Optimist

· Contact information

· Testing Schedule



	PARENT CENTER

Polytechnic High School has a Parent Center.  In furtherance of our commitment to parents as partners, space has been provided so that the Parent Center includes not only an office and meeting area but a classroom and computer lab as well.  Classes are offered in both English and Spanish and cover topics such as:  Immigration and Citizenship, First Aid and CPR, math and English.  Few parents take advantage of these opportunities. The Parent Center is open school days, and provides access to local resources. 


	· Informational flyers displayed

· Class offerings and sign-ins

· Workshop agendas

· Parent Institute

· Family Literacy Workshops

· Attendance sheets



	MARQUEE

Polytechnic High School has a marquee which displays important information to the community in both Spanish and English.  In addition to providing timely information regarding upcoming events the marquee provides a forum in which we celebrate our success.


	· Pictures of the marquee

· Marquee Request Form



	ORIENTATIONS

Orientations are offered for incoming ninth grade students and their parents.  The orientations provide information about school policies, requirements, opportunities and support services.


	· Invitations to Freshman Center and Magnet orientations

· Programs

· Sign-in sheets



	AWARD CEREMONY

Polytechnic High School hosts various awards ceremonies in which parents are invited to celebrate the successes of student learning.


	Invitations and programs for the following awards ceremonies:

· Freshman Center Awards

· 10th Grade Center Awards

· Magnet Awards Night

· Senior Awards Night



	TEACHER-PARENT COMMUNICATION

To provide parents the opportunity to monitor and receive feedback regarding their student’s learning Polytechnic High School hosts four parent conferences/back to school nights per track, per year.  We seek innovative ways to increase parent attendance.

Although many teachers have developed their own ways of communicating with parents, there has not been a school wide strategy.  So, Polytechnic High School has acquired the Teleparent system which will provide all teachers with a means of providing timely information to parents about the progress, success and challenges of their child’s learning.

Communication with parents is provided in both English and Spanish whenever possible.  We are aware that some of the parents may not be fluent in either English or Spanish, and seek translation to other languages as needed.

Many different ways for communicating with parents have been initiated, but there has been no way of evaluating which form is most effective in getting information to parents.


	· Letters

· Announcements

· Sign –ins

· Teleparent account information and brochure

· Samples of various types of communication

· Written resources provided in both languages.

· Website is translatable.

· Requests for district translation services for meetings.

· Pending methods to evaluate communication efforts

· Agendas and minutes from SLC Leads meetings
· Master schedule

· ROP rosters, flyers and enrollment data

· Advantage Plus college class offerings and rosters

· Magnet college class offerings and rosters

· Magnet records


	COMMUNITY INVOLVEMENT

Community involvement is being addressed in part through Small Learning Communities (SLC).  Each SLC seeks to partner with appropriate businesses and community groups that might enhance learning according to the theme of the SLC.

Polytechnic students have access to college and (ROP) classes provided by local community colleges and occupational centers.  They have the opportunity to earn high school credits as well as college credits.

Polytechnic students are encouraged to volunteer in the community with facilitation from the staff.  Polytechnic students host regular Blood Drives for the American Red Cross and have raised over one hundred thousand dollars through the annual holiday Toy Drive. 

The Work Experience program gives students access to employers in the community.  They have the opportunity to earn credits as they work.


	· Service Learning Projects

· Master calendar of blood drives

· Awards and recognition for Toy Drive efforts

· Work Experience rosters, files, and schedules



	PARENT MEETINGS

CEAC (Compensatory Education Advisory Committee) and ELAC (English Learner Advisory Committee) meetings are held each month.  These meetings assist in obtaining input from parents and community members on the allocation of Title I and EL resources.  Parents are regarded as partners in planning and decision making.  Information is given to parents at these meetings regarding a variety of topics, including school data, policies and programs.  Translation is provided. The same few parents tend to attend meetings throughout the year.

Coffee with the Principal provides parents the opportunity to meet the second and fourth Tuesday of every month.  Parents meet with administrators regarding concerns, questions, and to contribute ideas.

Parents and community members are active participants in the Poly Booster Club.


	· CEAC & ELAC agendas, sign-ins, minutes and letters

· Coffee with the Principal announcements, agendas and sign-ins 

· Agendas and minutes of Poly Booster Club meetings


E2.   School Culture and Student Support

a) To what extent is the school a safe, clean, and orderly place that nurtures learning?  b) To what extent is the culture of the school characterized by trust, professionalism, high expectations for all students, and a focus on continuous school improvement?

	Summary of Findings 

	At Polytechnic High School we recognize the importance of a safe, clean and orderly environment for student success.  Many policies have been put into place to commit all stakeholders to providing students with this environment.  Specific attention has been paid in recent years to increasing attendance rates and reducing the number of times a student is tardy.   

Staff members at Polytechnic High School have developed a culture that is collaborative and dedicated to higher achievement by all students.  The Instructional Cabinet is a beginning place for much of the collaboration that takes place and the staff development initiatives that are frequently school wide. The Instructional Cabinet includes the school’s formal and informal leaders.  It is open to all and members from all stakeholder groups are encouraged to participate. Teachers collaborate with instructional coaches and with one another to observe and reflect upon teaching practices.



	Findings
	Evidence 

	SAFE LEARNING ENVIRONMENT

Polytechnic High School provides a safe learning environment for students by implementing district safety guidelines and has developed internal policies to meet the needs of our student population. Policies include daily procedures as well as procedures for emergency situations. An Emergency Operations Team is in place and regular drills are conducted.  Polytechnic is a closed campus.  During school hours, visitors sign in at the main gate and students who leave the classroom must wear orange vests and carry hall passes.   Campus aides and attendance deans provide supervision throughout the day.  During lunch students must stay within designated areas and additional supervision is provided by out of classroom staff.  


	Policies, procedures, and personnel in place to support a safe learning environment: 

· Safe School Plan

· Sexual Harassment Policy

· No Bullying Policy

· Campus Aides

· Front Gate Supervision

· Emergency Operations Team

· Emergency Drills

· Crisis Team

· School Police

· School Nurse

· Hazardous Materials Policy

· Blue Line limits

· Orange vest policy

· Dress Code



	ORDERLY LEARNING ENVIRONMENT

Polytechnic High School is a member of the BEST (Building Effective Schools Together) program, a positive behavior intervention program. A BEST committee has been formed which includes the instructional specialist in charge of student discipline, deans and teachers.  Some staff are aware of the program as it has been implemented in small measures.  A schoolwide implementation is planned.

Discipline is essential to maintaining an orderly learning environment.  We have a central Dean’s Office, and Small Learning Communities have their own deans to assist in student discipline.  Staff employs a progressive discipline policy.  District policy is followed in cases where suspensions and expulsions are necessary and Polytechnic has established procedures to ensure that these guidelines are followed.  

Polytechnic High School has implemented attendance and tardy policies.  Resources have been committed to provide for attendance deans who provide supervision throughout the day to ensure that students are in class.  The attendance deans implement the tardy policy by conducting regular tardy sweeps.  Student tardiness is recorded and progressive discipline is followed.  Parents are contacted when students are repeatedly tardy.  There is an attendance policy for seniors.  Seniors sign a contract to acknowledge that participation in senior activities requires adherence to the attendance policy.  Polytechnic High School has a full time PSA (Pupil Services and Attendance) Counselor who monitors student attendance and reaches out to students and parents when absenteeism is chronic.  In addition, Polytechnic High School uses an Attendance Counselor to provide progressive intervention to students whose absenteeism has placed them at risk for not completing high school. 


	· Buyback and pupil free day agendas
· BEST Committee meeting notes

· Progressive Discipline

· Dean’s Suspension Policy

· Work-Service Program

· Vandalism Tagging Policy

· Attendance Deans

· Attendance Policy

· Senior Attendance Policy

· Tardy Policy
· PSA Counselor

· Attendance Counselor



	CLEAN LEARNING ENVIRONMENT

The Polytechnic High School custodial staff is committed to providing a clean environment for our students.  Polytechnic is on a large campus and there are many challenges for the staff to keep the school clean.  Students also take responsibility for the school environment. Student Leadership has taken the initiative and implemented several activities to assist in school clean-up and beautification. Student Leadership has endeavored to engage members of the student body in keeping the campus clean, especially at lunch time.  The number of students who actually do this is limited, and the commons area is often left littered at lunch time.


	· Plant Manager and Staff

· Campus Beautification

· Leadership Lunch Clean-up

· Leadership Painted Trash Cans

· Student Painted Murals

· Senior Glades



	TRUST AND PROFESSIONALISM

A spirit of trust and collaboration is demonstrated by both administration and classroom teachers. The Instructional Cabinet is open to all interested staff members who would like to participate and submit input into current issues that have an effect on instruction. There is willingness on the part of most teachers to work together, to observe one another, and to work with instructional coaches.  If teachers have ideas they’d like to try, they feel free to approach administrators; support is generally forthcoming if the ideas have been well thought out and have a positive impact on student learning. Collaboration is also facilitated through department and Small Learning Community meetings.  Polytechnic has a full time PSP (Priority Staffing Program) Teacher Advisor.  The advisor serves as a mentor to new teachers and coordinates new teacher meetings.  The advisor matches new and veteran teachers for ongoing collaboration.


	· Instructional coaches’ logs of classroom visits

· Agendas and sign-in sheets for Instructional Cabinet and departmental meetings

· Oral reports from members of Instructional Cabinet relative to implementation of activities initiated by the cabinet

· PSP Teacher Advisor


	HIGH EXPECTATIONS

The vast majority of professional staff at Polytechnic High School has high expectations for all students.  They believe that all students can learn, and actively work to meet the needs of students.  Students are provided a standards-based curriculum.  When students are struggling or failing, interventions are implemented.   Students have the opportunity to take challenging honors, Advanced Placement, and college courses.


	· Beyond the Bell
· Title I activities

· Special Education supports
· Talent Development Model

· Advanced Placement and Honors classes

· College course rosters

· After school Tutoring



E3.   School Culture and Student Support

To what extent do all students receive appropriate support along with an individualized learning plan to help ensure academic success?

E4.   School Culture and Student Support

To what extent do students have access to a system of personal support services, activities and opportunities at the school and within the community?

	Summary of Findings 

	Polytechnic High School is committed to providing students with support to ensure their success.  Polytechnic has created a Freshman and a Tenth Grade Center.  Eleventh and twelfth grade students are members of Small Learning Communities.  Polytechnic also has a Magnet, a Newcomers academy, and a large special education department.  Within each of these groups are committed staff (such as coordinators, counselors and deans) who provide personalization and who focus on the particular needs of those students.   To meet the varied needs of our students Polytechnic has implemented programs both proactive and those focused on intervention.



	Findings
	Evidence 

	SUPPORT

Polytechnic High School has designated its counselors to work through Small Learning Communities or grade levels so that they can meet with students and provide individual guidance.  Designating counseling services in this manner allows counselors to focus on the most critical needs of the students in each phase of their high school education.  Counselors work with students to develop four year plans and IGP’s (Individualized Graduation Plans).  As much as possible counselors involve parents in this process.  Counselors coordinate SST (Student Study Team) meetings for students when appropriate.


	· Counseling staff

· Counselors’ sign-in sheets

· Four year plans

· Individual Graduation Plans

· TR04 notes in Student Information System



	DATA TEAM
Polytechnic has a Data Team that regularly collects and analyzes data on student achievement.    The data is used to identify interventions, supports or enrichment opportunities that will be most appropriate for each student.
	· Data Team agendas and work product

· Identification of students for CAHSEE preparation classes



	INDIVIDUALIZED LEARNING

Large numbers of special education students attend Polytechnic High School.  To meet the many needs of these students and to ensure that IEP’s are timely and well implemented, our special education staff includes a number of people.  In addition to teachers, staff is comprised of an Assistant Principal, Special Education Coordinator, Bridge Coordinator who provides counseling services, clerical staff, two DOTS (District Office of Transition Services) advisors, and teachers’ assistants. The special education staff works closely with Designated Instructional Services providers, the school nurse, and the school psychologist.  The Special Day Program offers classes for students with specific learning disabilities, other health impairment, mental retardation, multiple disabilities, and provides for community based instruction. The RSP (Resource Support Program) facilitates co-teaching and collaboration between special and general education teachers. The Resource Support Program also provides a Learning Center where students may be referred for individualized academic assistance. The Learning Center services are available for both special and general education students. 


	· Special Education Office and staff

· Master schedule

· Individualized Education Plans (IEP’s)

· Learning Center referrals and sign-ins



	SUPPORT FOR ELNGLISH LEARNER’S
To support our many English Learners (EL’s) Polytechnic High School has a full time Bilingual/EL Coordinator, a designated counselor and support staff.  They along with teachers, teacher assistants and students make up the Newcomer’s Academy.  The Academy provides the same advantages and experiences that the other Small Learning Communities offer. Students may take ESL classes or classes in their primary language if it is Spanish.  ESL classes span two periods.  ESL classes are supported with additional in class personnel.  There is a computer lab designated for use by EL students and their teachers.  The Language Appraisal Team, which includes the Bilingual/EL Coordinator, counselor, teachers and an administrator or designee, reviews the placements of students into the ESL program and ensures that the placements are appropriate.  The team may recommend interventions for struggling students or make referrals to the SST (Student Study Team).


	· Master Schedule

· Master Plan for English Learners

· Newcomer Academy

· English Learner Computer Lab

· Language Appraisal Team



	ACADEMIC SUPPORT OFFERINGS

Students at Polytechnic have the opportunity to partake in classes or workshops beyond the school day based upon their need at that time.  For example, tenth grade students may take CAHSEE prep classes, while eleventh grade students are encouraged to take SAT prep classes.

Students who fail a class and need to repeat a class have options available to them.  Our four by four schedule allows students to cross track.  Students may also make up needed classes through intersession, independent studies, or adult school.  

Ninth grade students with three or more fails in the first mester are identified by the Freshman Center coordinator and counselors.  Meetings are held with the students and their parents.  Students who would benefit are then enrolled in Twilight school where they attend classes during periods three through five.  If they do not pass all classes, they remain in the program for an additional mester and attend classes periods two through five.  The focus is on helping the students earn the necessary credits to complete the ninth grade requirements.  Twilight School class sizes are generally smaller.

For students in the tenth and eleventh grades who score Below Basic or Far Below Basic in either math or English and who are behind in credits we offer a KYDS (Keeping Youth Doing Something) program. KYDS services are provided through a non-profit organization and funded through a grant.  The targeted students take classes during period four and/or after school.  The classes focus on math tutoring and reading improvement.  Tenth and eleventh grade counselors identify students for participation.


	· Beyond the Bell schedules

· Adult School Classes

· Master schedule

· Independent Studies rosters and sign-in sheets

· Twilight School schedules and rosters

· KYDS grant, schedules and rosters



	PERSONALIZED SUPPORT

Polytechnic students at risk of not graduating from high school based upon a lack of credits, attendance and behavioral issues receive additional personalized counseling from an Attendance Counselor.  This counselor works in collaboration with the student’s academic counselor and the deans’ office to implement progressive intervention.   The Attendance Counselor refers students to on campus support services such as the IMPACT program when possible.  When necessary, referrals are made to community resources.  After exhaustive intervention the Attendance Counselor may work with students and their families to find the best alternatives for the student’s success.

Polytechnic students are supported by an IMPACT program.  The IMPACT coordinator facilitates group sessions for students dealing with substance abuse, grief, violence or other crises.  Students may be referred by staff or may self-refer.  The program emphasizes prevention and early intervention, and helps students to develop skills to make good life choices.  The IMPACT coordinator also organizes school-wide awareness activities


	· Impact Referrals

· TUPE curriculum and resources



	TUTORING

Polytechnic High School provides free after school tutoring in math and English. Tutoring is available several times per week, yet few students take advantage of the opportunity. 


	· Tutoring schedule sign-in logs



	SLCs

Eleventh and twelfth grade students

belong to Small Learning Communities.  In the tenth grade students attend an SLC fair to learn about the options available to them.  They are given information about the SLCs themes, elective course offerings, career pathways and activities.  Students then select an SLC based upon their interests.


	· Master schedule 

· SLC fairs

· SLC selection forms

· SLC descriptions



	HONORS AND ADVANCED PLACEMENT

Polytechnic students are encouraged to take Honors and Advanced Placement classes. In recent years the number of students taking these classes has increased.  The challenge continues to be preparing more students to take advantage of these opportunities.  Expanding course offerings and professional development for teachers is ongoing.  The number of students passing AP exams is not yet what is desired.


	· Master schedule
· AP test rosters and results

· GATE roster


	COLLEGE PREPARATION 

Polytechnic High School provides students a College Office and two college counselors.  The counselors make classroom presentations and meet with students individually.  They provide advisement regarding college options, entrance requirements, application processes, financial aid, and scholarships and anything else regarding post secondary education. They facilitate workshops for students and parents.  Each year the College Office sponsors a College Night where families can come and meet representatives from many colleges.  Representatives from local community colleges, California State University at Northridge and University of California at Los Angeles are regularly scheduled (often weekly) to be in the College Office to meet with students and parents.  The college counselors advise students regarding SAT and ACT tests and help them register providing fee waivers when applicable.  They also coordinate the administration of the PSAT.


	· College Office logs

· Workshop announcements and sign-ins

· College course offerings on site

· Flyers and announcement

· ROP enrollment

· Master schedule



	COMMUNITY INVOLVEMENT OPPORTUNITIES

Polytechnic students have many opportunities to take community college classes.  These classes provide students with an introduction to the college culture that they may not be exposed to in their homes.   The classes are offered throughout the year on the Polytechnic campus.  Some of the classes are offered for high school credit and others are offered for enrichment.   In addition to on-campus offerings, Magnet students take classes at Los Angeles Valley College during their off track time. 

Students are also able to take ROP (Regional Occupation Program) classes throughout the school day and after school.  The program offers classes such as culinary arts, first aid, office technology, computer skills and business entrepreneurial skills.  These classes provide students with career technical education experience.  


	· Blood Drive logs
· Toy Drive receipts from Fire Department
· Kaiser Volunteer logs
· Work Experience class enrollment
· Student Leadership activity calendar


	EXTRA-CURRICULAR ACTIVITIES

Students have access to various extra-curricular activities including athletics and club-sponsored events.  Many of the activities include fundraisers and volunteering opportunities within the school and throughout the community.  These opportunities allow them to develop new skills and experiences as well as make them aware the needs in our society.  


	· Clubs & Organizations list and participation rate
· Athletic rosters
· ROTC enrollment
· Academic Decathlon rosters




Category E—Support for Student Personal and Academic Growth
	Areas of Strength

	1. Use of extensive communication strategies – letters, meetings, website, Tele-Parent, and individual teacher communications

2. Opportunities for parent engagement - ceremonies, workshops, classes, and committee participation

3. Use of community educational resources (ROP and community colleges) to provide students and parents with additional educational experiences

4. Strong tardy policy enforced by attendance deans

5. Out of classroom personnel provide supervision to improve school climate and safety

6. Curriculum leadership and collaboration in small learning communities is initiated through the Instructional Cabinet 

7. Extensive variety of intervention programs and support services are offered to meet the needs of all students

8. Staff at Polytechnic High School use data to design support services and to target students for appropriate intervention

9. Greater individualized support through Freshman and Tenth Grade Centers

10. Math and English CAHSEE preparation classes are offered 

11. Flexibility is provided by the 4 X 4 schedule

12. Students have opportunities for ROP and college class enrollment on site

13. Numerous club and activity opportunities are offered



	Areas of Growth

	1. Increase the support services of students with special needs to improve student achievement and decrease the achievement gap.

2. Increase the number of parents who participate in all aspects of Poly with emphasis on parent involvement with students’ Individual Graduation Plan.

3. Expand contacts and improve facilitation of community resources and support services to students and parents.

4. Increase student identity within Small Learning Communities. 

5. Small Learning Communities must continue to develop community partnerships with an emphasis on enhancing the instructional program.

6. Although there are extensive programs and efforts to support the academic achievement of students, we must improve outreach to students, staff, and parents regarding all of the opportunities including advanced course offerings.

7. Seek out feedback from parents and the community regarding the most effective forms of communication to foster increased two-way communication.

8. Increase the consistency of policy implementations schoolwide with an emphasis on school safety.

9. Improve efficiency of program evaluation.
10. Expand the number and types of career pathway elective classes available to students through Small Learning Communities


Chapter 5

Action Plan
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SCHOOLWIDE ACTION PLAN

Introduction:  The action plan that follows includes overarching issues that apply to all programs on campus, such as the Small Learning Communities, including the Freshman and Tenth Grade Centers; the Math, Science, and Technology Magnet; and the Newcomer Academy.  Components of both the most recent Single Plan for Student Achievement and Polytechnic High School’s response to the LAUSD Bulletin 1600: Small Learning Communities Plan, have been integrated into this action plan.  Consideration has also been given to the school’s shift from a three-track school to a traditional school at a time that has not been determined but that will occur during the six-year span of this action plan.  Monitoring of the schoolwide action plan will consist of bi-annual reviews that will be conducted by Poly’s Data Team in measuring school progress towards meeting the academic needs.  
Polytechnic High School is one of eleven schools in California participating in the High School Leadership Initiative which aims at developing the leadership capacity at the school.  We are using the WASC process to help develop teacher leadership capacity.  Therefore, thirty focus groups leaders (two per track per WASC category) were assigned to collect, lead and develop the focus group reports and to take a leadership role in the WASC process.
The process for establishing the three critical academic needs was a three-part process.   Fifteen focus groups composed of faculty members, parents, and students collected evidence related to the criteria for the five categories in the WASC self-study.  The focus group leaders presented the summary of findings, areas of strength and areas of growth to a representative group of 50 stakeholders at a day-long retreat in November 2007.  At that retreat, participants in small table groups prioritized the areas of growth from the focus groups and narrowed down the identified needs.  As a final step, they reached consensus on the three areas of improvement that are addressed in the action plan that follows.

The action plan itself was created by the leadership team, which consists of administrators, coordinators and focus group leaders which include classroom teachers.  Various drafts of the action plan were shared with stakeholders including, teachers, parents and students for review and input.
Staff development is a major component of the action plan.  References to staff development within the plan are often general, with more specific details to be developed by the Instructional Cabinet.  An ongoing source of staff development is that which is provided through the local district and is considered as a part of the Poly’s overall professional development plan.
	Goal 1 (Area of Improvement): Develop and implement a comprehensive plan to decrease the percentage of students who score Far Below Basic and Below Basic on the California Standards Test, with the ultimate goal of increasing the percentage students who score Proficient and Advanced.




Supporting ESLRs: Critical Thinkers, Effective Communicators

Rationale: The California Standards Test (CST) is based on the California Standards Framework which outline what students should know and be able to do. Quantitative data from the CST show a large percentage of students scoring at the Far Below Basic and Below Basic levels.  Work by focus groups indicates a need for formative assessments and staff development that will become part of a plan to raise student achievement in all academic areas, with the CST as the tool that measures this increased achievement.. 

Growth Targets:

	Test
	Levels
	2007

Baseline
	2008
	2009
	2010
	2011
	2012
	2013

	ELA 9
	FBB & BB
	39%
	34%
	29%
	24%
	19%
	14%
	9%

	
	Prof. & Adv.
	31%
	34%
	37%
	40%
	43%
	46%
	49%

	
	
	
	
	
	
	
	
	

	ELA 10
	FBB & BB
	47%
	42%
	37%
	32%
	27%
	22%
	17%

	
	Prof. & Adv.
	20%
	23%
	26%
	29%
	32%
	35%
	38%

	
	
	
	
	
	
	
	
	

	ELA 11
	FBB & BB
	55%
	50%
	45%
	40%
	35%
	30%
	25%

	
	Prof. & Adv.
	19%
	22%
	25%
	28%
	31%
	34%
	37%

	
	
	
	
	
	
	
	
	

	Algebra 1
	FBB & BB
	68%
	62%
	56%
	50%
	44%
	38%
	32%

	
	Prof. & Adv.
	11%
	15%
	19%
	23%
	27%
	31%
	35%

	
	
	
	
	
	
	
	
	

	Geometry
	FBB & BB
	77%
	70%
	63%
	56%
	49%
	42%
	34%

	
	Prof. & Adv.
	10%
	14%
	18%
	22%
	26%
	30%
	34%

	
	
	
	
	
	
	
	
	

	Algebra 2
	FBB & BB
	79%
	72%
	65%
	58%
	51%
	44%
	37%

	
	Prof. & Adv.
	8%
	12%
	17%
	22%
	27%
	32%
	37%

	
	
	
	
	
	
	
	
	

	Biology
	FBB & BB
	51%
	46%
	41%
	36%
	31%
	26%
	21%

	
	Prof. & Adv.
	12%
	15%
	18%
	21%
	24%
	27%
	30%

	
	
	
	
	
	
	
	
	

	Chemistry
	FBB & BB
	48%
	43%
	38%
	33%
	28%
	23%
	18%

	
	Prof. & Adv.
	8%
	11%
	14%
	17%
	20%
	23%
	26%

	
	
	
	
	
	
	
	
	

	Earth Sci.
	FBB & BB
	57%
	52%
	47%
	42%
	37%
	32%
	26%

	
	Prof. & Adv.
	8%
	11%
	14%
	17%
	20%
	23%
	26%

	
	
	
	
	
	
	
	
	

	Physics
	FBB & BB
	22%
	17%
	12%
	7%
	2%
	0%
	0%

	
	Prof. & Adv.
	11%
	14%
	17%
	20%
	23%
	26%
	29%

	
	
	
	
	
	
	
	
	

	Int. Sci. 1
	FBB & BB
	50%
	45%
	40%
	35%
	30%
	25%
	20%

	
	Prof. & Adv.
	7%
	10%
	13%
	16%
	19%
	22%
	25%

	
	
	
	
	
	
	
	
	

	World History
	FBB & BB
	69%
	62%
	55%
	48%
	41%
	34%
	27%

	
	Prof. & Adv.
	9%
	12%
	15%
	18%
	21%
	24%
	27%

	
	
	
	
	
	
	
	
	

	U.S. History
	FBB & BB
	59%
	54%
	49%
	44%
	39%
	34%
	29%

	
	Prof. & Adv.
	19%
	22%
	25%
	28%
	31%
	34%
	39%

	
	
	
	
	
	
	
	
	

	Note: Specific targets for improvement are a starting point. Depending on the progress each year, the targets may be adjusted. The overall aim is for an API of 800 by the year 2013.


	Actions
	Responsible Persons
	Professional Development/Resources
	Means to Assess Improvement
	Timeline
	Communication of Progress to Stakeholders

	1.   Develop a school-wide culture that emphasizes teacher efficacy and high expectations for all students.  
	Principal with support of Instructional Cabinet 
	Staff development on efficacy 

Staff development on the impact of teacher expectations

Staff development on Ruby Payne strategies for working with economically disadvantaged students, specifically those strategies which focus on teacher efficacy and high expectations 


	Survey that measures teacher beliefs about self-efficacy
Students survey that measures their assessment of instructional expectations being met
	Fall 2008:

Initial staff development on efficacy and expectations, continued by track as needed

Initial survey developed, administered for baseline data

Ongoing:

Staff development with new teachers

Administration of survey on an annual basis; additional staff development as needed, indicated by survey results
	Report of data from survey on an annual basis 

	2.   Promote ongoing, effective use of the following strategies in support of rigorous, standards-based curriculum.  

· Vocabulary development

· Reciprocal teaching

· Thinking maps

· Note-taking strategies

· Anticipatory activities


	Instructional Cabinet

Administrators who develop and implement PD plan for school
	Provide ongoing staff development for all faculty members as needed, with special attention to new staff members
	3X3 observation/ data collection twice each school year per track
Use of coaches, supervision of instruction, and looking at student work

	2008-09:

Review the school-wide plan for vocabulary instruction to determine needed adjustments.

Plan needed staff development
	Results from 3X3 analysis shared with all faculty by department and by SLC

	3.   Develop a common rubric for expository writing across the curriculum.


	Department chair leads process; all teachers within department share in planning
Instructional cabinet provides leadership with support as needed
	Professional development in writing across the curriculum
Professional development in creation and use of rubrics
	CST

(Note: Research indicates that proficiency on assessment in many different forms has a positive influence on assessment in specific forms)

Ongoing school-based data on improved scores based on the rubric

CSU Freshman Proficiency Writing test (Early Assessment Program)
	2008-09:

Rubrics and suggested prompts developed

2009-2010

Data reviewed, rubrics revised as needed
2010-on

Reviewed yearly, revised as needed
	Produce document 

containing rubrics and suggested prompts for each discipline
Share data
Report out any revisions, updates as completed and implemented

	4.   Develop school-based formative assessments that are aligned with the standards-based curriculum and that reflect the school’s ESLRs.
· Increase student ownership of learning 

· Work with the district to expedite results of periodic assessments so they can be used as formative assessments
	Department chairs, instructional coaches, and SLC coordinators take responsibility in individual areas
Instructional Cabinet provides oversight for the whole process
Data Team
	Research based professional development on writing good assessments, aligned with content, various formats

Research based professional development in ways to use formative assessment results to improve instruction
Professional development to improve instruction and increase student ownership of learning
	External assessments results: CST, CAHSEE,  AP exams, SAT, Periodic Assessments
Increased percentage of students taking formative assessments  (e.g. periodic assessments, site-based assessments)
Increase in percentage of students achieving higher letter grades in courses

More consistency between letter grades and external assessment results using reports from DSS
Carl Zon rubrics


	2009-2010

Provide professional development for writing multiple types of assessments 

Begin writing assessments

2010—ongoing

Review completed assessments and revise as needed.

Continue development of additional assessments
	Each department and SLC provides evidence of assessments developed

	5.   Review and revise as needed instructional guides and pacing plans in all content areas that reflect the  4x4 block schedule, with special attention to the following:

· Integration of ESLRs into the pacing plans 

· Administration dates of high-stakes tests so that all content is covered prior to the tests

·  Data from CST that identifies specific school-wide areas of need

· Content-specific requirements or activities 
· SLC theme-based instruction
	Department chair and/or instructional coach for each content area
Instructional Cabinet provides general oversight
Data team

	Time for teacher collaboration by department

Most recent assessment data
	CST results
	2008-09:

Revision of instructional guides and pacing plans to include ESLRs
Review timing of instruction to ensure coverage before tests are given

2009-ongoing

Annual review of documents based on CST results
	Revised instructional guides and pacing plans are distributed to appropriate teachers
A summary of progress is presented to Instructional Cabinet

	6.   Revision of the 9th Grade Introduction to Social Science course to improve World History CST results.
Steps to implementation:

· Create framework for course

· Identify topics/focus standards 

· Identify skills needed to integrate into course

· Identify critical academic vocabulary for each topic

· Identify essential questions for each topic

· Identify ESLR/s connected to topics

· Create formative and summative assessments for course 

· Identify curriculum/resources needed to support implementation of course 
	Administrator for Freshman Center, instructors for Introduction to Social Science
Data Team
	Time for teachers to develop materials
	CST results in World History, beginning with results from spring 2010 testing
	Currently-2008 

Implementation of revised course (being written in spring 2008)

2009-2010

Review of course, revisions as indicated by teachers

2010-2011

Review CST results for World History, do additional revisions on Intro curriculum 
	Fall 2008: Course syllabus and pacing plan published

Fall 2010: Report CST results with Social Science department

	7.   Continue implementation of a data plan for the collection, analysis, and use of data to improve instruction for all students and evaluate the effectiveness of interventions and programs. The plan will include attention to the following:

· User-friendly data for teachers

· Disaggregated data

· Timely dissemination of  all data
· Test prep software development and classroom use 


	Software development: Jin Lee or outside provider

Staff development:
Data Team

Department implementation:

Department chairs and/or instructional coaches


	Staff development on the use of data from both formative and summative assessments, including strategies to use based on the data, including (but not limited to) the following:

· Use of school developed software to provide teachers with individual student profiles 

· Use of  Scantron to score multiple choice tests

· Growth plans at the classroom level and for individual students based on the profiles

· Use of district periodic assessment results in content areas where those assessments are given
	CST results

Rate of successful course completion on “first try” with a “C” or better

	2008-09

Focus on English (9-12) and Algebra 1 (9-10) applications of software

Staff development on periodic assessments in World History (new this year)

2009-10

Extend application of software to all mathematics courses

2010-11

Focus on science and social studies applications of software
	Yearly written summary of progress in software development and classroom strategies and interventions based on data

	8.   Build capacity and increase the opportunities for parents and students to participate in all areas of decision making.  

Communicate with parents and students in a clear, concise, and understandable manner their students’ progress and the steps being taken to address academic needs of all students.
· Extended Learning Opportunities program

· Small Learning Communities

· Information relative to student achievement on CST (school-wide and individual) 

· Timely and ongoing information from classroom teachers about student performance (TeleParent or similar communication device)

· Information about courses for parents that are specifically designed to assist them (parents) in helping their students with coursework and other school-related study skills.
· Individual Graduation Plan (IGP)
· Provide opportunities for parents to participate in programs such as Parent Institute for Quality Education (PIQE).
· Contract with translator to provide information in primary language as needed 
Review and evaluate on a regular basis the courses offered to parents and add or delete courses based on need.
	Coordinators of Title I, EL, and Beyond the Bell programs and Parent Center coordinator
	Survey to determine parent interests and/or needs related to course offerings
Surveys to parents regarding effective forms of communication 

Funds for PIQE (twice a year)
Categorical funding and Federal SLC grant
	Attendance at parent meetings

Participation by parents in student/ parent/counselor conferences

Increase in messages sent through TeleParent, as indicated by computerized records
Surveys
	Ongoing
	Minutes of meetings

Regular updates on use of TeleParent



	9.   Review and revise as needed the plan for coordinating all intervention programs including the Extended Learning Program, Intersession programs, and Supplemental Educational Services.  The plan should include the following:

· A matrix that shows the relationship of all activities

· Methods for data collection 

· Ways to monitor implementation

· Provisions for modifying the program based on data (numeric and observational)
	Extended Learning administrator
Data Team
	Timely data for making decisions

Human resources to meet program needs based on student data
	CST results (movement from FBB and BB to higher levels)

CAHSEE results
	Ongoing
Reviewed each mester
	Extended Learning Administrator shares data regarding program enrollment with principal and staff on a periodic basis

	10.   Review and revise the master schedule each mester to include intervention classes specifically designed to help struggling students master the highly tested standards in each CST content area.
	Administrators for Core Content Departments, Intervention, and SLC’s. 

Department Chairpersons

Counselors and Instructional Teacher Leaders

Instructional Cabinet

Data Team
	Time for counselors to review student progress and report number of students needing intervention classes

Time for teachers to develop materials specifically targeting highly tested standards
	CST results each year
	2008-09 

Implementation of revised courses (being written in spring 2008)

2009-2010

Review of course, revisions as indicated by teachers


	Fall 2008: Course syllabus and pacing plan published

Fall 2010: Report CST results with all core content departments

	11.   Work with teachers in non-core academic courses to revise their syllabi to include coverage of core academic standards that are highly tested on the CST and relate to their course.
	Administrators for non-core content departments
Department Chairpersons

Instructional Teacher Leaders

Instructional Cabinet

Data Team

	Time for teachers to develop lessons or units specifically targeting highly tested standards
	CST results each year
	2008-09 

Implementation of revised courses (being written in spring 2008)

2009-2010

Review of course, revisions as indicated by teachers


	Fall 2008: Course syllabus and pacing plan published

Fall 2010: Report CST results with all non-core content departments

	12.  Utilize resources from the California Academic Partnership Program (CAPP) grant to develop leadership in the areas of curriculum and instruction.
	Principal

Instructional Cabinet
	CAPP  partner (support provider)

Leadership staff development each year of grant as determined by ongoing needs

	Self-assessment and staff assessment of principal (CAPP instrument)

Leadership Practices Inventory (LPI)
	2007-2012

Needs and activities to be determined each year and the CAPP budget updated accordingly 
	Summary of activities 

	13.   Communicate school vision and all action steps within the single plan and WASC self study report to all stakeholders—building personnel, parents, students, and appropriate community members.
· Consistently enforce policy implementations 
	Principal 

Instructional Cabinet
	
	Staff and student survey 

	Spring 2008

Presentation of plan to entire faculty as well as other stakeholders

Ongoing:

Updates of progress on plan
	Written reports as well as oral reports in appropriate meetings

	14.   Increase student and staff access to  updated technology resources such as updated computers, instructional software
	Technology Coordinator and staff
	CTAP s 
	CTAP online surveys
	Fall 2008-2014
	Sharing of staff survey reports from CTAP online

	15.  Increase of technology support staff to maintain and support the nearly 1000 computers and 12 computer labs on campus.  
· scheduling of teacher/classroom use of computer labs

· maintenance of hardware

· training

· management of instructional software and data programs
	Categorical Program Coordinators, Technology Coordinator
	Categorical budgets, General Fund budgets
	Reports of computer lab use, reports of online computer help desk to monitor the amount of time that it takes to respond to service call, computer usage reports of students should show gain in the number of students that use computers on campus regularly
	2008-2014
	Information of computer usage and lab usage will be reported to stakeholders by Technology Coordinator


	Goal 2 (Area of Improvement): Develop and implement a plan to increase graduation rates and readiness for post-secondary education by increasing the percentage of students who complete A-G requirements and by raising the school’s passing rate on the CAHSEE.




Supporting ESLRs: Critical Thinkers, Effective Communicators, Lifelong Learners, Conscientious Member of Society

Rationale: The most recent official data available indicate that just 54% of 2006 graduates completed a-g requirements. Projections for the graduates of 2007 are that 65% completed a-g requirements.  In Los Angeles Unified School District, the class of 2012 must be enrolled in a-g courses and the class of 2016 will be required to complete a-g requirements to graduate.  This is in addition to the state requirement for successful performance on the CAHSEE. 

Growth Targets:

	Measure
	2007 
(Baseline)
	2008
	2009
	2010
	2011
	2012
	2013

	Percent of seniors not completing A-G requirements 
	35%

(Projected)
	30%
	25%
	20%
	15%
	0%
	0%

	Percent of seniors not graduating because of not passing CAHSEE
	6%
(Projected)
	5%
	4%
	3%
	2%
	1%
	0%

	
	
	
	
	
	
	
	

	Note: Specific targets for improvement are a starting point. Depending on the progress each year, the targets may be adjusted. 


	Actions
	Responsible Persons
	Professional Development/ Resources
	Means to Assess Improvement
	Timeline
	Communication of Progress to Stakeholders

	1.   Develop and implement a plan for communicating with each individual student the requirements for high school graduation beginning with the class of 2012.
· Articulation with feeder middle schools

· Individual student/parent conferences with counselors (AB 1802) 

· Brochures or other printed material that explain A-G requirements and successful performance on CAHSEE
· Individual Graduation Plans
	Assistant Principal of Secondary Counseling Services

Counselors
Data Team
	LAUSD provides yearly professional development for counselors

Funds for printing brochures or other printed materials
Funding from AB1802
	Percent of students who complete A-G requirements

Percent of students who pass the CAHSEE

Percent of students that have completed individual graduation plans

School-wide survey of student perceptions regarding academic preparation and support
	2008:

Dissemination of information about upgraded requirements for class of 2012

Ongoing:

Development and revision of individual graduation plans
	Reports to faculty and other stakeholders on completion rates for A-G requirements, passing rates on CAHSEE

Dissemination of survey results 

	2.  Provide directed academic and counseling support for students to meet more comprehensive and rigorous a-g course sequence.

· Provide students with annual updated a-g progress report

· Publish a comprehensive list of “g” college prep elective courses offered

· Publish a comprehensive list of “f” visual and performing arts elective courses offered

· Provide Algebra 2 tutoring at lunch and after school

· Pilot Talent Development High School project-based Algebra 2 lessons

· Publish all of the ways that students can satisfy the “e” language requirement 
	Assistant Principal of Secondary Counseling Services

SLC Coordinators 

Counselors

	Talent Development High School math coach

Small Learning Community federal grant

Categorical funds 


	Increase in enrollment and pass rate in Algebra 2

Increase in a-g completion rate 

Increase in students meeting foreign language requirement
	2008-Ongoing:
Graduating class of 2012 must be enrolled in a-g courses according to LAUSD board mandate and graduating class of 2016 must pass a-g requirements
	Reports to faculty and other stakeholders on completion rates for a-g requirements

	3.   Communicate with parents and students in a clear, concise, and understandable manner the requirements for high school graduation and the ways in which parents can help the students.
· Completion of A-G requirements

· Successful performance on the CAHSEE

· Continue to provide parents with information on programs and activities offered by the district and other agencies related to increasing their students’ academic success.
· Teleparent 

· Contract with translator to provide information in primary language as needed 
	Principal

Entire administrative team

Counselors

SLC coordinators

Data Team
	Teleparent web-based software
Parent Involvement Categorical Funding 

Categorical funding and Federal SLC grant 
	Percent of students who complete A-G requirements

Percent of students who pass CAHSEE

Percent of students fulfill the requirements in their individual graduation plans

Number of parents completing PIQE program

Parent survey of perceptions regarding academic preparation and support for their students
	2008 and ongoing:

Dissemination of information about upgraded requirements for class of 2012 and subsequent classes


	Reports to faculty and other stakeholders on completion rates for A-G requirements, passing rate on CAHSEE

Dissemination of survey results 

	4.   Review and revise the master schedule so that every student has the opportunity to complete required A-G courses within their SLCs while still providing support services for students with special needs.

· Adjust staffing as indicated by revision of the master schedule so that sufficient Highly Qualified Teachers are available in each content area with an emphasis on decreasing student to teacher ratio.

	Assistant Principal for Secondary Counseling Services and Lead Counselor

Data Team
Principal
	Staff development for individuals responsible for master scheduling (often provided through LAUSD resources)

Support from Valley Education Collaborative 


	Percent of students completing A-G courses
	2008: Initial revision in spring of 2008 for 2008-2009 school year

Ongoing:

Review and revise each year based on current data
	Published schedule

	5.   Develop a comprehensive test-prep program in English Language Arts that is integrated into the current curriculum and utilizes appropriate technology to enhance instruction. (Mathematics  test-prep for the CAHSEE will be sustained as an elective course in math and the course will be evaluated yearly to measure success)
	Literacy coaches and ELA department chair

Literacy Task Force

ELA teachers
Data Team

10th grade center administrator and coordinators

Software developed by Jin Lee or outside provider 
	Time for collaboration

Professional development on writing good assessments, aligned with content, various formats

Staff development on use of appropriate technology (especially Vantage and locally developed software)
	Increased passing rates on the CAHSEE, higher scores on CST (high correlation between CST and CAHSEE in English and Math scores)
Performance on the CAHSEE will be disaggregated
	Spring 2008:

Develop basic outline for integrated program

2008-09:

Implement program in English classes

2009-2010:

Analyze CST and CAHSEE data to determine impact of program; revise program as needed

2010-ongoing:

Continue program implementation, revising as needed based on data
	Data team and literacy and math coaches will share results with appropriate teachers and parents

	6.   Continue intervention strategies aimed at increasing the passing rate on the CAHSEE.
· Identification of students who should take a CAHSEE prep course

· Continue the CAHSEE prep courses offered during the school day as well as courses outside the school day

· Continue additional ninth and tenth grade courses in math (such as TAMS) and ELA aimed at building basic skills
· Timely analysis of data
	Assistant Principal for Secondary Counseling Services

Data Team and Lead Counselor

Teachers in 9th and 10th grade centers

Extended Learning Program coordinator
Math and Literacy Coaches
	 Math and Literacy Coaches provide ongoing support and training 
Materials for classes

	Increased passing rates on the CAHSEE
	Ongoing
	Annual reports to faculty on passing rates, impact of intervention

Information on school website

Information in parent newsletters

	7.   Provide additional information about colleges to students and provide preparation for post-secondary opportunities through Small Learning Communities.

· Review and revise CTE courses

· Additional ROP courses

· Articulation with counselors

· Continued use of parent advisory groups

· Increased interaction with community businesses and agencies to develop job-shadowing and internship opportunities

· Additional college courses


	SLC Administrator

SLC coordinators

CTE coordinator

College Counselors 

Counselors
	Staff development for SLC teachers on CTE standards, ways to align/integrate skills, content, and themes into SLC courses (required and elective) 

Time/resources for articulation with community colleges, occupational centers
	Percent of total enrollment in college-credit classes or CTE electives

Data on post-secondary choices, i.e. 4-yr, 2-yr, career training, etc.

Percent of students who certify in various areas (A+, First Aid/CPR, etc.)

Increased student identity within SLCs  through surveys 
	2008-09:

Initial development  and implementation of  CTE courses with appropriate sequencing

Staff development for teachers

Ongoing:

Review and revision of CTE courses as needed

Ongoing staff development

Ongoing articulation with post-secondary institutions
	SLC/College newsletters

Oral reports during parent meetings

Periodic Poly “report card” that provides an update on all aspects of Poly progress and achievements

	8.   Increase the number of students taking Advanced Placement courses and/or courses for college credit.

· Increase the availability of AP courses

· Increase preparation activities for AP exams.

· Develop vertical teams for pre-AP and AP courses to enhance student preparation

· Expand efforts to provide students with information about college-credit options.
· Increase articulation with community colleges, technical college programs, and occupational centers
	Lead Counselor 

AP Coordinator

AP teachers

Department chairs
College Counselors

Counselors
	Staff development for AP and pre-AP teachers in course content and creation of vertical teams

Funds for materials for new AP classes and for AP test prep activities

Staff development on differentiation, with special attention to students who have mastered grade level expectations.


	Increased enrollment in AP classes

Increase enrollment in community college classes 

Higher average scores on AP exams

	2008-09:

Review AP offerings to determine new courses to be added, including PreAP courses

2008-09:

Create vertical teams within department

2009-2010

Send vertical team members to AP workshops

Ongoing:

Continue review of AP course offerings, vertical team articulation


	Yearly update to faculty on number of college classes, AP courses, AP exam results

	9.  Increase the number of A-G courses contained in the master schedule and increase the number of student orientations about pre college requirements and courses; and increase the number of students that take the SAT/ACT or other college prerequisite exams. 
	Principal

AP, SCS

SLC Coordinators

Bilingual Coordinator

Title I Coordinator

Counselors

College Counselors

College Partners and consultants
	College Nights

College lunch meetings

SAT/ACT prep class sessions 

Periodic counseling sessions

Parent information sessions

Funding provided by district, local politicians, and colleges to provide college awareness

Scholarship/Financial Aide information sessions
	Increased enrollment in A-G classes

Increase enrollment in counseling sessions 

Increase number or students taking SAT/ACT


	Ongoing
	College Newsletters
Title I/Bilingual school updates

Including college updates of changes and requirements in school newsletter 

Bulletin announcements and bulletin boards

College counselor meetings and counselor class visitations

	10.  Develop school-based formative assessments that are aligned with all of the English and Math standards that reflect the CAHSEE.
· Increase student ownership and knowledge of CASHEE components 

· Work with the district to expedite results of periodic assessments so they can be used as formative assessments for the CAHSEE 
	Department chairs, instructional coaches, and SLC coordinators take responsibility in individual areas
Instructional Cabinet provides oversight for the whole process

Data Team
	Research based professional development on writing good assessments, aligned with content, various formats

Research based professional development in ways to use formative assessment results to improve instruction
Professional development to improve instruction and increase student ownership of learning
	External assessments results:

· CST

· CAHSEE 

· Periodic Assessments
Increased percentage of students taking formative assessments  (e.g. periodic assessments, site-based assessments)

Increase in percentage of students achieving higher letter grades in courses

More consistency between letter grades and external assessment results using reports from DSS
	2009-2010

Provide professional development for writing multiple types of assessments 

Begin writing assessments
Begin weekly lesson inclusion of CAHSEE test questions (in the context of high stakes tests as warm-ups)
2010—ongoing

Review completed assessments and revise as needed.

Continue development of additional assessments
	Each department and SLC provides evidence of assessments developed

Professional development formats of travelers and talkers, and gallery walks 

Department presentations at professional developments, parent nights, and other district meetings

	11.   Study implications and explore possible options for school organization when Polytechnic becomes a traditional school.

· Assignment of counselors by SLC

· Single track, year-round schedule 

· Ways to offer multiple interventions (similar to current intersessions)

· Use CAPP grant to develop leadership
	Subcommittee of Instructional Cabinet (Reorganization committee)
	CAPP funding to develop teacher leadership in this area

Visits to schools with similar challenges and organizational structures (calendar, support systems, demographics)
	Not applicable
	Ongoing; timing depends on when school is scheduled to convert to traditional calendar. 
	Proposals of subcommittee for discussion at faculty meetings (small and large groups) 


	Goal 3 (Area of Improvement): Develop and implement a plan to narrow the achievement gap between Special Education and English Language Learners and the general education population while increasing the achievement results for all groups (per Goals #1 and #2).




Supporting ESLRs: Critical Thinkers, Effective Communicators

Rationale: On the most recent computation of the API, the API for special education students had increased by a significant number.  However, there is a still a large gap between the API for special education students and for the school as a whole (API for general education students is not provided.) as well as a smaller gap between ELL students and the student body as a whole.  Discrepancies also occur on the CAHSEE.  Faculty members at Polytechnic High are committed to raising the achievement of special needs students—both those in special education and students who are English Language Learners—as measured by both the CST (which reflects grade-level standards-based instruction) and the CAHSEE.

Growth Targets:

	API Gap between
	2007 Gap
(Baseline)
	2008
	2009
	2010
	2011
	2012
	2013

	All students/Special Ed
	183
	173
	163
	153
	143
	133
	123

	All students/ELL
	42
	39
	36
	33
	30
	27
	24

	

	CAHSEE Pass Rate Gap between
	2007 Gap
(Baseline)
	2008
	2009
	2010
	2011
	2012
	2013

	All students/Special Ed (Math-Grade 10)
	43%
	41%
	39%
	37%
	35%
	33%
	31%

	All students/ELL (Math-Grade 10)
	32%
	30%
	28%
	26%
	24%
	22%
	20%

	
	
	
	
	
	
	
	

	All students/Special Ed (ELA-Grade 10)
	48%
	46%
	44%
	42%
	40%
	38%
	36%

	All students/ELL (ELA-Grade 10)
	43%
	41%
	39%
	37%
	35%
	33%
	31%

	Note: Specific targets for improvement are a starting point. Depending on the progress each year, the targets may be adjusted.


	Actions
	Responsible Persons
	Professional 
Development/ Resources
	Means to Assess Improvement
	Timeline
	Communication of Progress to Stakeholders

	1.   Expand the use of co-teaching in classes that include both general education and special education students.

· Develop a trainer-of trainers model for ongoing staff development
	Administrator in charge of Special Education
Data Team
	Provide staff development for both general education and special education teachers on effective classroom strategies for co-teaching
	Higher scores on CST and CAHSEE by special education students

	2008-09:

Extend the number of classes co-taught by special education teachers 

2009-2010

Review co-teaching model; determine if changes are necessary or feasible

Ongoing:

Continue co-teaching model, with revisions as determined by need

Continue staff development for co-teaching strategies
	Distribution of data related to number of co-taught classes
Report special education students’ scores on CST and CAHSEE


	2.   Monitor referrals of students to the Learning Centers to maximize usage of the Learning Center for students with academic needs (main focus on special education students) to raise their achievement.
	Administrator in charge of special education
Data Team
	No additional resources required
	Increased number of students using the Learning Center

Higher percentage of Special Education students passing CAHSEE and scoring higher on CST
Increase in grades and in the number of students completing A-G requirements
	Ongoing
	Disseminate to teachers information about ways to refer students to Learning Center; data regarding use of Learning Center

	3.   Provide differentiated instruction that provides access to the standards-based curriculum for all special needs students (special education, English learners).


	Instructional cabinet,

Professional Development Committee
Data Team
	Provide staff development in differentiation of instruction and scaffolding activities to enable all students to be successful at grade level standards (particular attention given to literacy strategies for EL students) and that include the following:

· Appropriate selection of materials

· SDAIE

· Thinking maps

· Note-taking strategies
· English Language Development in the content areas
Special attention needs to be given to new teachers
Develop a trainer-of-trainers model by sending selected staff members to Sheltered Instruction Observation Protocol (SIOP) training
	CST results

CAHSEE results

3X3 observations
	Summer 2008:

SIOP training

Ongoing:

Continued staff development as needed, monitoring of differentiated instruction in classrooms
	Sharing of CST, CAHSEE, and 3X3 results

	4.   Increase the number of special needs students (special education and ELL) taking state assessments (CST, CAHSEE, CAPA), with special attention to meeting NCLB requirements. 

· Schedule testing of special needs students in small groups with teachers they know.

· Monitor students’ movement to the testing area.

· Provide specific instructions for general education classroom teachers on their roles/responsibilities in the process.

· Ensure resources and spaces are available for appropriate accommodations.
	Administrator in charge of Special Education

All teachers (general education and special education) with special education students
	Sufficient space allocation for testing to allow all students who need and qualify for accommodations to be tested accordingly; appropriate support materials for accommodations
	Meeting target of 95% of special education students taking assessments
	Ongoing
	School Accountability Report Card 
The API and AYP reports 

 

	5.   Monitor the inclusion of ELL and special education students in all specialized and supplemental programs to ensure that students have full access to 

· rigorous, grade-level standards-based instruction

· theme-based instruction, 

· extra-curricular activities, 

· CTE course sequencing,

· opportunities for remediation or acceleration as needed
	Administrator in charge of Special Education

EL coordinator
Data team
	Provide staff development for teachers of students in Special Day Classes regarding theme-based lessons for core content areas (connected to Small Learning Communities). 
	CST, CAHSEE and CAPA results

Student work for theme-based lessons

Number of ELL and special education students participating in extra-curricular activities
	Ongoing
	Periodic status reports on inclusion programs and supplemental programs to Instructional Cabinet by special education administrator and EL coordinator

	6.   Develop and implement a plan for vocabulary instruction to increase ELL and special education students’ academic vocabulary and their strategies for learning that vocabulary.  


	Special Education administrator

EL coordinator

All special education  ESL teachers
Data Team
	Provide staff development for all teachers in vocabulary-development strategies

	CST and CAHSEE results
	2008-09:

Develop and begin initial implementation of plan for vocabulary development
Provide staff development for Special Education and ESL teachers in vocabulary development.

2009-2010:

Review plan, revise as needed.

Continue to implement revised plan.

Ongoing

Implementation of plan, staff development for new teachers as needed.
	Progress reports to Instructional Cabinet by appropriate administrators

	7.   Communicate with parents and students in a clear, concise, and understandable manner the achievement scores needed for students to be proficient and the ways in which parents can help their students close their own academic achievement gaps.

· Expand ways in which we provide parents with information on programs and activities offered by the school, district and other agencies related to increasing their students’ academic success.

· Support increased use of Teleparent 

· Contract with translator to provide information in primary language as needed
	Principal

Entire administrative team

Counselors

SLC coordinators

Data Team
	Teleparent web-based software

Parent Involvement Categorical Funding 

Categorical funding and Federal SLC grant
	Increased a-g completion rate with a grade of “C” or better
Increase in API
Increase in graduation rate
Increase in PIQE completion rate
Support of Student Success Parent Survey

Increased use of Teleparent 
	2008 and ongoing:

Dissemination of information about upgraded requirements for class of 2012 and subsequent classes


	Reports to faculty and other stakeholders on completion rates for A-G requirements, passing rate on CAHSEE

Dissemination of survey results
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		Year		Number Enrolled																												Freshmen		Sophomores		Juniors		Seniors

		1998 - 1999		3497																										1998 - 1999		1224		940		737		596

		1999 - 2000		3610																										1999 - 2000		1217		1013		762		618

		2000 - 2001		3500																										2000 - 2001		1256		880		768		596

		2001 - 2002		3562																										2001 - 2002		1460		890		612		600

		2002 - 2003		3878																										2002 - 2003		1572		1027		702		577

		2003 - 2004		3858																										2003 - 2004		1441		1017		741		659

		2004 - 2005		4348																										2004 - 2005		1777		984		838		749

		2005 - 2006		4065																										2005 - 2006		1440		1092		833		700

		2006 - 2007		4176																										2006 - 2007		1158		1062		1066		890

		Gender

		Male		2145

		Female		2031

		American Indian/ Alaska Native:		13

		Asian:		82

		Black:		66

		Filipino:		117

		Hispanic:		3,834

		Pacific Islander:		10

		White:		124

				American Indian/ Alaska Native:		Asian:		Black:		Filipino:		Hispanic:		Pacific Islander:		White:		total

		1998 - 1999		12		101		64		101		3030		9		180		3497

		1999 - 2000		18		94		68		96		3141		9		184		3610

		2000 - 2001		13		88		52		103		3072		9		163		3500

		2001 - 2002		11		75		68		105		3136		9		158		3562

		2002 - 2003		8		78		80		121		3524		13		163		3987

		2003 - 2004		8		73		77		133		3675		14		146		4126

		2004 - 2005		14		69		83		130		4048		14		152		4510

		2005 - 2006		7		91		91		136		4160		18		131		4634

		2006 - 2007		14		88		62		125		3876		6		127		4298

		2007 - 2008		13		82		66		117		3834		10		124		4246

				American Indian/ Alaska Native:		Asian:		Black:		Filipino:		Hispanic:		Pacific Islander:		White:

		2002 - 2003		8		78		80		121		3524		13		163

		2003 - 2004		8		73		77		133		3675		14		146

		2004 - 2005		14		69		83		130		4048		14		152

		2005 - 2006		7		91		91		136		4160		18		131

		2006 - 2007		14		88		62		125		3876		6		127

		2007 - 2008		13		82		66		117		3834		10		124

				American Indian/ Alaska Native:		Asian:		Black:		Filipino:		Hispanic:		Pacific Islander:		White:

		1998 - 1999		0.34%		2.89%		1.83%		2.89%		86.65%		0.26%		5.15%

		1999 - 2000		0.50%		2.60%		1.88%		2.66%		87.01%		0.25%		5.10%

		2000 - 2001		0.37%		2.51%		1.49%		2.94%		87.77%		0.26%		4.66%

		2001 - 2002		0.31%		2.11%		1.91%		2.95%		88.04%		0.25%		4.44%

		2002 - 2003		0.20%		1.96%		2.01%		3.03%		88.39%		0.33%		4.09%

		2003 - 2004		0.19%		1.77%		1.87%		3.22%		89.07%		0.34%		3.54%

		2004 - 2005		0.31%		1.53%		1.84%		2.88%		89.76%		0.31%		3.37%

		2005 - 2006		0.15%		1.96%		1.96%		2.93%		89.77%		0.39%		2.83%

		2006 - 2007		0.33%		2.05%		1.44%		2.91%		90.18%		0.14%		2.95%

				Hispanic:		American Indian/ Alaska Native:		Asian:		Black:		Filipino:		Pacific Islander:		White:

		1998 - 1999		3030		12		101		64		101		9		180

		1999 - 2000		3141		18		94		68		96		9		184

		2000 - 2001		3072		13		88		52		103		9		163

		2001 - 2002		3136		11		75		68		105		9		158

		2002 - 2003		3406		5		81		80		130		13		163

		2003 - 2004		3410		13		74		72		130		13		146

		2004 - 2005		3867		15		73		93		130		18		152

		2005 - 2006		3628		10		79		74		132		11		131

		2006 - 2007		3757		13		88		57		129		5		127

				9		10		11		12		Total

		1998 - 1999		1		100		199		253		553				1998 - 1999		553

		1999 - 2000		12		93		278		317		700				1999 - 2000		700

		2000 - 2001		13		115		264		353		745				2000 - 2001		745

		2001 - 2002		38		330		451		908		1727				2001 - 2002		1727

		2002 - 2003		26		185		632		601		1444				2002 - 2003		1444

		2003 - 2004		19		233		664		692		1608				2003 - 2004		1608

		2004 - 2005		8		247		305		639		1199				2004 - 2005		1199

		2005 - 2006		54		458		741		843		2096				2005 - 2006		2096

				% Passed		% Not Passed		Total Tests Given

		1999 - 2000		210		263		473

		2000 - 2001		255		385		640

		2001 - 2002		248		440		688						% Passed		% Not Passed		Total Tests Given

		2002 - 2003		224		312		536				2002 - 2003		224		312		536

		2003 - 2004		235		346		581				2003 - 2004		235		346		581

		2004 - 2005		110		243		353				2004 - 2005		110		243		353

		2005 - 2006		287		388		675				2005 - 2006		287		388		675

		2006 - 2007		223		475		698				2006 - 2007		226		507		733

				Enrolled		Tested		Passed

		1999 - 2000		700		473		210

		2000 - 2001		745		640		255

		2001 - 2002		1727		688		248						Enrolled		Tested		Passed

		2002 - 2003		1444		536		224				2002 - 2003		1494		536		224

		2003 - 2004		1608		581		235				2003 - 2004		1619		581		235

		2004 - 2005		1199		353		110				2004 - 2005		1240		353		110

		2005 - 2006		2096		675		287				2005 - 2006		1666		675		287

		2006 - 2007		3629		698		223				2006 - 2007		1676		733		226

				Attendance Rate

		1999 - 2000		87

		2000 - 2001		88.8

		2001 - 2002		91.1

		2002 - 2003		91.1

		2003 - 2004		91.2

		2004 - 2005		91.1

		2005 - 2006		92.3

				# of Students

		2001 - 2002		1314

		2002 - 2003		1293

		2003 - 2004		1393

		2004 - 2005		1379

		2005 - 2006		1576

		2006 - 2007		1662

				Number of Incidents		Number of Days

		2001 - 2002		279		351.54

		2002 - 2003		467		513.7

		2003 - 2004		352		429.44

		2004 - 2005		389		435.68

		2005 - 2006		375		476.25

				Number of OTs

		2001 - 2002		98

		2002 - 2003		87

		2003 - 2004		69

		2004 - 2005		74

		2005 - 2006		84

				Number of Expulsion Referrals

		2001 - 2002		2

		2002 - 2003		5

		2003 - 2004		2

		2004 - 2005		0

		2005 - 2006		5

				Polytechnic High School		LAUSD Average		California Average

		1998 - 1999		468		537		619

		1999 - 2000		473		546		634

		2000 - 2001		493		555		636

		2001 - 2002		509		567		626

		2002 - 2003		518		603		666

		2003 - 2004		574		604		656

		2004 - 2005		599		625		675

		2005 - 2006		609		624		683

				Far Below Basic		Below Basic		Basic		Proficient		Advanced

		2002 - 2003		23.5		29.9		32.1		12.1		2.4

		2003 - 2004		20.6		25.6		37		14.6		2.2

		2004 - 2005		22.4		27.2		31.4		14.9		4.1

		2005 - 2006		27.3		24.5		27.9		14.8		5.5

				Far Below Basic		Below Basic		Basic		Proficient		Advanced

		2002 - 2003		31.1		45.2		18.2		5.4		0.1

		2003 - 2004		24.2		54		17.9		3.6		0.3

		2004 - 2005		30.9		48.7		16.4		3.6		0.3

		2005 - 2006		32.7		45.3		15.2		5.7		1.1

				Far Below Basic		Below Basic		Basic		Proficient		Advanced

		2002 - 2003		34.5		29.2		28.8		6.3		1.2

		2003 - 2004		23.6		27.6		40.8		7		1

		2004 - 2005		19.3		35.7		39		5.3		0.7

		2005 - 2006		21.5		33.7		34.5		7.6		2.8

				Far Below Basic		Below Basic		Basic		Proficient		Advanced

		2002 - 2003		30.2		25.9		31.9		9.9		2.1

		2003 - 2004		25.4		24.3		35.3		12.5		2.5

		2004 - 2005		30.6		22.3		32.7		11.5		2.9

		2005 - 2006		35.9		21.8		27.2		11.1		4.1

								9		10		11		12		total

						2003 - 2004		2		1		0		0		3

						2004 - 2005		10		12		10		1		33

						2005 - 2006		1		3		2		1		7

						2006 - 2007		1		0		1		0		2

								total

						2003 - 2004		3

						2004 - 2005		33

						2005 - 2006		7

						2006 - 2007		2

								9		10		11		12		Total

						1998 - 1999		32		51		57		62		198

						1999 - 2000		25		56		65		48		194

						2000 - 2001		61		49		53		68		231

						2001 - 2002		54		55		46		54		209

						2002 - 2003		49		57		57		54		217

						2003 - 2004		76		68		59		67		270

						2004 - 2005		89		85		79		66		319

						2005 - 2006		90		90		85		72		337

						2006 - 2007		78		86		86		85		335

								# of GATE Students		School Enrollment

						1998 - 1999		198		3497

						1999 - 2000		194		3610

						2000 - 2001		231		3500

						2001 - 2002		209		3562

						2002 - 2003		217		3878

						2003 - 2004		270		3858

						2004 - 2005		319		4348

						2005 - 2006		337		4065

						2006 - 2007		335		4176

								9		10		11		12		Total

								101		44		42		29		215

								134		120		61		49		364

								137		105		79		43		364

								163		89		63		47		362

								161		128		67		59		415

								154		109		91		57		411

								232		119		78		77		506

								158		132		91		48		429

								100		94		135		92		421

								Total

						1998 - 1999		215

						1999 - 2000		364

						2000 - 2001		364

						2001 - 2002		362

						2002 - 2003		415

						2003 - 2004		411

						2004 - 2005		506

						2005 - 2006		429

						2006 - 2007		421

														2003 – 04		2004 – 05		2005 – 06

												Verbal Average		410		395		405

												Math Average		426		408		407

												Total		836		803		812
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JOHN H. FRANCIS POLYTECHNIC HIGH SCHOOL Superintendent of Schools

12431 ROSCOE BLVD, SUN VALLEY, CA 91352 Dr. Jim Morris

PHONE: (818) 394-3600 FAX: (818) 771-0452 Local District 2 Superintendent

A LEARN SCHOOL Dr. Janis Fries-Martinez
Principal

February 18, 2008

Dear WASC Visiting Committee,

At the core of our 2008 WASC Accreditation Report is the understanding that this report is
representative of input from all the John H. Francis Polytechnic High School community of stakeholders. At
the core of all of our stakeholder relationships is the understanding that everyone in our family of stakeholders
must be partners, not simply, cheerleaders or yes voters, when addressing the complex challenges of serving
each Poly student well. So this document represents what our community of stakeholders has done over the past
six years to bring Poly from *“good to great” in order to prepare our students for the demands of this century on
its citizens, while it simultaneously presents the WASC action plan we have for our students for the next 6
years.

Our WASC action plan was designed to ensure that Poly will engage with and continue to educate our
entire community of stakeholders in an ongoing discussion of what we need to do to provide for the academic,
social and personal domains of each of our students. This means that we will continue to listen as well as talk,
and that we will continue to work to build common agreements and common ground. We never have, as a
collaborative learning community, agreed about everything, and likely never will. However, we have always
agreed on core ideas and core values that address the possibilities for all of our students and our community.
We have put in place an intentional process that mobilizes the energy of our stakeholders around the common
challenge of success for all students with no child left behind.

Poly’s stakeholder engagement takes many forms, as you will see in the narrative of our WASC
Accreditation Report. This engagement has at its heart, as it always will, what is in the best interest of our
students. We are very proud of the sense of community at Poly. By focusing on our responsibility to students,
we have set student achievement targets and put in place plans and programs in the action plan that will allow
our students to continue to improve their academic performance.

Our teachers, administrators, other certificated and classified staff, parents, local district personnel and
community volunteers will continue to apply creative and useful tools, look at reform and restructuring
programs and use tried and true educational “best practices”. We will do this to encourage the continued
academic development of our students, while raising our API score and making our AYP targets. We will, also,
continue to provide our students with personalized learning communities, a safe school environment, continue to
partner with external assistance consultants and other influential educators, use data to find the right focus and
provide mutual support to all stakeholders. This is to honor our commitment to help each Poly student achieve
their highest potential in everything they do.

We look forward to the valuable input you will provide us with. We welcome you to our family of
stakeholdegg and hope your experience is as positive as ours will be.

 Interim Principal
e / Luv’lj/:” 4{’7_ /."'ﬂ/l- )

~Jr. Janis Fries-Martinez, Principal
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